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Dear CPS educators,

We’re pleased to share the first version of the CPS Literacy Content Framework. This Framework provides a clear path
towards implementation of the Common Core State Standards (CCSS), a more rigorous set of expectations to help prepare
our students to become independent, literate thinkers, readers, and communicators.

The Literacy Content Framework is based on principles from the Partnership for the Assessment of Readiness for College
and Career (PARCC) Model Literacy Content Framework. The PARCC Framework outlines the balance of reading, writing,
and other literacy activities necessary in each grade to meet CCSS expectations throughout the school year. The CPS Literacy
Content Framework was designed in collaboration with the teachers of Early Adopter pilot schools and the Department

of Literacy. We thank them for their tireless efforts to develop a blueprint that not only provides clear direction for
implementation of the standards, but also supplies academic resources to help teachers get started.

This Framework provides clear expectations for each grade level in the form of Planning Guides that outline the type and
number of texts and writing activities students should be engaged in during each quarter. The Planning Guides also outline
the quarterly performance assessments that will be essential for measuring student progress in reading and writing tasks
throughout the year. It is critical that each student in every CPS classroom has access to a fundamental set of literacy
experiences that prepares them for college and career success. Included in this document are the Planning Guides for every
grade level.

The Framework also includes a Toolset that provides examples of year-long curriculum maps, unit plans and performance
assessments for every grade. These Toolsets provide teachers with guidance on how to plan their instruction to meet the
expectations outlined in the Planning Guides while also meeting the needs of students. The examples can be adjusted by
a grade level team for use in classrooms or simply referenced as unit plans are developed. Included in this document are
the Toolset samples for 1%, 6%, and 11t grades. All other grade-level toolsets are available on our Knowledge Management
site: https://ocs.cps.k12.il.us/sites/IKMC. Over time, we plan to expand our repository of unit plans and performance
assessments through the collection of examples from teacher teams across CPS.

We believe the Literacy Content Framework will supply clear expectations and helpful tools for execution. Empowered
teacher teams are best positioned to design instruction for students in the classroom, and we hope these tools are
supportive in doing so.

As always, if you have feedback, ideas for resources or have questions about the new standards, please do not hesitate to
contact us at commoncore@cps.edu.

We look forward to partnering with you to further refine our strategy and continue to provide support and resources for
implementation. This journey together will help ensure that all students reach a level of achievement that puts them on the
path to success in college and career. Thank you for all you do every day for our students.

Sincerely,
(/ 4
Jeap-Claude Brizard Jennifer Cheatham, Ed.D.
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Overview

The Common Core State Standards for English Language Arts and Literacy (CCSS-L), initiated by the Council of Chief State
School Officers (CCSSO) and the National Governors Association (NGA), articulate the skills and understandings that K-12
students must demonstrate in order to be college and career ready in literacy by the end of high school. The CCSS-L is
unprecedented in its unified vision of what students are expected to achieve, and the standards are more cohesive and
challenging than what has typically existed before. As of spring of 2012, these standards have been adopted by 46 states.

While the Common Core provides the expected results for students’ achievement, there is no mandate for how teachers are
to instruct. “Teachers are thus free to provide students with whatever tools and knowledge their professional judgment and
experience identify as most helpful for meeting the goals set out in the Standards” (CCSS, 2010, p. 4). Therefore, the CPS
Department of Literacy, in consultation with the Department of Language and Cultural Education and the Office of Special
Education and Supports, has been collaborating with teachers to develop the CPS Literacy Content Framework—a tool that
will guide teachers as they implement the CCSS-L. Our primary objective is to provide tools and structures that will support
teachers in the design of strong, school-based literacy instruction.

This document includes:

B Anintroduction to the Common Core State Standards for English Language Arts and Literacy

®  The instructional shifts needed to implement the CCSS-L and how these shifts are evident in the CPS Literacy
Content Framework

e Regular practice with complex text and its academic vocabulary
e Building knowledge through content-rich nonfiction and informational text
e Reading and writing grounded in evidence from text
®  Components of the CPS Literacy Content Framework
e  CPS Literacy Planning Guide and its connection to PARCC
e Sample Grade-level toolsets: Curriculum Maps, Performance Assessments, Unit Plans, and Scoring Tools
e How Performance Assessments support the CPS Literacy Content Framework
m  Asuggested process for designing and implementing Standards-based curriculum

®  Aglossary of terms

CPS Literacy Content Framework_Version 1.0
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An Introduction

The Common Core State Standards for English Language Arts and Literacy

The structure of the Common Core State Standards for English Language Arts, CCSS-L, is elegant and comprehensive in
design. There are three broad sections. A comprehensive K-5 section and a 6-12 section are specific to English Language
Arts, and cover Reading, Writing, Speaking and Listening, and Language. The K-5 section also includes foundational skills.

The third section, Literacy in History/Social Studies, Science, and Technical Subjects, 6-12, consists only of the Reading and
Writing strands. The figure below illustrates these dimensions.

Figure 1: Common Core State Standards in Literacy

ELA Standards

Strands

Reading Speaking/ Language
Literature & Informational Listening guag
CCR Anchor Standard CCR Anchor Standard CCR Anchor Standard CCR Anchor Standard
Key Ideas & Details Text Types & Purpose Comprehens!on & Conventions o.f
(1,2, 3) (1,2, 3) Collaboration Standards - English
Y Y (1,2,3) (1,2)
. o . Knowledge of Language
Production & Distribution Presentation of
Craft & Structure o (3)
4,5, 6) of Writing Knowledge & Ideas
" (4,5,6) (4,5,6)
Vocabulary
Acquisition & Use
Integration of Research to (4,5,6)
Knowledge & Ideas Build Knowledge
(7,8,9) (7,8,9)
Text Complexity Range of Writing
(10) (10)

K-5 Foundational Skills

e  Print Concepts e Phonological Awareness e  Phonics and Word Recognition e Fluency

To provide additional cohesion and specificity, the CCSS-L threads College and Career Readiness (CCR) Anchor Standards
across all grades and content areas. Each CCR Anchor Standard corresponds with a grade-specific Standard that translates
into end-of-year expectations. The K-5 ELA Standards consist of Foundational Skills in Reading: Print Concepts, Phonological
Awareness, Phonics and Word Recognition, and Fluency. These skills are not intended to be used as ends in themselves;

rather, they are important elements of a comprehensive literacy program that develops proficient readers who are able to
read, comprehend, and question.

Chicago Public Schools




The ELA Reading strands are further divided into Standards for Reading Literature (RL) and Standards for Reading
Information (RI). To understand the Reading Standards, think of a ladder. Anchor Standard 1, citing evidence from the
text, forms one side of the ladder. The other side of the ladder is formed by Anchor Standard 10, “Read and comprehend
complex literary and informational text independently and proficiently” (CCSS, 2010, p. 10). The rungs of the ladder are
composed of Reading Standards 2-9, which indicate a means for how to engage in Standard 1 with text(s) as specified in
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Standard 10. For example, a third grade reader would use Reading for Information Standard 9, comparing and contrasting

important details and key points, by citing evidence (1) from complex text (10). The Standards are meant to be harmonized
in this fashion.

In the Writing Standards, the central modes are arguments, informative/explanatory texts, and narratives. The Standards for
Speaking and Listening have direct implications for instruction in that they focus on oral communication and interpersonal
skills; the Standards for Language require students to be conscious of linguistic conventions as well as how words are used in
multiple contexts.

In addition to providing this continuity, the CCSS-L dramatically elevate the expectations of student performance. The
differences between the former lllinois learning standard and the CCSS-L are stark.

Former lllinois State Learning Standard Common Core State Standard for

English Language Arts and Literacy

IL STATE: (1.7.08) Identify the structure and format of CCSS-L: (RI.7.5) Analyze the structure an author uses

text including graphics and headers to organize text, including how the major sections
contribute to the whole and to the development of
ideas.

Standard = Content Standard = Content + Literacy Practices

One of the most dramatic differences between the standards that have guided our teaching and learning to date and those
we are now implementing is the integration of literacy practices with content expectations.

CPS Literacy Content Framework_Version 1.0



Instructional Shifts in Literacy

As noted above, the CCSS-L represent a much more cohesive and challenging vision for what it means to obtain higher
levels of literacy. Student Achievement Partners, an entity founded by the CCSS-Us authors, identified the following three
instructional shifts that are required to implement these Standards:

1. Regular practice with complex text and its academic vocabulary
2. Building knowledge through content-rich nonfiction and informational text
3. Reading and writing grounded in evidence from text

We will discuss each of these shifts in turn and briefly describe how they are evident in the CPS Literacy Content Framework.

Shift 1: Regular practice with complex text and its academic vocabulary

What is text complexity? In the groundbreaking report, “Reading Between the Lines: What the ACT Reveals about
College Readiness in Reading,” researchers found that “Performance on complex texts is the clearest differentiator in
reading between students who are more likely to be ready for college and those who are less likely to be ready” (ACT, 2006,
p. 6). Text complexity is much more than a quantifiable Lexile score. Text complexity is defined as:

...a multidimensional measure of the ideas, concepts, language, and structures that together make a text easier or
more difficult for a student to read and understand. There are three elements to consider when matching a text to a
reader: the qualitative aspects such as the language and knowledge demands; the quantitative aspects that measure
things like word and sentence length; and reader and text considerations like the student’s motivation, content
knowledge, reading ability, and purpose (Fisher, Q&A for National Council of Teachers of English, 2012).

Why is this shift so important? The literacy research community largely concurs that students need to be engaged in
reading more complex texts (Calkins, Ehrenworth, & Lehman, 2012; Wong-Fillmore, 2010). Calkins et al. expressly describe
the importance of recognizing that a student’s inability to perform a reading “skill,” such as inferring, does not necessarily
mean that the student is unable to make an inference; rather, the text is probably just harder to read (p. 11). Furthermore,
an instructional shift towards greater text complexity goes beyond the findings from the National Reading Panel (2000) by
emphasizing higher levels of reading comprehension. Similarly, the College Readiness Standards (CRS), while still vital in
their articulation of skills, become more meaningful when used in conjunction with the CCSS-L in that students are asked to
demonstrate an application of literacy skills by performing increasingly sophisticated tasks with higher levels of texts.

In consideration of the development of academic vocabulary, Wong-Fillmore (2010) writes, “Academic language can only
be learned from texts—by noticing how it works in reading texts, engaging with, thinking about, discussing their content
with others, and by writing” (italics added). Students will gain academic language if they have multiple opportunities to see,
hear, and use more sophisticated forms of language in a variety of authentic contexts (Beck, McKeown, & Kucan, 2002).

How should teachers incorporate complex text into their instruction? As we engage students in reading
increasingly complex texts for a variety of purposes, we still need to provide students with ample opportunities to select
and read texts based on their personal choice. In other words, a focus on text complexity does not preclude what we

know about the powerful effects of having students read accessible books that they choose. There is a direct link between
children’s achievement levels and how much they read (Allington, 2011), and a strong literacy program incorporates this
feature. The authors of the CCSS-L point out, “Students need opportunities to stretch their reading abilities but also to
experience the satisfaction of pleasure of easy, fluent reading, both of which the Standards allow for” (CCSS, 2010, Appendix
A, p.9).
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The authors of the Common Core (Pimentel & Coleman, 2011) suggest that teachers use the practice of close reading. With
this method, students engage in directed rereading of complex passages in which they consider text-dependent questions

in order to decipher the text’s inherent meaning. While this analytical method is certainly important, expert readers also
monitor for meaning, preview text, predict, question, integrate their prior knowledge, and evaluate the text’s value (Pearson
& Duke, 2002). As students begin to read more complex texts across the disciplines, they also need to become cognizant of
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literacy practices that are associated with what it means to read within disciplinary domains (Lee & Spratley, 2010). In sum,

teachers should use their professional judgment to incorporate comprehension strategies that have been identified through
decades of reading research.

How is this shift represented in the CPS Literacy Content Framework? In the Literacy Content Framework, our
sample tools indicate how more accessible texts are used in conjunction with complex texts, and we make explicit reference
to Reading Workshop structures. We indicate how teachers can use close reading practices within the context of strategic
literacy instruction.

We also want to comment on the list of suggested texts in Appendix B of the CCSS-L. Many researchers and literacy experts
have challenged the limited focus of these Exemplars. “There is a very high premium placed on older, classic, Anglo-
American literature, with language and settings that can be remote from today’s students and interests” (Zemelman et al.,
2012, p. 103). However, the CCSS-L authors explicitly state that this list is not meant to be interpreted as required reading.
While we certainly used the Exemplars as a point of reference in our sample tools, we were careful to balance our selections
with contemporary topics, a wider range of texts, and a greater diversity of authors. Teachers should likewise select rich and
authentic texts that are responsive to their curricular goals and to the students that they teach.

Finally, within the context of our sample tools, we highlighted key terminology to emphasize for academic language
development. Students will not become instantly proficient if we merely throw complex text at them. They will need expert
scaffolding over time, which includes the explicit and thoughtful teaching of academic language.

Shift 2: Building knowledge through content-rich nonfiction and informational text

What is informational text? Informational text is a broad category of nonfiction that includes (but is not limited to)
biographies and autobiographies; books about history, science, and the arts; personal essays; speeches; memoirs; technical
texts; editorials; and information displayed in charts, graphs, or maps. The purpose of informational text is to “increase
readers’ knowledge of a subject, to help readers better understand a process, or to provide readers with enhanced
comprehension of a concept” (CCSS-L, Appendix A, 2010, p. 23).

Why is this shift so important? Based on research from the National Assessment of Educational Progress (NAEP),
students are not being prepared for the staggering array of nonfiction and informational text they will encounter in college
and at work. The following distribution of literary and informational texts is based on recommendations from the 2009
NAEP Reading Framework (CCSS-L, 2010, p. 5):

Table 1: Distribution of Literacy and Informational Texts

Grade Literary Informational
4 50% 50%
8 45% 55%
12 30% 70%

CPS Literacy Content Framework_Version 1.0 Page 11



How should teachers incorporate informational text into their instruction? The instructional shift towards
incorporating informational text and literary nonfiction goes hand in hand with higher levels of text complexity. As teachers
determine how to engage students in reading a range of complex texts across an academic year, they also need to consider
how to redress the over-abundant use of fiction.

The distributions provided above are intended to address a student’s coursework across all content-areas. In other words,
an ELA teacher is not expected to create a curriculum in which up to 70% of the texts consist of nonfiction. Rather, the
broad distribution above is meant to reflect texts read across all content-areas, including social studies and science. The
Standards do suggest that English language arts teachers incorporate greater levels of “literary nonfiction” (CCSS-L, 2010, p.
5).

The emphasis on informational text has direct ramifications for teachers of every subject. In the elementary grades,
teachers can use the CCSS-L in conjunction with their science and history texts. In grades 6-12, the Literacy Standards
provide an opportunity for grade-level teams to plan interdisciplinary curriculum in which students might, for example,
focus on Reading Anchor Standard 1 (citing evidence from text) across all subjects.

How is this shift represented in the CPS Literacy Content Framework? In the sample tools for grades K-5, we
included a few sample topics and concepts that are aligned with the CPS Social Science 2.0 Framework and the CPS Science
Curriculum to demonstrate how to build a Curriculum Map that intentionally weaves together literacy with subject areas.
The sample tools for grades 6-12 also include concepts, such as power and justice, which were suggested by the CPS
Department of Social Science to demonstrate the potential for thematic units. Even so, we recognize the need for discipline-
specific approaches to literacy (Shanahan & Shanahan, 2008).

This instructional shift is about much more than merely selecting texts about spiders, Hela cells, or political regimes.

The standards also call for students to move away from simply reading for information, toward reading with a much
more analytical stance...The Common Core emphasizes the importance of reading several texts about a topic, with
readers determining the central ideas, issues, and disputes in those topics, and anticipating the arguments around a
topic (Calkins et al., 2012, p. 20).

Students are not just building knowledge about content; rather, they are also building knowledge about how to read
informational text in order to synthesize, evaluate, and create content. Therefore, schools that use textbooks exclusively
will need to move towards acquiring “a more balanced mix of real-world materials in a variety of genres” (Zemelman et al.,
2012, p. 112). In our tools, we similarly selected a balance of fiction and informational texts that were in response to “real-
world” topics.

Shift 3: Reading and Writing Grounded in Evidence from the Text

What does it mean to write with textual evidence? The final instructional shift is twofold: students first learn how to
analyze, through close reading, a variety of texts; second, they learn how to construct arguments in which they cite textual
evidence in support of their claims. “The Standards put particular emphasis on students’ ability to write sound arguments
on substantive topics and issues, as this ability is critical to college and career readiness” (CCSS-L, Appendix A, p. 24).

Why is this shift so important? The explicit emphasis on the teaching of writing in the CCSS-L is a departure from past
policy. No Child Left Behind did not have any stipulations for writing instruction, for example, and in data collected by the
NAEP, students reported doing minimal writing in their classes. Furthermore, writing prompts on standardized tests are
often not “grounded in evidence from text,” such as a persuasive essay prompt that requires students to argue for or against
the wearing of uniforms in school. The focus on argument writing is based on Graff’s (2003) research that “argument
literacy is fundamental to being educated” (cited in CCSS, Appendix A, p. 24).
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The CCSS-L enumerate writing outcomes to address these concerns. Students are expected to produce arguments,

informative/explanatory texts, and (to a much lesser extent) narratives. Because the Standards draw such strong g
connections between reading and writing, the distribution of types of writing across grades are aligned to the 2011 NAEP ..3
Writing Framework (CCSS-L, 2010, p. 5): _g
2
Table 2: Distribution of Types of Writing t
.. - . Writing to Conve
Grade Writing to Persuade Writing to Explain & ] 4
Experience

4 30% 35% 35%

8 35% 35% 30%

12 40% 40% 20%

How should teachers incorporate writing with evidence into their instruction? While developing analytical
writing skills is a valuable practice during the early grades, it is important to consider how we build students’ ability to write
arguments. Because the Common Core was constructed by working backwards from what students need to know and be
able to do in college, the Standards do not always line up with the developmental needs of young children, such as learning
to write through firsthand experience. “The first three anchor standards for writing [in the CCSS] begin with argument,
proceed to informational writing, and end with narrative writing, but learners grow into these genres in just the opposite
direction. Human beings grow up on narratives, on stories” (Calkins et al., 2012, p. 113). Stories provide the pathways
toward learning, and we suggest tapping into our K-5 students’ disposition towards narrative when first teaching them to
write. In this way, learning how to write within the structure of narrative is considered new learning; the content chosen
should be familiar. As students get older, argument and informational writing will be more familiar to them; hence, they will
spend more time practicing these modes of writing with greater attention to complex text.

High-quality writing instruction includes far more than a list of final products and discrete genres. Primarily, students need
to understand that the craft of writing is based on attentiveness to audience, task, and purpose. Students need many
opportunities to practice writing about texts, but they also need to read texts as writers; they need to have access to real-
world texts that resemble what they, themselves, are attempting to emulate (Zemelman et al., 2012). The Writing Standards
explicitly include “planning, revising, editing, rewriting, or trying a new approach” as part of the production and distribution
of writing (see W.5).

How is this shift represented in the CPS Literacy Content Framework? In our Literacy Content Framework for

K-5, we include a progression of Performance Assessments in narrative, informational, and argument writing. Each year,
teachers cycle through these modes of writing with increasingly complex texts and tasks. For grades 6-8, students begin
the year with Performance Assessments in argument and informational writing to demonstrate that they are ready to
engage, from the outset, in text-based modes of writing. We also begin to exercise a more nuanced view of genre. Students
synthesize information from multiple sources—writing to explain—in order to develop claims with supporting evidence—
writing to convince. Narrative writing, to convey experience, is still a cornerstone and can be used to enrich students’
reading and to help them build rhetorical devices into their own texts. By high school, the writing focus moves primarily

to Performance Assessments in argument. It is essential for high school students to learn how to construct sophisticated
arguments based on a variety of sources (Hillocks, 2011); however, they will continue to develop their skills through other
modalities of writing. At more sophisticated levels of writing, genres of writing are less distinct: “Skilled writers many times
use a blend of text types to accomplish their purposes” (CCSS-L, 2010, Appendix A, p. 24).
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CPS Literacy Content Framework

As noted earlier, our primary objective is to provide tools and structures that will support teachers in the design of
strong, school-based literacy instruction. In the following section, we first describe the district-wide requirements for the
implementation of the Literacy Content Framework. Next, we describe the sample grade-level Toolsets and how they are
intended to be optional models for the implementation of CPS requirements. See below for an overview of the following
sections:
®m  District-wide Requirements
e  CPS Literacy Planning Guides
e District-wide Benchmark Performance Assessments
m  Optional Grade-level Toolsets
e Curriculum Map

e UnitPlan

e  Performance Assessment and Scoring Tool
B Getting Started

District-wide Requirements
The CPS Literacy Planning Guides

The CPS Literacy Planning Guides are expected to be used by teachers across the district. The purpose of Planning Guides
is to provide a roadmap for teachers to determine an appropriate balance of short/extended texts, informational/

literary texts, and modes of writing over the course of an academic year. In this way, teachers will be intentional about
implementing the CCSS-L in light of the instructional shifts described above. The CPS Literacy Planning Guides also include
Benchmark Performance Assessments that will be given five times between August and June.

The CPS Literacy Planning Guides were based on the Model Content Frameworks developed by PARCC, the Partnership for
Assessment of Readiness for College and Careers (2011). PARCC suggests the following to help schools and districts design
curriculum that is aligned with the expectations of the Common Core:

Table 3: Recommendations from the PARCC Model Content Frameworks

Over the course of an academic year, students in

Per quarter, students in grades 3-12 will read: . .
E ‘ grades 3-12 will engage in:

5-9 short texts Routine writing

At minimum, 1 extended text Written analyses (to argue or to inform)

A balance of informational and literary texts (50/50 in 3-8; Research writing

70/30in 9-12)

Narrative writing (35% in 3-5; 30% in 6-8; 20% in 9-12)

Similarly to the PARCC Model, the CPS Literacy Planning Guides are divided into four quarters. On the left-side, we describe
the types and distribution of texts for each quarter--short/extended, literary/informational-- and depending on the grade
level, we provide some guidance for genre. In the middle of the Planning Guide, we describe the various modes of writing
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that students will engage in over the course of the year. On the right-side, there is a description of the district-wide
Benchmark Performance Assessments. We created alignment between the Benchmark Performance Assessments and
modes of writing (e.g., if students write an argument, they should have an opportunity to read some examples of “mentor
texts” of argument). Please see below for a visual illustration.

Figure 2: Sixth Grade CPS Literacy Planning Guide (see p. 40 for complete model)

Sixth Grade CPS Literacy Planning Guide

Built upon the PARCC Content Framewo

Reading

Complex Texts

RL/RI6.10
(see suggested genres)

3-5 Short Texts
per quarter

1-2 Extended Texts
per quarter
(At least 2 Informational
& 2 Literature a year)

Writing About Texts
W6.1-2, 4-6,9-10

Daily Routine
Writing
(W6.9)
(RL/RI.6.1)

4-6 Analyses per year
(RL/R1.6.1 & W.6.9)
(W.6.4, 6.5 & L.6.1-3)

Research Project
W.6.7-9, RL/R1.6.1-10

1 Research Paper per quarter
(As evidenced in written prod-
ucts aligned to W.6.1, W.6.2,
or W.6.9)

Narrative Writing
W.6.3-6, 10

2 Narratives per year

Assessmentst
W.6.1-3,9
RI.6.1
Written Product

BOY

BOY
RI.6.1, W.6.9 Performance
Task for Pre-Assessment*

Qi

Literature 2-3
Informational
Texts: 1-2

Literature/Informational

Use short argumen

t pieces as mentor text(s)

to support the development of students’
argument writing in preparation for quarter

benchmark.

Q2

Literature: 2-3
Informational
Texts: 1-2

Informational/Literature

Use short informational pieces as mentor
text(s) to support the development of stu-
dents’ informational writing in preparation
for quarter benchmark.

Q3

Literature: 2-3
Informational
texts: 1-2

Literature/Informational

Use short argumen

t pieces as mentor text(s)

to support the development of students’
argument writing in preparation for quarter

benchmark.

Q4

Literature: 2-3
Informational
texts: 1-2

Informational/Literature

Use short informational pieces as mentor

text(s) to support tl

he development of stu-

dents’ informational writing in preparation

for quarterbenchm:

ark.

Develop & convey
understanding

Students must write
daily and consistently
during reading of short
and extended texts to
show evidence of their
application of read-
ing strategies, such as
predicting, visualizing,
inferring, summariz-
ing, questioning and
connecting.

Students must write
consistently, during
and after reading short
and extended texts,
and respond to text
dependent questions.

Q1

Focus on arguments

Analyses should be written

to develop either an argu-
ment or explanation based on
the ideas and facts gathered
through the reading of short
and extended texts.

Q2

Focus on inform & explain

Analyses should be written

to develop either an argu-
ment or explanation based on
the ideas and facts gathered
through the reading of short
and extended texts.

Q3

Focus on arguments

Analyses should be written

to develop either an argu-
ment or explanation based on
the ideas and facts gathered
through the reading of short
and extended texts.

Q4

Focus on inform & explain

Analyses should be written

to develop either an argu-
ment or explanation based on
the ideas and facts gathered
through the reading of short
and extended texts.

Integrate knowledge from
sources when composing

Writing standards 7-9 should be
taught and formatively assessed
in each quarter within the
writing activities of at least one
unit as they build toward the
completion of a final argument
or informative/explanatory text.

Convey experiences

Write at least two
narratives a year

that convey real or
imagined experiences
and reflect the craft
of literary elements
outlined in Reading
standards 2-6.

End of Q1

W6.1 (argument writing)
RL6.1( text dependent
questions that will provide
students with the evidence
needed to develop their
argument writing piece)

End of Q2

W6.2 (informational
writing)

RI6.1 (text dependent
questions that will provide
students with the evidence
needed to develop their
informational writing
piece)

End of Q3

W6.1 (argument writing)
RL6.1 (text dependent
questions that will provide
students with the evidence
needed to develop their
argument writing piece)

End of Q4
RI6.1, W6.9 Performance
Task for Post-Assessment*

In short, teachers should (as appropriate by grade level):

1. Plan for a balance of extended and shorter texts

2. Plan for a balance of informational texts

3. Plan for a balance of modes of writing (routine; analyses; research; narrative)

4. Move towards greater text complexity

5. Incorporate Performance Assessments

In addition to the above components, the CPS Literacy Planning Guides call for students to cite evidence, analyze content,
study and apply grammar and vocabulary, conduct research, and report findings as foundational literacy practices that
undergird all instruction. In grades K-5, teachers also consistently focus on the Foundational Skills in Reading: fluency,
phonics, and word recognition. All literacy Standards are represented in instruction over the course of the year. Finally,

because the PARCC did not provide guidelines for K-2, we extrapolated from grade 3 to develop CPS Literacy Planning Guides

for K-2. For example, in our samples for grade 1, students hear linguistically rich texts, fiction and nonfiction, which are read
aloud to them.
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District-wide Benchmark Performance Assessments

To provide more cohesion and direction across the district, each CPS Literacy Planning Guide includes five district-

wide Benchmark Performance Assessments that are specific to that grade. Again, we used the PARCC Model Content
Frameworks for guidance. The PARCC is designing assessments that will be aligned to the CCSS-L and that will replace the
ISAT in 2014-2015. The CPS Benchmark Performance Assessments will help students prepare for the PARCC tests. More
importantly, these kinds of assessments require students to apply their learning to a task or set of tasks. They also provide
snapshots of where students are in relation to the Standards. With the exception of the BOY/EQY assessments, the district
will not collect these data; the Benchmark Assessments are primarily intended to be informative for teachers and schools.

See below for a description. . L
Table 4: Performance Assessments Provided by District K-12

Performance Assessments Provided by District for Grades K-3

BOY: Pre-assessment of reading and writing with text evidence (RL.1 and W.8)*
End of Quarter 1: Benchmark in narrative writing (RL.1, SL.4, and W.3)

End of Quarter 2: Benchmark in informational writing (RI.1, SL.2, and W.2)

End of Quarter 3: Benchmark in opinion writing (RL.1, SL.5, and W.1)

EQY: Post-assessment of reading and writing with text evidence (RL.1 and W.8)*

Performance Assessments Provided by District for Grades 4-5

BOY: Pre-assessment of reading and writing with text evidence (RI.1 and W.9)*

End of Quarter 1: Benchmark in narrative writing (RL.1 and W.3)

End of Quarter 2: Benchmark in informational writing (RI.1 and W.2)

End of Quarter 3: Benchmark in opinion writing (RL.1 and W.1)

EQY: Post-assessment of reading and writing with text evidence (RI.1 and W.9)*

Performance Assessments Provided by District for Grades 6-8

BOY: Pre-assessment of reading and writing with text evidence (RI.1 and W.9)*

End of Quarter 1: Benchmark in argument writing (RL.1 and W.1)

End of Quarter 2: Benchmark in informational writing (RI.1 and W.2)

End of Quarter 3: Benchmark in argument writing (RL.1 and W.1)

EQY: Post-assessment of reading and writing with text evidence (RI.1 and W.9)*

Performance Assessments Provided by District for Grades 9-12

BOY: Pre-assessment of reading and writing with text evidence (RI.1 and W.9)*

End of Quarter 1: Benchmark in argument writing (RL.1 and W.1)

End of Quarter 2: Benchmark in argument writing (RL.1 and W.1)

End of Quarter 3: Benchmark in informational writing (Rl.1 and W.2)

EQY: Post-assessment of reading and writing with text evidence (RI.1 and W.9)*

*The BOY/EQY performance tasks will also be used to measure student growth for teacher evaluation

There are 2 literacy Standards directly assessed in each Benchmark Performance Assessments; however, to do well on these
tasks, students will need to demonstrate proficiency with multiple Standards. For example, to complete an informational
piece of writing in grade 6, students will most certainly engage in RI.6.2 (determine a central idea of a text) and L.6.6
(acquire and use accurately grade-appropriate words). Therefore, teachers will teach to and assess for all Standards over
the course of the year. Finally, Standards are revisited to demonstrate that they spiral; students will engage in the same
Standards with increased complexity of texts and tasks.

More information about the nature of Performance Assessments is provided in the Toolsets section below.
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Optional CPS Literacy Toolsets

To support our transition to CCSS-L, we have constructed sample Toolsets for each grade level (https://ocs.cps.k12.il.us/
sites/IKMC). Each Toolset demonstrates how teacher teams can use the CPS Literacy Planning Guide, described above,
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to create a Curriculum Map, Performance Assessment, Scoring Tool, and Unit Plan. These samples are not required to be
implemented; they are merely meant to inform teachers’ planning and practice.

In the development of the Toolsets, we applied the principles of backwards design: the goals and expectations (“what
students will learn”) established in a Curriculum Map drove the development of performance assessments (“how we will
know if the students learned”). The Performance Assessments drove the development of the Scoring Tool and Unit Plan
(“how students are going to achieve the academic expectations “). The triangle below illustrates this process.

Figure 3: Backwards Planning from Standards

Standards

Year Long Plan (Curriculum Map)

Long-Term Planning
(Units)

Short-Term
Planning

(Lessons)
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Curriculum Maps

The CCSS-L are not a curriculum; they merely provide information about learning outcomes. Therefore, it is incumbent on
teachers to design instruction that is relevant for their schools and students. We developed sample Curriculum Maps to
illustrate how texts, Performance Assessments, and Standards (those that are primarily assessed) might be laid out over
the course of an academic year. We used Essential Questions, “a question that lies at the heart of a subject or a curriculum,
and promotes inquiry and uncoverage of a subject” (Wiggins & McTighe, 2005, p. 342), to provide an organizing, conceptual
framework for our texts and assessments. We deliberately identified Essential Questions that are about literacy practices
(e.g., How do writers convince others to agree with them?) and content (e.g., How is the theme of journey conveyed in
texts from different cultures?) to demonstrate that the CCSS-L are about the application of high-level skills to complex
content. Additionally, unifying concepts were identified in conjunction with the CPS Department of Social Science (K-12) to

demonstrate the potential for cross-curricular connections.

Figure 4: Suggested Sixth Grade Curriculum Map (see p. 80 for complete model)

Sixth Grade Curriculum Map
lartera

Essential Questions

Unifying

Concepts

Reading Complex Texts & Texts to Support Writing
3-5 short texts; 1 extended text per quarter

Performance Assessments

Q1 Q1 Unit1

Unifying Concept How do cultural experiences

identity through influence who we are?
culture
How do authors convey mean-
ing through words and/or

images?

Balance between literary and informational text
Q1 Unit1

Extended Text (autobiography and fiction; see Sixth Grade Unit Plan for how these
texts are used in book clubs)

The Circuit by Francisco Jimenez

The Breadwinner by Deborah Ellis

Seedfolks by Paul Fleischman

Holes by Louis Sachar

Short Texts (informational and editorial)

“Evolution of a Point Guard” by Howard Beck, New York Times

“I've Got Your Number” by Robe Imbriano, New York Times

“Hip-Hop at the Museum?” by Stephanie Harvey & Anne Goudvis, Toolkit Texts

“Marriage--or Else” by Rod Nordland & Alissa J. Rubin, Junior Scholastic

“Negotiating Asian-American Identity through Portraiture” posted by Saskia
DeMelker, PBS Newshour
(http://www.pbs.org/newshour/art/blog/2011/10/negotiating-asian-american-
identity-through-portraiture.html)

“Eisenhower to Ngo Dinh Diem”
(http://www.pbs.org/wgbh/amex/vietnam/psources/ps_eisenhower.html)

Beginning of Year (BOY): RI.6.1 and W.9 Performance
Task (reading and writing about text with evidence) for
Pre-Assessment*t

Q1 Unit1

Teacher-created performance assessment
Focus on inform and explain
Primary Standards Assessed: RI.6.1; RI.6.7; RI.6.10; W.6.2

Q1 Unit2

How is the theme of journey
conveyed in texts from differ-
ent cultures?

How do writers convince others
to agree with them?

Q1 Unit 2

Extended Text (historical fiction)
Escape from Saigon by Andrea Warren

Short Texts (informational and literary)

First Crossing: Stories about Teen Immigrants edited by Donald R. Gallo

Photo: “Operation Baby Lift” from Children and Youth in History
(http://chnm.gmu.edu/cyh/primary-sources/344)

“The Legacy of Operation Babylift” by Allison Martin
(http://www.adoptvietnam.org/adoption/babylift.htm)

Q1 Unit2

Teacher-created performance assessment

Focus on argument

Primary Standards Assessed: RI.6.1; RI.6.6; RI.6.8; RI.6.10;
W.6.1

End of Q1 Benchmark Assessmentt
W.6.1 argument writing
RI.6.1 (text dependent questions that measure students’

comprehension and provide them with the evidence needed

to develop their informational writing piece)

* These performance tasks will also be used to measure student growth for teacher evaluation.

1 These will be provided by the district.

In our Curriculum Maps for grades K-8, we deliberately selected texts over the course of the year that increase in complexity.
In selecting complex text for instruction, we recommend that teachers use a variety of factors, such as: Fountas & Pinnell’s
Leveling System, Lexile measures (the CCSS-L indicate higher Lexile measures in Appendix A, p. 8), the content and concepts
that are being taught, and students’ proclivities as readers. If teachers are using the Fountas and Pinnell Leveling System
for grades K-8, we suggest that they continue to do so “Because the criteria used by the CCSS to assess text complexity are
similar to the criteria used by Fountas and Pinnell” (Calkins, Ehrenworth, & Lehman, 2012). In high school, we demonstrate
texts that more closely approximate what students need to read to be ready for college and to become more critically
aware. Of course adjustments will be made in the context of teaching. Students will need scaffolds to support their
reading of complex texts. Indeed, in Appendix A of the Common Core, authors note: “Teachers who have had success using
particular texts that are easier than those required for a given grade band should feel free to continue to use them so long
as the general movement during a given school year is toward texts of higher levels of Complexity” (CCSS-L, Appendix A,
2010, p. 9).
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Performance Assessments and Scoring Tools

In addition to district-wide Benchmark Performance Assessments, teachers will design end-of-unit Performance
Assessments. Peter Afflerbach (2012) writes, “A performance assessment represents convergences of student learning,
incorporating skills, strategies, and the content domain learning that are goals of effective instruction. Performance
assessments can help us determine not only what students can understand...but also how they use what they understand”
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(p. 96). End-of-unit Performance Assessments are summative in that they provide a “summary of a student’s achievement

in relation to...learning standards” (p. 50); however, they may also be used formatively in that they provide teachers
valuable information about what their students know and are able to do.

Figure 5: Sixth Grade Assessment (see p. 89 for complete model)

Sixth Grade Assessment

Standards:

= RI6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from
the text.

®  RIL6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in
words to develop a coherent understanding of a topic or issue.

= W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of relevant content.

Texts:
= Various texts from the unit (See unit plan for texts)
Description of Task

Students will construct a photo essay, with written commentary, to complete the following directive: Describe how
culture influences personal identity, referring to the texts you’ve read during this unit as evidence for your response.

General Directions for Administering Assessment:

Teacher:

Students will be allowed three 40 minute reading and/or writing blocks to outline, draft, revise and complete their final
product. Students must all write their commentary, but may orally present the final product if they choose. More or less
time can be afforded according to teacher discretion. The teacher may also present the texts in digital format or through
audiobooks to ensure that all students have access.

Only the final product will be evaluated as part of this assessment (as indicated by the standards above). Place the
student directions on the board for all students to read and then read them aloud to the students. Take time to answer
clarifying questions posed by the students.

Student Directions:

We've learned a lot over the last few weeks. Now it is time you synthesize what you’ve learned about culture and its
influence on identity. You have three 40-minute sessions to develop a photo essay that describes how culture influences
identity. You must use text evidence from the novel you read and from at least one of the informational photo essays you
read during the last few weeks in order to support your description. To communicate your ideas visually and through
writing, you can gather pictures from Google searches, the photo essays, and pictures you take on your own.

Considerations for students with disabilities:
George has a visual impairment. George’s accommodations include:

e In constructing his essay, he may utilize a Braille writer to convey (verbal) vignettes or short phrases/sayings that
make evident the connection between culture and personal identity.

Considerations for English Language Learners:
Sandra is a level 2 in her English Language Proficiency. Support strategies for Sandra include:

e Using labels to explain each photo with a short phrase in English including domain-specific words found in the
texts from the unit.

e One on one reading support session where she and the teacher will review the main ideas of the texts.

e Access to a list of the domain-specific vocabulary words both in her language and in English.

We constructed sample Performance Assessments (PAs) that fall at the end of Unit 1, Quarter 1. The PAs consist of complex
tasks in which students apply what they have learned to complete a challenging and engaging assessment. For example,

in grade 1, students illustrate and describe details from a story that they read (with support, as needed); they also write a
personal narrative using words and labels. In grade 6, students construct photo essays, with written commentary, in which
they inform others about the relationship between culture and identity based on the texts they have read during the unit.
In grade 11, students complete diacritical journals and construct essays that apply Locke’s conception of individuality to the
texts they have read during the unit.
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Scoring Tools, commonly referred to as rubrics, are developed in conjunction with Performance Assessments. Scoring

Tools are used to make transparent to students where they are in relation to a standard or learning outcome. To develop
our sample Scoring Tools, we began by unpacking the primary Standards assessed—what do students have to know and

be able to do?—and articulated the criteria in the “meets” column. From there, we fleshed out the other three columns

for emerging, developing, and exceeding. Descriptors for emerging, developing, and exceeding are based on some piloted
student work and will be refined over time to include a greater variety of possible student responses, reflective of additional
piloting of assessments.

Figure 6: Sixth Grade Scoring Tool (see p. 90 for complete model)

Sixth Grade Scoring Tool for Assessment

STANDARD EMERGING DEVELOPING MEETING EXCEEDING
Student work does not achieve Student work does not achieve Student achieves all of the criteria listed Student achieves all the
all of the “Meeting” criteria all of the “Meeting” criteria below. “Meeting” criteria and
and is far below it. but is close to it. goes beyond.
RI.6.1 D Textual evidence is not D Textual evidence is D Textual evidence is provided to support D Textual evidence
Cite textual provided in the analysis. generalized and does not analysis of what the text says explicitly as provided is
evidence to support provide strong support of well as inferences drawn from the text. comprehensive
analysis of what the analysis of what the and provides
the text says text says explicitly as well several examples
explicitly as well as as inferences drawn from that supports an

inferences drawn the text.
from the text.

analysis of what
the text says
explicitly as well as
inferences drawn
from the text.

RI.6.7 El Logical conclusion is not D Logical conclusion about D Analysis integrates the main ideas and D Comparisons
Integrate present. the common topic details in the “texts” between
information

various media
formats build
towards multiple
conclusions about
the common

is present but is not D ) . )
presented in supported with relevant Comparisons between various media

different media textual evidence. formats build towards logical conclusions
or formats about the common topic.

(e.g. visually,
quantitatively) as
well as in words to
develop a coherent
understanding of a
topic or issue.

topic which are
supported by text
evidence.

Unit Plans

When teachers craft Unit Plans, they bring together many complex factors: knowledge of their students’ varied needs;
content expertise; pedagogical acumen; a desire to make learning relevant; and a continuous process of reflection and
revision given their end performance goals. Wiggins and McTighe (2005) describe backwards design in the following way:

Our lessons, units, and courses should be logically inferred from the results sought, not derived from methods, books,
and activities with which we are most comfortable. Curriculum should lay out the most effective ways of achieving
the specific results. It is analogous to travel planning. Our frameworks should provide a set of itineraries deliberately
designed to meet cultural goals rather than a purposeless tour of all the major sites in a foreign country (p. 14).
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We are not suggesting that content, texts, and strategies don’t matter. They do. Standards should not exist in a vacuum.
Rather, we need to think about content, texts, and strategies in conjunction with what we want our students to learn and
why it matters for them to learn it.

Within each of our sample Curriculum Maps, we developed a Unit Plan that takes place in the first quarter of the year. The
purpose of the sample Unit Plan is to demonstrate how teachers can use a variety of literacy practices and texts to scaffold
students’ learning towards achievement of the Standards. Additionally, we provide examples of accommodations for
diverse learners. We made these as realistic as possible through the creation of student profiles. For example, you'll see
references to “George,” “Sandra,” and “Thomas” in our various tools. The terms that we used in our Unit Plans are defined
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=

in the Glossary.

Figure 7: Sixth Grade Unit One (see p. 84 for complete model)

Sixth Grade Unit One

Unit Name: Exploring Culture and Identity through Text and Images

Unit Description: Students will read a novel that highlights the relationship between culture and identity.
Students will also read and respond to several shorter informational texts on the same topic. By the end of the
unit, students will have read a variety of literature and informational texts, and they will reference those texts
to communicate their understanding of how culture influences identity through the creation of a photo essay.

Length: 5 Weeks

Enduring ®  Readers determine important ideas in texts and use those ideas to develop a summary
Understandings of the text

= Readers use textual evidence to draw conclusions

= Writers use certain organizational structures, specific word choice, and a variety of evidence
when explaining a topic in an essay

Essential = How do our cultural experiences influence who we are?

Questions = How do authors convey meaning through words and/or images?

Common Core | Primary Standards Assessed
Standards RI.6.1: Cite textual evidence to support analysis of what the text says explicitly as well as inferences

drawn from the text.
Primary

Secondary RI.6.7: Integrate information presented in different media or formats (e.g., visually, quantitatively) as
well as in words to develop a coherent understanding of a topic or issue.

W.6.2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.

Secondary Standards Addressed
RL.6.2; RL.6.9; RI.6.2; RI.6.3; RI.6.10; W.6.4; W.6.5; W.6.7; W.6.8;W.6.9 ;W.6.10;SL.6.1; SL.6.4; L6.1; L6.2

Skills Reading, Writing, and Citing Textual Evidence

= literal and inferential comprehension

= Summarizing

= Drawing conclusions from textual and/or visual evidence

= Making connections across a variety of texts (short, extended, online, etc.)

= Applying the qualities of informative/explanatory writing
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Getting Started
]

When teachers meet with their grade-level and/or course teams to develop a CCSS-L plan, how should they begin?
The goal is for teacher teams to work together to determine how to implement the CCSS-L within the context

of their school. The clear and logical progression of the CCSS-L outlines the expectations for what each student
should know and be able to do by the end of their grade level in order to become college and career ready. The
CPS Literacy Content Framework and its sample toolsets guide teams as they develop the plans needed in order to

implement classroom instruction aligned to the standards. The following planning outline compiles practices and

considerations to help teams translate the big ideas into the classroom.

1.

Consider the three instructional shifts that teachers must implement in order to support student success
in meeting the CCSS-L. What instructional strategies are already being used that support these shifts?

For example, teachers might consider the ways in which they build students’ academic vocabulary during
small guided reading groups. Additionally, teachers might want to consider what they need to add or
change about their instruction in order to support the shifts. For example, teachers may want to consider
whether their classroom libraries provide the variety of literary and informational reading materials
needed in order to build students’ stamina for reading and comprehending complex texts.

Compare your curriculum and/or literacy program with the CPS Literacy Planning Guide for your grade
level. How can you develop, revise, or refine your curriculum to incorporate the instructional shifts present
in its components? For example, are your 6th grade students reading 3 to 5 short texts in each quarter
with the appropriate balance between literary and informational text?

Construct (or revise) your grade-level Curriculum Map by addressing each component laid out in the grade
level samples.

a. Unifying Concepts: Are they developmentally appropriate and engaging to your students? Unifying
concepts of high quality will ignite student learning and provide a solid foundation upon which you
can build Essential Questions and complex text sets. Unifying concepts should keep literacy instruction
in stride with content area instruction.

b. Essential Questions: Do they promote inquiry around the content of each Unit? If a teacher has been
successful in planning and executing an effective Unit, students should be able to respond to each
Essential Question thoughtfully and provide support with a logical rationale.

c. Complex Texts: Do the texts in each quarter represent a grade-appropriate balance of short and
extended literary and informational texts? Texts need to be connected to the unifying concepts and
the Essential Questions of the Unit, and they need to increase in complexity from the beginning of the
year to the end of the year.

d. Performance Assessments: Are Reading Standards 1 and 10 present in each assessment? Do the
clusters of Standards you’ve identified for assessment in each unit throughout the year address all of
the Reading and Writing Standards? How will the distribution of these clusters prepare students for
the Benchmark Assessments?

Construct (or revise) your Performance Assessments, Scoring Tools and Units in alignment with your
Curriculum Map.

a. Performance Assessments & Scoring Tools: Start by unpacking the Standards to determine what
students should know and be able to do to meet them. This allows you to see the connections across
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Standards more clearly. Unpacking also provides you with the foundation for your task and your
Scoring Tool. Making explicit what Students must know and be able to do builds out the criteria for
meeting the standards that should be present in your Scoring Tool. Additionally, unpacking provides
ideas for what tasks you can have students complete to show their proficiency. Ask yourself, does
the task align to the cluster of Standards you are assessing? Does the Scoring Tool you are using to
evaluate student performance align with the Standards it’s evaluating through the task?

b. Unit: Do the learning activities outlined in the Unit teach the content knowledge and skills students
will need to independently and proficiently complete the Performance Assessment? The learning
activities in the Unit should revolve around the Essential Questions and Enduring Understandings in
a way that scaffolds student learning so they are proficient in the Standards being assessed at the
end of the Unit. Likewise, the secondary Standards to be addressed in the Unit should support the
learning of the primary Standards to be assessed.

Things to Remember

®  This planning process is iterative. In other words, as you begin to select your focus Standards for the
Performance Assessments, you will simultaneously be considering your texts, Essential Questions,
unifying concepts, etc. Read across all of your documents to insure that the changes you make in one
align with what’s outlined in another.

B The most important parts of the process will be your instruction, collaboration with colleagues, and
ongoing reflection about how your students are doing. As you implement your Unit Plan, continue to
meet with your colleagues to study students’ work and revise accordingly.

®  Never underestimate your professional judgment. Your knowledge of your students and their needs
should always be the forerunner in your planning.
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Implementation of CCSS

The Common Core State Standards were written for ALL K-12 students and, as such, effective implementation of the
Standards rests on the intentional planning of instruction to provide access to learning for all students.

Student diversity is always present whether recognized or not; it is a given in every classroom. Within every group of
students, teachers can anticipate that there will be a variety of skills, affinities, challenges, experiences, cultural lenses,
aptitudes, interests, English language proficiency levels, (in the case of ELLs, native language proficiency levels), represented.
As teachers engage in initial stages of curriculum planning (i.e. the clustering of standards, selection of texts and tasks, and
the design of performance assessments) they must simultaneously consider the variety of learner profiles among their
students. It is critical that teachers start curriculum planning with both the Standards and the Learners in mind.

Intentional planning for a diverse student group from the outset will maximize the likelihood that all students will be able
to successfully access information, process concepts, and demonstrate their learning. Early in the year or course, data from
various sources such as cumulative folders, screeners, pre-tests, Individualized Education Plans (IEPs), Individual Bilingual
Instruction Plans (IBIPs), parent questionnaires, and getting-to-know-you activities, give teachers important preliminary
information about every individual student that will influence their plans. As teachers better get to know individual
students and their particular learning needs, over time they can continuously adjust curricular plans and personalize
instructional strategies for more tailored differentiation.

Having initial plans that are universally-designed will position teachers to serve most students well, but in the process of
personalizing the plan and as teachers would know, there will be certain elements that are crucial to include explicitly

for particular groups of students. For example, while every child is unique and will therefore benefit from attention to

their individual learner profile, a student who has been identified with a disability, by law and best practice, will require
instructional supports based upon the IEP team’s best thinking relative to academic and functional need. Similarly, while
every child is in the process of developing language and will therefore benefit from an educational experience that is
designed for a range of social and academic English levels, a student who has been identified as an English Language Learner
(ELL), by law and best practice, will have needs that must be addressed in particular ways. In both cases, it is important for
teachers to specifically recognize and articulate in their curriculum plans and in their methods of instruction how they will
tailor learning for these individuals.
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Resources for Addressing Universal Variability

Article 14, lllinois School Code, Title 23, Establishes the requirements for the treatment of children and the S
Administrative Code.226 provision of special education and related services pursuant to the 3]
S
Individuals with Disabilities Education Improvement Act. 'g
http://www.isbe.net/rules/archive/pdfs/226ark.pdf 'E
Article 14C, lllinois School Code, Title 23 Establishes requirements for school districts’ provision of services to
Illinois Administrative Code. 228 students in preschool through grade 12 who have been identified as

limited English proficient.

http://www.isbe.net/rules/archive/pdfs/228ark.pdf

CAST CAST is a nonprofit research and development organization that works
to expand learning opportunities for all individuals, especially those with
disabilities, through Universal Design for Learning.

www.cast.org

Illinois Resource Center The IRC provides assistance to teachers serving linguistically and culturally
diverse students, including English language learners (ELLs), in grades PK-12.

www.thecenterweb.org/irc

National Center on The National UDL Center supports the effective implementation of UDL
Universal Design for Learning by connecting stakeholders in the field and providing resources and
information about: UDL Basics, Advocacy, Implementation Research,
Community, Resources.

www.udlcenter.org

STAR NET Region I STAR NET Region Il provides technical assistance, training and resources to
professionals and families supporting the education of young children, with
an emphasis on children with special needs.

www.thecenterweb.org/starnet

Understanding Language Understanding Language aims to heighten educator awareness of the
critical role that language plays in the new Common Core State Standards
and Next Generation Science Standards.

www.ell.stanford.edu

World-Class Instructional Design WIDA advances academic language development and academic

and Assessment achievement for linguistically diverse students through high quality
standards, assessments, research, and professional development for
educators.

www.wida.us
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Planning Guides

The following planning guides outline the type and
number of texts and writing activities students should
be engaged in within each quarter. All planning guides
are also available on our Knowledge Management site:
https://ocs.cps.k12.il.us/sites/IKMC

CPS Literacy Content Framework_Version 1.0 Page 27



£1UBWISSISSY/-150d
10} 3Se| 92UBWIONDd 8 WM ‘T TY
Y0 AO3

|euonew.Ioul
pue sAQelIeU S1IM
03 Suules| jo due|eg

(3x21 3y3 Inoge

suonsanb Jamsue 1 yse) 9IS ‘T 1Y
(Sunrum uoiuido) T-H'M

€0 jo pug

suojuido
pue SALBIIBU S)1UM O}
Suiuies| jo souejeg

(1x®31 ay3 Inoqe

suonsanb Jamsue 1 yse) g TS ‘TH'IY
(Sunum [euonewJsoyul) M

20 jo pug

9ALBJIBU 9}IM 0]
Suluses| uo siseydw3y

(1x21 3y1 1noge

suonsanb Jamsue g 3se) £°)1S ‘TN 1Y
(Sunum aaneuseu) €3 M

TD jo pug

9ALBJIBU 9)1UM 0]
Sujuies| uo siseydw3

«IUBWISSASSY-aud
104 3{Se| oUBWIONDd 8N M ‘T 1Y
AO9

‘8uipead J1ay1 1noge 1M

01 JeaA ay) SS0J2E SJUSPNIS P|O)
-Jeds pjnom Asyy moy apioap
p|NOYs S1ayoea| ‘ssefd J1ay

ul syuapnis ||e 4oy velidosdde
Ajjeauawdo|anap sl 1eym uo
Suipuadap ‘seaus1uas Jo/pue
saselyd ‘spiom ‘sjaqge| ‘sjoquiis
40 3sn ay3 ySnouyy pnoje peas
uaaq sey jeym o} Suipuodsau
10 Suipeau Ajpuapuadapul

9Jiym sapeud Asewad ui aom
siy3 Supewixosdde ui8aq ued
S1USPNIS USASMOH "YdJeasal
pue ‘uondajyal ‘sisAjeue yoddns
01 51X3} |euoljew.oul 40 AJedll|
WoJ) 9dUIPIAS Melp ‘apeud

Yy ui Buluuidaq ‘syuapnis 1eyy
salinbau g piepuels Sunlip

SIXaL
|euonewIofu| pue

(wa1sAs
Suljans) ||auuld pue
SeluNo4 uo paseq)

#°)°S4Y Aduany4
£°3"S4Y uonIuS0a9Y PJOA\ pue SdIUoYd
T1°S4Y ssaualemy |eaigojouoyd

2injeJallT Jo aduejeg a/o/g 1ana T')N'S4Y sidsouo) wid | vO
(wa1sAs °)1°'S4Y Aduan|4
s1xal | SulaAs| ||auuld pue €1°S4Y uonIuS03Y PJOA pue sdluoyd
|euolewIO)U| pue SeluUNo4 uo paseq) 'S4y Ssaualemy [ealSojouoyd
94N3eJ317 JO ddue|eg 2/9/V [an91 'S4y sidsouo) wid | €O
¥71°S4Y Aouany4
€31°S4Y uoIu80day PJOAA pUE SdIUOYd
SIX3] 24n3eJay] Suipeay paJseys 21°S4Y ssaualemy [edi8ojouoyd
uo siseydw3 | syoog Ai03s Juadiaw] TOI'S4Y sadasuo) ud | 20
¥731'S4Y Aouani4
SIXa) €1°S4Y uoniuS0d3y PJOA pue sdluoyd
|euonewIOjU| pue Suipesy paseys 'S4y Ssaualemy [eai8ojouoyd
94n1eJa1I Jo dueleg | syoog A0S Juadiawl TOI'S4Y sadasuo) ud | TO
Suipeay pateys
syoog A101S Juasiaw] A09

PNpoid UusnUM

TN/

ETHM
1SJUBISSASSY

ssa204d
pue sapo\ Sunm

8 ‘€-T'A'M

«xx3MIM 03 Suluies]

Sunam sunnoy Ajleg

8-S ‘T-TI'M
SIX3] Inoqy Sunim

Sunam 1oddng pue
pnojy peay 01 s1xaL
|euonew.Joju pue
24njeJa1 jo duejeg

s|jana1 Suipeay
juapuadapu)

10} SHaewyduag

J91enp jo puz

(s24ua8 paisadsns aas)

oT ) 1u/1d
s3x3) xa|dwo) Suipeay

uoddns pue ysea) ‘@dn0N
0} sSuipuelsiapun pue sioineyag

p-TN"S3Y
«+SIIDIS [EUOREpUNOY

apino duluue|d Adeall] SdD uanesiapul)




sapinp Suluue|d

Page 29

*s9291d uoluido uayj [euonew.ojul 93UM 01 SJUIPNIS SulAOW UaY] ‘DAleIIeU 3ulssasse pue Suiydoea) yum uidaq am ‘92UaH "231dm 01 Wayl Sulydes) 1S4y Usym aALeIIeU SpIeMOo) uonisodsip ,sjuspnis
S-) dno ojul Suidde) 1s933ns am pue ‘uiuies| piemol shemyied ayi apinoad $91101S "S24ud3 9SBY] 01Ul MOIT SI9UIM MOY Sluasaidal apesd 151y ul Jeah 9y ssode passasse Sulllum JO UoISSI304d Y 4«

(97°d 7°SSDD 935) "UOLULNE SS| JO DIOW JUBLIEM SILIALOE

10 Ua4p|1yd Jejnoied uaym uiadsip 03—mous| Apeas|e ASyl 1eym WOy UIea| 03 paau Aayl Jeym sjuapnis yoeay o1 s aulod ay| “|jim siapead Sul|88nu1s ueyy s1daduod 3sayl Yyum ao130eud $$3| yonw pasu ||Im
siapeaJ poos :pajenualayip aq pjnoys uononuisu| ‘sauljdiosip pue sadAy Jo a8ued e ssouoe s1xa3 puayasdwod 03 Ayoeded syl yum siapeal Juaioyosd dojanap 03 pausisap weidoid Suipeas anisuayaidwod
‘9A112943 Ue Jo spuauodwod Juelsodwi pue AJessadau ase Ayl Jayled [SIA|ISWAY] JO PUB Ul PUD UB 10U 3JE S||13}S |[BUOLIEPUNOY 3SaY | "Wa1SAS Sulilum ysijSug ay3 JO SUOLUSAUOD dIseq Jay3o pue ‘d|diuLid
snageyd|e ay1 ‘ulid jo s3daouod Jo aSpajmous| Supjiom pue Sulpueisiapun Sjuapnis SuLI91SO4 PJEMO] PAIIRIIP BJe SPJePUB)S 3SAYL S||I)S [BUOLIEpUNO) 9SaY] Y2Ba) 0} |eLUSSD S| Yoeoidde dJeWdISAS V.,

<
L
f=
=
w
]
V_
=<
P
o
3
(]
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

"0LIsIp 9Y3 Ag papinoid aq ||Im 8sayL 4

"uoljen|eAa Jaydea) Joj YimoJS JUspnls aNSeaw 03 Pasn 3 OS|e ||IM SYSe} 90UeW.I04iad asay | 4

9-¥' NS TS 97N 91S ‘T TN €-TNS ‘6-T'14/1Y TY1H/1d
sSuipuy oday SUOISSNISIP 3PNpuU0) Areingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeuy JUBPINS 331D

Ja1enp yae3 ui Suniip pue Suipeay 104

sdew
40 speyd ‘sydeud ul paAe|dsip uopewJogul pue swJoy ‘suoldalip Suipnjoul ‘Ixa} |Bd1UYIS} {SHE BY) PUB 3JUIDS (S3IPN3S [B120S ‘Alo3sIy Inoge syooq ‘saiydesdoigoine ‘salydelolq :s1xa) |euonew.ojul

SYOIIBWI| pue 3SIaA-93J) ‘sSwaod aAnes eU ‘SaWAYJ AJasinu ‘syrAw ‘uonoy onsijead ‘Asejuey ‘sajgey ‘spuasal ‘sa|e1||04 ‘S31403S SINJUIAPE :34N3eddd]
1%91 x3]dwod jo Suiysea) ayj} apins 03 sa4uan pairsadsng

(panunuod) apino suluue|d Adesall] Sd) usriediapul)




xIUBWISSISSY-150d
10} 3Se| @duewlopad TN ‘T'T 1Y
¥D AO3

suojuido Jo/pue
|euonewJOUl ‘DALIRIIBU
Sunm jo aduejeg

(3x®31 ay3 3noqe

suonsanb Jamsue 1@ yse) g TS ‘T'T 1Y
(8ugm uoyuido) T'T'M

€0 jo pug

suojuido
pue SALEIIBU 9)IM 0}
Suluies| jo 2duejeg

(1x®1 ay1 1noqe

suonsanb Jamsue g yse) z'T1S ‘T'T'1Y
(Sunum [euonewsoul) Z'T°M

20 jo pu3

|euollewIoUl 934M
03 Sujuiea) uo siseydwy

(1x21 3y1 1noge

suonsanb Jsmsue @ dse) #°T71S ‘T'T " 1Y
(Sunum aanesseu) €T M

TO jo pu3z

9ALBJIBU 9)1UM 0]
8ujuies| uo siseydw3

«IUBWISSASSY-aud
10} 3Se] doueWI0NSd 8'T M ‘T'T 1Y
AO9

‘8uipead J1ay1 1noge 1M

01 JeaA ay) SS0J2E SJUSPNIS P|O)
-Jeds pjnom Asyy moy apioap
p|NOYs S1ayoea| ‘ssefd J1ay

ul syuapnis ||e 4oy velidosdde
Ajjeauawdo|anap sl 1eym uo
Suipuadap ‘seaus1uas Jo/pue
saselyd ‘spiom ‘sjaqge| ‘sjoquiis
40 3sn ay3 ySnouyy pnoje peas
uaaq sey jeym o} Suipuodsau
10 Suipeau Ajpuapuadapul

9Jiym sapeud Asewad ui aom
siy3 Supewixosdde ui8aq ued
S1USPNIS USASMOH "YdJeasal
pue ‘uondajyal ‘sisAjeue yoddns
01 51X3} |euoljew.oul 40 AJedll|
WoJ) 9dUIPIAS Melp ‘apeud

Yy ui Buluuidaq ‘syuapnis 1eyy
salinbau g piepuels Sunlip

(9002 ‘leputL-onolgseH) A0O3 Aq (INdOM)
?1nuiw Jad Junod pJop\ €6 :|eoD Aduan|4

¥'1°54Y Aduan|4
€'7°S4Y UoUS023Y PJOAN PUE SIIUOYd

(wa1sAs
s1xal | SulPAs| ||auuld pue 'SI9)14M pue SI3peaJ JnoA jo uoissaiSoud
|euolewIOjU| pue SejuNo4 uo paseq) |ejuswdolaAap Y3} UO paseq Ssaudiemy
2J4Nn3eJa}T Jo ddueleg NUVANELE! |eaiSojouoyd pue s3daouo) Julld pjoyeds | o
¥'T°S4Y Aouanyy
(waishs €°T°S4Y uolu80day PJOA pue sdjuoyd
s1x9L | SBuleAd| ||duuld pue *SI9}UM pue s19peaJ JnoA jo uoissaidoud
|euonewIOjU| pue SejuNo4 uo paseq) |ejuswdo|aAsp By} UO paseq Ssauadlemy
9J4n3eJ3}7 JO ddue|eg 1/H/D [ana7 |eaiSojouoyd pue s3daouo) Julld pjoyeds | €0
(wayshs - s ' 1°S4Y >u_:m:_“_
SuljaAs) [[auLLd pue €°T7°S4Y uoniudoday pJopn pue soluoyd
SIX3] |euonew.lou| SejuNo4 Uo paseq) 2 'T°S4Y ssauaiemy |eaiSojouoyd
uo siseydwy YAVERELES pue T'T°S4Y s1daouo) julid uo siseydwy | Zo
(wiashs T uopugoda h%.ﬁ.mmw Muu_ﬂ_hw:_“_
SuljaAR] |jauuld pue €°7°S4y uonl Y PO P luoyd
ES[SEMG SeluNo4 uo paseq) 2'T°S4Y ssauatemy |eaiSojouoyd
uo siseydw3 3/a/2 19As1 pue T°T°S4Y s1daouo) julid uo siseydw3 | TO
(wa1sAs
Suljans| [jauuld pue
SejuNo4 uo paseq)
2/ 13897 AOg

PNpoid UusnUM

T'T14/14

ETTM
1SJUBISSASSY

ssa204d
pue sapo\ Sunm

8 € TTM

«xx3MIM 03 Suluies]

Sunam sunnoy Ajleg

8-S ‘TT'TM
SIX3] Inoqy Sunim

Sunam 1oddng pue
pnojy peay 01 s1xaL
|euonew.Joju pue
24njeJa1 jo duejeg

s|jana1 Suipeay
juapuadapu)

10} SHaewyduag

J91enp jo puz

(s24ua8 paisadsns aas)

oT'TIH/1Y
s3x3) xa|dwo) Suipeay

uoddns pue ysea) ‘@dn0N
0} sSuipuelsiapun pue sioineyag

p-T°T'S4Y
«+SIIDIS [EUOREpUNOY

apino dujuue|d Adesdll] SdD) apelno 1s414




sapinp Suluue|d

Page 31

*s9291d uoluldo Uay} |eUOLEWIIOLUI 9}1JM 0} SJUBPNIS SulAOW UBY} ‘DAL BU Sulssasse pue Sulyoeal Y3im uiaq am ‘90U "da}dm 03} Wway3 Sulyoeal 3siy Usym dALeIIeU SpJeMOo} uopisodsip ,syuapnis
S-) 4no ojul Suiddey 31s288ns am pue ‘Suiulea| paemol shemyired ay) apinoad $21101S *S24ua8 9591 01Ul MOJS SISIM MOy Sluasasdal apeud 3siy ul Jeah ay) $soJde Passasse SulIM JO UoISSaIB0Ud BY L 4 4

<
L
f=
=
w
]
V_
=<
P
o
3
(]
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

(97°d 7°SSDD 935) "UOLUSNE SS3| JO DJOW JUBLIEM SILIALOE

10 Ua4p|Iyd Jenoied usym uiadsip 03—moud| Apeas|e Asyl 1eym WoJ) uiea| 0} paau Aayl Jeym sjuapnis yoeay 031 s ulod ay | “|jim siapeau Sul|38n.1s ueyy s1daduod 9sayl Yyim ao130eid $$3| Yonw pasu [|Im
siapeaJ poo3 :pajenualayip aq pjnoys uonanuisu| ‘sauljdiosip pue sadAy Jo a3ued e ssoude s1xa3 puayasdwod 03 Aydeded syl yum siapeau Juaidyosd dojanap 03 paudisap weisdoud Suipeas aaisuayaidwod
‘9293 Ue Jo syuauodwod Juelsodwi pue AJessadau aie Aayl Jayied [SIA|ISWAY] JO PUB Ul PUD UB 10U 3JE S||13S [BUOLBPUNOY 33y "WalsAs Sunlum ysijSu3 ayi JO SUOLUIAUOD dIseq Jay3o pue ‘9|dpuLid
anageyd|e ayl qulid jo s3daouod jo aSpajmous| Supjiom pue Sulpueisiapun ,sjuapnis SulI91SO) PIEMO] PAJIRIIP 2JE SPJepUB)S 9SAYL S||)jS [BUOLEpUNO) 9SaY3 23] 0} |eUSSSD S| Yoeosdde JnewaISAS \y

"1013s1p 943 A papinoid aq [|Im 9S8y L4

*UOLIBN|BAS J3UDED} 40 YIMOIS JUBPNIS BINSEAW 0} PIsn 3q OS|e |[IM Sysel aduewlopad asay ] ,

9-7'T1S T'T1S 9-v'T1 9'T1S ‘T-T'T1 €-CT1S ‘6-C TIN/1Y TTIH/1d
sSuipuy 1ioday SUOISSNISIP 3oNpuU0) Aseingeson Ajdde 13 Apnis Jsewwess Aidde pue Apms JudlU0d dzAjeUY JUBPINS 32D

Jayenp yoez ul Sunuupn pue Suipeay Jo4

sdew Jo sueyd
‘sydeus ur paAe|dsip uonewJogul pue sadidau ‘swioy ‘suodallp Sulpnjoul ‘1xa) [B2IUYIS) (S1IE 9Y] pUB 92USIdS [S31pNIs |B120s ‘Al0lsiy 1noge syooq ‘salydesSoiqoine ‘saiydesSolq :s1xa) jeuonewopu|

SYOLIBWI| pue 3SI9A-934) ‘Swaod aAnesIeU ‘SaWAYJ Auasinu ‘syrAw ‘uondy onsijeas ‘Asejuey ‘sajgey ‘spuasal ‘s9|e1||04 ‘S91401S SINJUSAPE :24Njeddll]
%91 x3|dwod jo Suiydea) ay} apins o} sa4uan paysadsng

(peanunuod) aping 3uiluue|d Adeall] sd) apeso 1s4i4




£IUBWISSISSY-1S0d
104 3{Se| IUBWIONSI] TM ‘T'T 1Y
¥D AO3

suoluido Jo/pue
|euoniew.oyul ‘OAleIeu
Sunum jo sdueleg

(1x®1 ay31 1noqe

suonsanb Jamsue 1 yse) §'z1S ‘T2 1Y

(8ugm uoluido) T'ZM
€0 jo pu3

suoluido pue aagesieu
Sunm jo adue|eq

(1x®1 ay1 1noqe

suonsanb Jamsue g yse)z z1S ‘T°C1Y

(8unum [euoneWIOUI)Z T M |euorewIOUl
¢D jo pu3 Supum siseydwiy
(3x®1 ay3 3noqe

suonsanb Jamsue 1@ Yse)T°z 1S ‘T'2 1Y

(Sunum annesseu)g z'm
TO jo pu3g

aABelIRU
Sunum uo siseydwy

#IUDWISSISSy-ald
104 )Se| aduUewWI0Mad8 T M ‘T°C 1Y
A0g

"Suipead 419y Inoge M

01 JeaA ay) SS0J2E SJUSPNIS P|Oy
-Jeas pjnom Asayy moy apioap
pINOYSs S1ayoeal 'ssejd J1ayl

ul syuapnis ||e 4oy aeridosdde
Ajjeauawdo|anap st 1eym uo
Suipuadap ‘saous1uss Jo/pue
saselyd ‘spiom ‘sjaqge| ‘sjoquiAs
40 3sn ay3 ySnouyy pnoje peas
uaaq sey jeym o1 Suipuodsal
10 Suipeau Ajpuapuadapul

9Jiym sapeus Asewrad ui saom
siy1 Supewixosdde uidaq ued
S]UIPNIS USAIMOH "YdJeasal
pue ‘uondajyal ‘sisAjeue yoddns
0] 51X21 |euoljew.ojul 40 Asesall|
W04} 9IUSPINS MeJpP ‘Dpesd

Yy ul Buluui8aq ‘syuapnis 1eyy
salinbai g paepuels Sulldp

(wa1sAs (9002 ‘leputL-¥dnoigseH) A03 Ag (INdIM)
s1x3L | SulaA’) ||auuld pue 21nuiw J4ad JUN0d pPJOM 06 :[B0D Aduan|4
|euonew.oju| pue SeluNo4 uo paseq) '7°S4Y Aduanpy
34Nn1eJ317 JO dueleg N/IN/1 1987 €'7°S4Y uoniudoday pJOoM pue sdluoyd | vo
(wa1sAs
s1xaL |  SulaA’) ||auuld pue
|euonew.oju| pue SeluNo4 uo paseq) +'7°S4Y Aduaniy4
34Nn1eJ31I7 JO dueleg N/1/) 19/ €'7°S4Y uoniu30o9y pJOM\ pue saluoyd | €D
(wo1sAs
SuljaA3] ||auUld pue
S1X9] [BUOLEWIOU| SeIUNO4 UO paseq) 2S94 Aduanj4
uo siseydw3 /1 19837 €'7'S4Y uon1us09Y pJoM pue sdluoyd | 20
(wansAs
3uljan9) |lpuUuld pue
injesay] SeJuUNOo4 Uo paseq) '7°S44 Aduan|4
uo siseydw3 R VINELES €'7°S4Y uoniug0oay pJo pue sdluoyd | TO
(wansAs
SuljaAs| ||lauuld pue
SeIUNO4 Uo paseq)
/11381 A0€

1Npoid USHLM

T°T1H/14
ETTM
+SJUBISSDSSY

$53304d
pue sapo Sunlam

8‘ETTM

«x+dWI 01 Sujusea

Sunu sunnoy Ajleg

8-S ‘TTTM
SIX3L Inoqy Suntm

Sunum 1oddng pue
pnojy peay 031 s1xaL
|euonew.oju| pue
24njeJa1] jo duejeg

s|ona1 Suipeay
juapuadapul

10} syJewyduag

Jauenp jo pu3

(s24ua8 paisasdsns aas)

oT'Z'IN/1Y
s3x3) xajdwo) Suipeay

1oddng pue yoeaj ‘@du0N
0} s8uipuelsiapun pue sioineyag

LAl WAL
#%S|IPIS [euonepunoy

T
apino Suluue|d Adesall] SdD apedo puodas




sapinp Suluue|d

Page 33

*s9291d uoluido uayj [euonew.ojul 93UM 01 SJUIPNIS SulAOW UaY] ‘DAleIIeU 3ulssasse pue Suiydoea) yum uidaq am ‘92UaH "231dm 01 Wayl Sulydes) 1S4y Usym aALeIIeU SpIeMOo) uonisodsip ,sjuspnis
S-) dno ojul Suidde) 1s933ns am pue ‘uiuies| piemol shemyied ayi apinoad $91101S "S24ud3 9SBY] 01Ul MOIT SI9UIM MOY Sluasaidal apesd 151y ul Jeah 9y ssode passasse Sulllum JO UoISSI304d Y 4«

(97°d 7°SSDD 935) "UOLULNE SS| JO DIOW JUBLIEM SILIALOE

10 Ua4p|1yd Jejnoied uaym uiadsip 03—mous| Apeas|e ASyl 1eym WOy UIea| 03 paau Aayl Jeym sjuapnis yoeay o1 s aulod ay| “|jim siapead Sul|88nu1s ueyy s1daduod 3sayl Yyum ao130eud $$3| yonw pasu ||Im
siapeaJ poos :pajenualayip aq pjnoys uononuisu| ‘sauljdiosip pue sadAy Jo a8ued e ssouoe s1xa3 puayasdwod 03 Ayoeded syl yum siapeal Juaioyosd dojanap 03 pausisap weidoid Suipeas anisuayaidwod
‘9A112943 Ue Jo spuauodwod Juelsodwi pue AJessadau ase Ayl Jayled [SIA|ISWAY] JO PUB Ul PUD UB 10U 3JE S||13}S |[BUOLIEPUNOY 3SaY | "Wa1SAS Sulilum ysijSug ay3 JO SUOLUSAUOD dIseq Jay3o pue ‘d|diuLid
snageyd|e ay1 ‘ulid jo s3daouod Jo aSpajmous| Supjiom pue Sulpueisiapun Sjuapnis SuLI91SO4 PJEMO] PAIIRIIP BJe SPJePUB)S 3SAYL S||I)S [BUOLIEpUNO) 9SaY] Y2Ba) 0} |eLUSSD S| Yoeoidde dJeWdISAS V.,

<
L
f=
=
w
]
V_
=<
P
o
3
(]
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

"0LIsIp 9Y3 Ag papinoid aq ||Im 8sayL 4

"uoljen|eAa Jaydea) Joj YimoJS JUspnls aNSeaw 03 Pasn 3 OS|e ||IM SYSe} 90UeW.I04iad asay | 4

9-v¥'C1S 1S 97’1 9'C1S TT'T €-T'T1S ‘6-T T 1Y/ 1Y TTIN/1Y
sSuipuy oday SUOISSNISIP 3PNpuU0) Areingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeuy JUBPINS 331D

Ja1enp yae3 ui Suniip pue Suipeay 104

sdew
40 speyd ‘sydeud ul paAe|dsip uopewJogul pue swJoy ‘suoldalip Suipnjoul ‘Ixa} |Bd1UYIS} {SHE BY) PUB 3JUIDS (S3IPN3S [B120S ‘Alo3sIy Inoge syooq ‘saiydesdoigoine ‘salydelolq :s1xa) |euonew.ojul

SYOIIBWI| pue 3SIaA-93J) ‘sSwaod aAnes eU ‘SaWAYJ AJasinu ‘syrAw ‘uonoy onsijead ‘Asejuey ‘sajgey ‘spuasal ‘sa|e1||04 ‘S31403S SINJUIAPE :34N3eddd]
1%91 x3]dwod jo Suiysea) ayj} apins 03 sa4uan pairsadsng

(panunuod) aping suluue|d Adesall] Sd) 2pedo puodas




'SIX3} PapuUIXd pue “Jewyouaq Jayenb uoy
1oys jo Suipeau ayy ysnoayy uonesedaid ul Sunlum |euoewloul SIUSP
paJayies s1oe) pue seap! -n1s Jo Juawdo|anap ay3 uoddns 03 (s)Ixa1
ayl cno paseq corMcm_axw 10 ‘suonsanb jJuapuadap Jojuswse $3231d |euonew.oul 10Ys asn
L JUBWISSASSY-150d 10y djseL :m_w_ _wscw _m—_“w mm_w%mce ¥} 03 puodsal pue
20UBWIOWMAd 8'E'M ‘T°E€TY n apinoy [Buv ‘51x91 papuaXa pue -7 :|euonew.ou]
$0 jJo puz urejdxa 5 wioyul Uo snoo4 | pp | HOUS BUIpeal Il PUB | 5)n1e 9)17/[eUonEWIOM] G-¢ :aumesd11 | o
Sunp ‘Ajpuaisisuod
(2291d UM ISNW SIUIPNIS
-uotuido 1343 dojaAsp 'SIX9} PapuUdIXa pue ‘8unosuuod .
0} PSP33U SIUSPIAS dY} WD [PEPES) [P : . ML
yam wayy sapirold pue 110ys o 3uipeas ay3 ysnouys pue Suiuonsanb ‘8ul | Jayienb Joy uonesedasd u Supm Juswingie
co_m.cwsmaES .ﬂcmnﬁm paJay3es syoey pue seapl -zllewwns ‘Suluajul ,S1uapnis Jo Jusawdo|aAap ay3 oddns 0y
: d 9y} uo paseq uoeue|dxa Jo ‘Buizijensia ‘Sundipaid (s)3x1 Jo3uaW se sa231d uoluidonioys asn
2Jnseaw jey3 suonysanb . ! Bk
. uoluido ue Jayya dojanap 03 se yons ‘sal8ajeuis Sul
juapuadap 1xa1) T°€ 1Y
. uaNIM 3q p|noys sasAjeuy -peaJ jo uopedidde .
(8unum uotuido) T'€'M 113U} JO 33UBPIAS MOYS -7 :|euonew.oju|
€0 jo puz suojuido uo snJo4 | €0 .8 SvEn nwvc.wuxm pue |euoleWIOJU|/24N]RIDN] G-€:a4njesd] | €0
(9231d Sunum jeuoy 1oys jo Suipeas Sunnp
-ewwioyul a2y} dojanap Ajpuaisisuod pue Ajlep
031 papaau 32USPIAS 3y} . EHLEIR S5 SHERPIRS
1M way} sapinold pue SIX33 papuIxs pue .
" ) Hoys jo Suipeal ay3 ygno.ys pnoje pes. useq sey “Jdewyduaq Janenb oy
uolsuayaJdwod syusapnis 1eym o3 Suipuodsal Jo
ainseaw jey) suonsanb paJayies s1oey pue seapl 3 P p uonesedasd ul Suum |euonewlogul SUSP
B 9y} uo paseq uopeue|dxa Jo ulpeal Apuspusdapul -n1s Jo Juawdo|anap ay3 poddns 03 (s)ixal
1uapuadap 1xe1) T'€'1Y 3[Iym apeus paiya
uojuido ue Jayyd dojaAdp 0} . d J03UW Se s2231d [Buonewoul HOoYsS asn
(Sunm ul 340M SIY3 op ued . ) ;
e UaNIIM 3q p|noys sashjeuy Rl 1y op -
|euonewIOUl) Z°E'M SJUBPNIS JINIMOH -7 :[euonew.ou]
20 Jo puz ure|dxa 53 Wiojul uo SN0 | ZO | -yoseasal pue ‘uondayy | 4N1esa)rT/|euotEwWLIOM| G-¢:24mesd] | 2o
‘9-Z spiepuels ‘1x31 Alojeue|dxa/aAnewojul -aJ ‘sisAjeue Joddns
(291d Sunum
Suipeay ul pauljano | Jo uoluido jeuy e jo uona|dwod 0] $1X3) [BUOLIBWIOJUI
aALeJJIBU 113y} dOjaASp 0} .
e sjusawia|a Aeuall| Jo 33 p4emo} p|ing Aay3 se yun S1X9) PapuaIXad pue J0 AJeudyl| woly
P _ws WaU 55 _>ou“a‘ um eJD Y3 109|424 pue | SUO Isea| 1e Jo saIALNde Sunlum [ 1u0ys Jo Sulpeas ayl ySnoayy 22U3pPING Melp ‘Bpesd “Jiewyouaq
cw__um.cm E%Eow.ﬂcm v_ﬁm s9dualIadxe paulSew! 3y ulyum sa3enb yoea u paJayies s1oey pue seapl Yy ur Buluuidaq | isyienb uoy uonetedsid ul Suplm aagelseu
w.h:mmsw_c o m.co mﬂs_o 40 |eas AsAuod jey) | passasse Ajaanew.o) pue ysney | 3yl uo paseq uoneue|dxs 1o ‘syuapnis Jeyy salinbau ,53UapN3s Jo Juawdojansp ay3 1oddns o3
Emv:wawvsuuxﬁ vﬂ.m.#_ Jeal e sanpelleu | g pjnoys g-/ spepuels Sunup | uotuido ue uayua dojanap oy 6 pJepuels Suup (s)1x91 Jo1uBW Se sada1d AJesan| 1oys asn
(8unum anneuseu) € €M 994U1 1583 38 LM Suisodwod uaym saoinos IR € U S Suipueisiapun -7 :|euonew.oju|
1D jo pu3 saouaadxa Asauo) woJy 93pajmous| aies3aqu| suojuido uo sndo4 i10) AsAuod 13 dojanaq | |euonew.ojul/ainiesanl] G-€:aJnjesdU1 | TO 7y
+IUBWISSISSY-24d 404 dSe| W
ddUBWIONRd €M ‘T'ETH =
Aog Aog e
(zTem (Te1n/14) (+eak e aumesaa z 8 ]
‘T"€'M 03 pausije spnpoud (E-T'€1BSEVEM) (8'em) [euoyewnioju)  Ise3) 1y) s
USNLIM Ul PJUIPIAS SY) (8°€'M BT°€"14/1Y) Sunum 13yenb uad Jayenb sad o
19NpoId UM JedA e sannenieN € 19uenb uad saded youeasay 1T JeaA sadsasAjeuy g-z aunpnoy Ajleg 1X3) papuaiIxl T SIXa] MOYS 6- w%

T'S'1d (s24ua8 paisasdsns 993s)
8 ‘€ T'EM 0T ‘9-€'EM OT-T'€14/1Y ‘8-L'EM 01‘8 ‘9-¥ ‘T-T'EM 0T €'14/74
4SJUBUSSISSY Sunup annessen 19[0ad youeasay S3X3] Inoqy Sunlm s3xa] xajdwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apIno 3uluueld Adesai] SdJ apeso paiyl




sapinp Suluue|d

"101s1p 9y Ag papinodd aq [|Im asayL 4

"uol}eNn|eAd Jaydea) Joj YIMoJS JUspNIs INSeaW 0] Pasn 3 OS[e [|IM SYSe) 2duewI0ad asay] 4

VAEL ]
Aduanyy

€edy
uouS0334 PIOM 13 SI1UOyd

S||1)jS [euonepuno4 :Suipeay

9-7'€"1S
sSuipuy oday

T'€1S
SuoIssnasip 1onpuo)

9-7'€M

9'91S ‘€-T'9"1

Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis

€-TE1S‘6-TE 1Y/ 1Y TE1¥/1d
jualu0d 3zAjeuy 20UBPING AND)

Ja1enp yae3 ui Suniip pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewojul Jo3uoj| Jo (Aejd Jo [9A0U B Se yons) aunjesall| JO SHJoMm Y18ual-||n} ‘PIPUDIX :SIX3L papuaIxX]

ySnouays se [|am se Suniim ul sasAjeue J1ay) Juasaid pue sIxa} dYl WOo) BIUSPIAS MEIP 0} SUBPNIS MO||e PINOM ey} (saydaads Jo ‘sajonJe ‘Alaod se yons) saiuad ajdujnw Jo SIxa) JOYs :S1X3L 1oYs

9519/ 93J) puUe SydLIBWI| ‘Swaod aAnelIeU ‘SaWAYL AJasinu se Jjam se ‘YiAw uo siseydwa |e1dads e yym ‘ewelp pue uonoy dnsijeas ‘Asejuey ‘sajqey ‘spuaga) ‘saje||o) ‘Sa1I01S SINJUSAPE :24n1e4aN]

2oUalpne peoJq e Joj uanlim sa1do) jo aSued e uo $324nos |e}3Ip pue ‘sdew Jo speyd ‘sydesd ul
paAe|dsip uonew.ojul pue sw.oy ‘suondalip Sulpnjaul ‘s1xa) [e21UYIL] ‘S1IE BY) PUB BIUBIDS ‘SBIPNIS [BI20S ‘Al101sIY Inoge $)ooq ‘salydelSoiqoine pue saiydesSolq :uonoyuoN Asessri/jeuonewsojul

Sunjeads

:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) apinog Suiuue|d Adesa1l] SdD 2pelo paiyl

Page 35

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o



'S1X) PIPUIXd pue “dewyouaq Jayienb Joy

1oys jo Suipeas ay3y ysnoayy uonesedaid ul Sunum [euonewIOUl ,SIUIP
paJayied syoe) pue seapl -Nn1s Jo Juswdo|aAsp ay1 uoddns 01 (s)1xe1
9y uo paseq uoneue|dxa 4o Jojuaw se sa291d [RUOLBWIOJUI 1IOYS SN

uoluido ue yay3ia dojanap 0}

£IUBWISSISSY-1S0d 40§ dsel UMM 5q PINOUS SISAEUY

2ouBWIOMAd 6'M ‘T'¥' 1Y -7 :|euonewsoju|
0 jo pug ule|dxa )3 wojul uo snNdo4 | O aJnjeJall]/|euonewoju| G-¢:a4njesdy] | o
(2001d
-uoluido 1oy dojansp -$1%91 DBDUSIXS DUB .

0} papaau 22UBPIAS dY} ER [PRPLERD) [P HPIUCREER,
YHM Way sapiaosd pue }oys o 3uipeas ay3 ysnouys Japenb Joj uonesedasd ul Sunim juswnsie
uolsuayaidwod Ssyuapnis paJayies s1oey pue seapl ,S1uapnis Jo Juswdolansp ay3 1oddns 0y
dy3 uo paseq uopeue|dxa Jo (s)3xa3 Jojuawi se sadald uoluidorioys asn

2Jnsesw jeyl suopsanb

Juspuadap 1Xa1) T'v 1Y uoluido ue Jay3ld dojanap 0}
(8unrum uoluido) 7'M ushLM 3q pjnoys sashjeuy - :|euonewoju|
€0 jo pu3 €0 |euoyew.oyu|/ainiesann] G-€:aJnesd] | €0
(@291d Sunum jeuon ‘suonsanb juapuadap
-ewuojul J1ay) dojansp 1xa) 0} puodsai pue
0] papaaU 22UIPIAS dY] . ‘S1X91 papualxe pue
yum wayi sapinoad pue $1X2] papuaiXa pue 110ys SuipeaJ Jaye pue
uojsuayaldwod suapnis Hoys Jo 3uipeal 3y ydnouy Sunnp ‘Ajjuaisisuod “ldewyouaq Jaenb oy
ainseaw QR mcozmm:c paJayies s1oe} pue seap| )M ISNW SJUBPNIS uoneJtedald uj Supm |euoreEWIOI SIUSP
juapuadap wa:.ﬁ.w._m 3y uo paseq uoneue|dxs Jo ’ -n3s Jo Juawdojanap ayy 1oddns 03 (s)1xa1
(Sugum uojuido ue Jayya dojanap 03 ‘3uRo3uu0d J01UBW Se $9231d [eUONBWIOUI 1IOYS IS
o UaNIIM 3¢ p|noys sasAjeuy pue Sujuonsanb ‘Sul
|euonewIoul) 2% “ZLIeWIWNS ‘SULLIBUI -7 :|euonew.ou|
20 jo pul ule|dxa )@ wojul uo sNJ04 | 2¢O ‘Suzijensia ‘Sundipald 2JnjeJal]/[euonewioju| G-g:aunesdu1 | 2o
(331 Sugm '9-g spJepueis | 1x2) AJojeue|dxa/aAnewIO)Ul JO se yons ‘salgaes1s Sul
T Q.o m>%. 4 Suipeay ul pauljano | juawngie |euy e jo uoya|dwod -peau jo uonedijdde
rm 5ou Lofm::_o c_vm s sjuawa|a Aleiay| Jo ay3 pJemol pjing Asy3 se Jun *S1X91 PapURIXd pue 4193 JO 22UIPIAS MOYS
ﬂa_ﬂ way: _Mmu_>owa.§___w eJd 3Y1 103|424 pue | BUO IseI| 1. Jo sanIAnde Sunum | Joys jo Suipeal ayl ysSnoayy 0] S1X9) PapuIXd pue “yiewyduaq
co_m.:mr_w._a:._g .mucw_o:um saoualIadxa paulSew! a3 ulyum Jayenb yoea uj paJayies syoe) pue seapl }oys jo 3uipeas Sulnp | ayienb Joy uonesedsad ul Sunm sanelleU
ST e mcosmm:c J0 |eaJ ASAu0D 1ey) | passasse Ajaanew.oy pue ysney 9yl uo paseq uoneue|dxa o Ajpuaisisuod pue Ajiep ,S1uapn3s Jo awdojaasp ayi 1oddns 03
Juapuadap 1) v.ﬁ.w.._x JedA e saanelieu | 9q pinoys g-/ spJepuels Sunupy | uoluido ue Jayle dojansp 01 911IM 1SNW SIUBPNIS (5)1%21 J0JUBW Se sava1d AJetall| 10ys asn
(Sunum aanesseu) €4\ 2243 1seal 1e M Buisodwod usaym $221nos USBHM 34 pinoys sashjeuy Sulpueisiapun - :|euonewoju|
TO j0 pu3 s9oualadxa Aanuo) wouy a8pajmous| a1es8anu| suojuido uo sn2o4 | IO Aanuod 13 dojanag | [euonew.oju|/2in1eIa] G-¢:aunjesp1] | TO “
£IUBWISSISSY-ald J0J MSeL w
OUBWIIOMAIE M ‘T 1Y S
Aog Ao8 e
(Trm (T'v14/74) (1e2A e 2uneIRT 77 S
‘I't’M 01 pausije syonpoud (E- TP 1S VV''W) (8''M) |euonew.oju] z 1sea| 1y) N
UM U] POUIPIAS SY) (8'v'M BT''14/14) Sunum Jayenb sad J3uenb Jad o
19nNpoid UsSRM Jeah e sannesseN € 13uenb Jad Jaded yoseasay T Jeah sadsashAjeuy p-¢€ auynoy Ajleq 1X31 papuaixy T SIXal MOYS 6-S &

A (s24ua8 pa1sa83ns 9as)
8‘E-T'tM 0T ‘9-€''M 01-6 ‘9-¥ ‘T T'v'M oT'¥'14/14
1SIUBWISSASSY ull dALReLIEN SIX3] 3noqy Surim sIx3)] xa|dwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

9pIno Suiuue|d Adeiall] Sd) apesdo yuno4




sapinp Suluue|d

"111s1p 9y Aq papinoad aq [|Im 3saYL 4

"uoLlen|eAd Jayoea) Joj YIMoJS JUapNis InNseaw 0} Pasn 3 OS|e [|IM S3Se} duewopad asay] 4

AL
Aduanyy

€14y
uoHuS0234 PIOM 13 SIIUOYd

S|ID|S |[euonepunoy :Suipeay

9-7'¥"1S
sSuipuy oday

AN
SUOISSNJSIP 39Npuo)

97’1

9%1S ‘€ T'v1

Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis

TS ‘6-C 7 14/1Y T 14/1Y
judlU0d dzAjeUY BJUIPIAS 31D

Ja1enp yae3 ui Suniipn pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewojul Jo3uoj| Jo (Aejd Jo [9A0U B Se yons) aunjesall| JO SHJoMm Y18ual-||n} ‘PIPUDIX :SIX3L papuaIxX]

ySnouays se [|am se Suniim ul sasAjeue J1ay) Juasaid pue sIxa} dYl WOo) BIUSPIAS MEIP 0} SUBPNIS MO||e PINOM ey} (saydaads Jo ‘sajonJe ‘Alaod se yons) saiuad ajdujnw Jo SIxa) JOYs :S1X3L 1oYs

9519/ 93J) puUe SydLIBWI| ‘Swaod aAnelIeU ‘SaWAYL AJasinu se Jjam se ‘YiAw uo siseydwa |e1dads e yym ‘ewelp pue uonoy dnsijeas ‘Asejuey ‘sajqey ‘spuaga) ‘saje||o) ‘Sa1I01S SINJUSAPE :24n1e4aN]

2oUalpne peoJq e Joj uanlim sa1do) jo aSued e uo $324nos |e}3Ip pue ‘sdew Jo speyd ‘sydesd ul
paAe|dsip uonew.ojul pue sw.oy ‘suondalip Sulpnjaul ‘s1xa) [e21UYIL] ‘S1IE BY) PUB BIUBIDS ‘SBIPNIS [BI20S ‘Al101sIY Inoge $)ooq ‘salydelSoiqoine pue saiydesSolq :uonoyuoN Asessri/jeuonewsojul

Sunjeads

:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) aping suiuue|d Adesall] Sd) 2peso yuno4

Page 37

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o



£IUBWISSISSY-3S0d 40§ dsel
PduewlIOpad 6'SM ‘TS 1Y

'$1X9] PapuUIXa pue
1oys jo Suipeas ay3y ysnoayy
paJayies s10e) pue seapl ayy

uo paseq uoneue|dxa Jo AW
-n3ie ue yay3ie dojanap 0}
UaNIIM 3¢ p|noys sasAjeuy

“JJewyduaq Jayenb Joy
uopesedaid ul Sunm [euonewIOUl ,SIUIP

-n3s o Jusawdo|aAap 3

y1 1ioddns 01 (s)1xa1

Jojuaw se mwow_Q |euonewJojul 3oys asn

-7 |euoleWIOU|

Y0 j0 pug uie|dxa )@ waojul uo sNJ04 | YO aJnjelai/[euonewogu| G-g:aJnjesdM] | pO
(@231d uojuido J1ay1 dojan -1x31 DODUSIXG bUE )
-3p 0] PapaaU IUBPIAD 1X91 Papualxs p yJewyduaq Jayenb
au1 yum wiayy apinoid pue 1oys jo 3uipeal ay3 ysnoiyy Joj uonesedaud ur Sunum uojuido,suspnis
co_mmm_\_w._a:._g .mucw_o:um paJayes s1oej pue seapl ayy 0 JuswdolaAap ay3 1oddns 01 (s)Ixe1
SIREEEY ey} mcosmw:c uo paseq uoyeue|dxa 10 Jusw Jojuawi se sa291d uoluido 1ioys asn
i -n8ie ue yay3ld dojanap 03}
Juspuadap 1xa3) T’ 1Y UusNIIM 3¢ p|noys sasAjeuy
(8untum uoluido) T°g°'M : - :|euonewoju|
€0 jo pu3 suojuido uo sn2o4 | €D |euonew.oju|/24nyelal] G-g:aunjesd1] | €0
(2291d Sunum ‘suonsanb juapuadap
|euonew.oul J1ay3 dojan 1xa) 0} puodsai pue
-9p 0} PapPaaU IUIPIAD . ‘S1X91 papualxe pue
9y1 yum way) apinoid pue mﬂxwu vwncmumw pue 110ys SuipeaJ Jaye pue .
uojsuayaldwod suapnis Hoys 40 sulpead syl ysnodyl Sunnp ‘Ajjuaisisuod ewyduaq Japienb Joy
2Jnseaw jey suoysanb paJayed s1oe} pue seap! ay} 9}14M ISNW SIUBPNMIS uonedtedaud ul Sunm |[euonewloul SIuSp
juapuadap wa:.ﬁ.m._m Uo paseq uoneue|dxa 4o Jusw ) -n1s Jo Juawdo|anap ayy 1oddns 01 (s)1xa)
(Sunum -ngJe ue Jayya dojanap 03 8unoduuod Jojusw se s3231d [eUOBWIIOI HIOYS 85N
o UaNIIM 3¢ p|noys sasAjeuy pue Sujuonsanb ‘Sul -
|euonewIoul) Z°SM “zieWWNS ‘BuiLByUl -7 :|euonew.ou|
20 jo pul ule|dxa )@ wojul uo sNJ04 | 2¢O ‘Suzijensia ‘Sundipald 2JnjeJal]/[euonewioju| G-g:aunesdu1 | 2o
'9-7 spJepueis | '1x2) AJojeue|dxa/aAneWIO)UI JO se yons ‘salgaes1s Sul
(@291d Suntum
Suipeay ul pauljano | juawngie |euy e jo uoya|dwod -peau jo uonedijdde
SAneJIeU JIBY) dojaASp 0} .
apaau UoLEWLIOJU] BY) s)uaWa|a Asesay| jo 3y pJemol pjing Aaya se 3un S1X)} PIPUDIXD pue 4193 JO 22UIPIAS MOYS
P BT m_u_>oa.vcm eJd 3Y1 103|424 pue | BUO IseI| 1. Jo sanIAnde Sunum | Joys jo Suipeal ayl ysSnoayy 0] S1X9) PapuIXd pue “ewyauaq
COMLmswhaﬁOu .mucw_o:um s9oualiadxa pauiSew 9y1 ulyym Jauenb yoes uj paJayies syoey pue seapl ayy 1oys jo Suipeas Sunp Ja1ienb Joy uoneleda.d U Sugum aagelleu
ST e mcosmm:c J0 [eas AsAu0d 1ey) | passasse Ajaanewoy pue ysney | uo paseq uoneue|dxa Jo Jusw Ajpuaisisuod pue Ajiep ,S1uapn3s Jo awdojaasp ayi 1oddns 03
Juspuadap 131 )T°S 1Y Jeah e saAnelleu | 3q pINOYS 6-/ SpAEPUEIS BULLIM -ngie ue 4ayyid dojanap o1 S1LIM ISNW SIUBPNIS | (s)3xa} JOJUSW SE $3231d BARRIIRU 1IOYS S
(Sunum aanesseu) €GN\ 93443 15€3] 18 LM Buisodwod usaym $221nos VEFHYI S B S22 Sulpueisispun - :|euonewoju|
TO j0 pu3 s9oualadxa Aanuo) wouy a8pajmous| a1es8anu| suojuido uo sn2o4 | IO Aanuo) g dojanaq | |euonew.oju]/ainiesail] G-¢:aunjesp1] | TO
£IUBWISSISSY-ald J0J MSeL
ddueWIOMRd 6'SM ‘T'S'IY
Aog Aog

1PNpoid USRI
T'sid
6'€-T°SM
1S]UBWISSASSY

JeaA e sannesep g

0T ‘9-€'S'M
unLW danelIeN

(6'W 10
‘TM ‘T°M 031 pausije s1onpoad
U31IM U] PAJUBPIAD SY)
J314enb Jad saded yoseasay 1

OT-T'SI¥/1Y ‘6-L°'SM
193l04d ydieasay

(€-1°S"178S°S‘V'S'M)
(6°SM BT"SI'Y/1Y)
aedA sadsasAjeuy G-

(T's1ry/1y4)
(6'5'M)
Sunum

aupnoy Ajieg

0T-6'9-¥ ‘C-T'SM
SIX3] Inoqy Sunim

(1e2A e BunjeIRIT T B
|euonew.iogu] Z 15e3] 1Y)
Japenb sad
1X9) papuaixl T

131ienb sad
SIX3L HOYs 6-5

(s24ua8 pa1sa83ns 9as)

otT'siy/1y
sxa) xajdwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apIno Suluueld Adesa] SdJ apelo yyid

ago Public Schools




sapinp Suluue|d

"111s1p 9y Aq papinoad aq [|Im 3saYL 4

"uoLlen|eAd Jayoea) Joj YIMoJS JUapNis InNseaw 0} Pasn 3 OS|e [|IM S3Se} duewopad asay] 4

VAEL |
Aduanyy

€54y

uoHuS0234 PIOM 13 SIIUOYd

S|ID|S |[euonepunoy :Suipeay

9-7'S1'S
sSuipuy oday

T'61S
SuoIssnasip 1onpuo)

9-¥'G"1

9'S1S ‘€-T'S1

Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis

€-7°51S ‘6-T°S 14/ 1Y
judlU0d dzAjeUY

T'S14/1Y
BJUIPIAS 31D

Ja1enp yae3 ui Suniipn pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewojul Jo3uoj| Jo (Aejd Jo [9A0U B Se yons) aunjesall| JO SHJoMm Y18ual-||n} ‘PIPUDIX :SIX3L papuaIxX]

ySnouays se [|am se Suniim ul sasAjeue J1ay) Juasaid pue sIxa} dYl WOo) BIUSPIAS MEIP 0} SUBPNIS MO||e PINOM ey} (saydaads Jo ‘sajonJe ‘Alaod se yons) saiuad ajdujnw Jo SIxa) JOYs :S1X3L 1oYs

9SJ9A 934} pue SydlBWI| ‘swaod aanelleu ‘sawAyd Alasinu ‘ewelp pue YyiAw ‘uondy disijeas ‘Asejuey ‘sa|qey ‘spuadal ‘s9|e||o4 ‘S9110)S BINJUBAPE 1d4Nn3edd]
:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

2Judlpne peoJq e 4o} uanlum s21doy Jo a8ued e uo s324nos |eHSIp pue ‘sdew Jo sueyd ‘sydesd ul paAe|dsip uonew
-lojul pue sw.oy ‘suondalip Sulpn|aul ‘s1xa) [e21UYIL] ‘S1IE BY] PUR 3JUBIDS ‘SBIPNIS [BI20S ‘A101SIY INOgE S1X3] 10Ys pue s)o0q ‘salydeiSoiqoine pue saiydesSolq :uonoyuoN Asessi/jeuonewsojul

Sunjeads

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(Panunuod) aping Suluueld Axesaar] sdJ apess yyid

Page 39

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o



'$1X91 PapuIXa pue
1oys jo Suipeas ay3 ysnoaya
paJayies s1oey pue seapl ayy

uo paseq uoneue|dxa Jo W

-n8Je ue Jayya dojanap 03

Sj4ewyduaq Jayenb Joy
uonesedaid ul Sunm jeuonewaoul SIUIP
-n3s Jo Juawdojanap ay3 uoddns 03 (5)1xe1

JO3UBW Se s2231d |euoeWIOUl JIOYS SN

UBWISSISSY-150(d 40} )SE -T :S1X9!
*MucmELo . ,n_ w_v_ " UaNIIM 99 p|Noys sasAjeuy C-T 1SIX3)
449d 6'9M "T'9Id |euonew.oju|
0 jo pu3 ure|dxa )3 wJoyul UO Sn2o4 | HD 24njeJall]/|euonewioju| €-z @4t | vo
“jJewyouaq
(9991d Sunum Juswnsie 'S}X9} papuaixs pue Ja1enb Joy uonesedasd ul Sunum juswngie
L_mﬁ. no_m.>.m_o 01 papaau Hoys Jo Bulpeal ay3 ysnoayy ,S3Uapn3s Jo Juawdo|anap ay3 yoddns 0}
mucm%sm 33 YM SJUSpNIS paJay3es s1oey pue seapl ayy (s)1xa3 J03uaW Se sadald Juawndie Joys asn
’ : uo paseq uoeue|dxa Jo JuaW
apinoad |Im 3ey) suonsanb
d R -n8Je ue yayya dojanap 03 .
Juapuadap p@1) T UaPIM 3q p|noys sasAjeu CT ey
(Sunum 3uswnsie) T'9M n a pinoy [euv ‘suonsanb juapuadap |euonew.ou|
€0 jo pu3 sjuawnsgie uo sndo4 €0 1X93 0} puodsal pue |euoyew.oyu|/ainielaln] €-z:@Injesd | €0
(221d ‘S1X3]1 papuaIXa pue
Sunm _mcommELoE_ 1ioys Sulpeas Jaye pue
a9y} mm_w>wv o vmvwwg “SIX9} papuLixe pue Suinp ‘Apuaisisuod “JJewyduaq Jayenb oy
3DUBPIAG Y3 YIIM SJUBPNIS 1oys Jo Suipeas ay3 ysnodyy S}IM ISNW SIUBPNIS | uopnesedasd ul SULLIM [eUOLBWIOML SIUBP
apinoud |j1m jeys suoysanb :%m%;mumwwﬁwwumwwvrwﬁ Supseuuoo | IS J0 JBWdO[aARP B3 1oddns 03 (s)xe)
Juspuadap 1x91) T'91Y paseq uoneue| 1 pue Suiuonsanb ‘Sul Jojuaw se sadald [euopewoul 1oys asn
-n8Je ue yayya dojanap 03
(Bunum -ziyewiwns ‘uriuajul T-T :Spal
; UM 3q p|noYys sasAjeuy , )
|euonew.ojul) Z'9M Buizijensia ‘Sundipaud |euonew.oyu|
20 jo pul '9-Z SPJBPUEIS | 1351 Alojeue|dxa/aALRWLIOM] IO ule|dxa )3 waojul uUo sNd04 | gD | Se yans ‘saiSaledss Sul | dunjessy]/|euonewlou| €-z:ainjesau] | 2o
8ulpeay ul pauINo | uswngie |euy e Jo uonajdwod -peau jo uonedyjdde
(3921d Sunum JusWINSIe sjuawWa|a Asesay| jo 3y} pJemoy p|ing Asyl se yun 'SIXa) papuaixs pue 419y} JO 92U3PIAS MOYs “jJewyouaq
L_wﬁ. ao_m.>.w_u 0} papasu B2 3Y1 10313 PUB | 3u0 Ise3| 1E JO SanIAnoe Sunum | HOYS Jo Sulpeal ayl ysnoayy 03} S1X9)} PapuUaIXa PUe | y311enb Joy uopesedasd uj Sunlum usawngie
mocw_osm U} UMM SJUIPNIS saoualiadxa paulsew! 3y1 ulyuM Japenb yoea ul | P3J43Y3es s1oey pue seapl ay} 1oys jo 3uipeas Sulnp ,S1UapN3s Jo JuawdojaAsp ay1 1oddns 01
mv_>o“a M ums.u suonsanb 40 |eas A9Au0 1ey) | passasse Ajaanew.o) pue 1ysnel | UO paseq uoleue|dxa Jo Jusw Appuaisisuod pue Ajiep (s)1xa3 J03uaW Se sadald Juawnie oys asn
! Emvrmawt o ?.m._x JeaA e saAnelleu | ag piNoYs G-/ SpJepUEIS SULIA -n8Je ue Jayya dojanap 0} 911JM ISNW SIUIPNIS e
Sunum uswngie) T'9M O3 35€3] 18 20LM Buisodwod uaym s221nos VR 6] [N SRR Buipueisiapun BUOLIBWJOU|
Yy P P | }
TO jo puz saoualadxa AsAuo) wouj a8pajmouy a3es8aiu| syjusawngie uo sndo4 | IO Asnuod 13 dojanag | [euonew.oju|/2in1ea] €-zaJnjesdy] | 1O
«IUDWISSISSY-aUd 40) YSe
SduUBWIONRd 6'9M ‘T'9'1Y
A09 Aog

19Npo.d USNLM
T9'Ild
6 ‘€-T'9M
1SIUDWISSOSSY

JedA sad sannesieN g

0T ‘9-€'9'M
Sunum anneueN

(6'9'm 10
‘T°9'M ‘T'9'W 03 pausije spon
-poad uanIM Ul PaJUIPIAS SY)
Jauenb sad sadeq yoseasay T

OT-T'9°14/1Y ‘6-L'9'M
103f0ud ydieasay

(e-T°918 59 ‘v’'9'M)
(6'9'M 8 T°9'14/1Y)
JeaA sad sasAjeuy 9-1

(T'9°14/14)
(6'9m)
Sunum

aunnoy Ajleq

01-6°9-t ‘CT-T'9M
SIX3] Inoqy SunLm

(1eaA e auniesan 2 g
|euonew.oju] g 15e3| 1)
J3yenb Jad
SIX3] papuaixy -1

Jayienb sad
SIXal Hoys §-€

(sa4ua3 pa1sa83ns 93s)

0T'914/1d
x3]dwo) Suipeay

SIX

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apInY Suluue|d Adeiai] SdJ apelo Yaxis

ago Public Schools




sapinp Suluue|d

Page 41

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

ISP Y3 Aq papinoad aq [Im 353yl 4

"uollen|eAa Jaydea) Joj YimoJS Juspnis anNseaw 0] pash 3 OS[e [|IM S)Se)} JUeW.I0ad asay] 4

9-7'971S 1918 9-7'91 9'91S ‘€-T'91 €-T°91S ‘6-C°9'14/ 1Y T'9'14/14
s8uipuy 1ioday SUOISSNISIP 3Npuo) Aiejngedon Ajdde i3 Apmis Jewuwess Aidde pue Apnis JudU0d azAjeuy 2JUBPING 3D

J91enp yoe3 ui Suniip pue Suipeay Jo4

3un 3y} Jo snaoy ay3 uo Suipuadap ‘(AydesSolq Jo Jjowaw e se yans) 1xa3 |[euonew.oul 498uo| Jo (Aejd 1o [2A0U e Se Yyons) aunjesall| JO SHJOM Y18ud|-||n} ‘PIPUIXD :SIXSL papuaIxXl

Supjeads

y3nouys se ||am se unium ul sasAjeue Jiayl Juasald pue S1xa) 8y WOJ) 9IUBPIAS MEIP 0} SIUBPNIS MO||e P|NOM Jey) (saydaads Jo ‘sajaie ‘Adraod se yons) saiuald ajdujnw Jo SIXa) 1U0YS :SIX3L 10YS
S1UN0J2E JIWOU0I? JO |BIIUYID) ‘DYLIUBIIS ‘|eI1I0ISIY pue ‘wsijeusnol siio

-wawi ‘saiydesdolq ‘ainjelall| 410 1e Inoge sAesss ‘sadald uoluido ‘sayodaads ‘sAessa |euosiad JO WO 3Y] Ul 1X3) [RUOLDUNY pue JuBWNSIe ‘Uolisodxe Jo sauuadgns :uonoyuon Alesayry/|euoyew.iopu)
s21da pue spej|eq ‘s}ouuos (as1an-aa4) ‘@nnesseu) swaod ‘sAejd ‘sjpaou d1ydesd ‘eweup ‘aunes ‘saipoded ‘Uoldy d1SI|EAS ‘UOLIY 2IUBIDS ‘SYIAW ‘Sa1IRISAW ‘UOLDY |BILIO)SIY ‘DINJUDADPE i24Njeldll]
:3x31 x3|dwo? jo Suiysea)l ayy apins 03 sa4uan paisadsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) apino suluue|d Adesall] Sdd apedn Yixis



*SIX9} PapPUIIX3 pue
1oys jo Suipeal ayi ysnoayy
paJayiesd syoey pue seapl ayi

uo paseq uoneue|dxa 40 JusW

-n3ie ue yay3yd dojanap 0}

SjJewyduaq Jayenb Joy
uonesedaid ul Sunum jeuonewoul poddns
0} X3} Jojuaw e se s3231d |euonewloyul asn

«IUDWISSISSY-150d 404 dSe] USTILM 5 pInoys sashjeuy Z-T 15191
oUBWIOMAd 6L M ‘T'L1Y : |euonew.oyu|
0 jo pu3 ure|dxa '3 wJoyul Uo Sn2o4 | HO 2JnjeJal]/[euonewioju| €-z:2unjesdu] | vo
(@291d Sunum SR
M..“mhmw_wm_w_wuuwmm,_wwmﬁ 'S}X9} papuaixs pue Jayenb Joj uonesedasd ul Sunim uswngie
UM Wy m_u_>o.a pue Hoys jo Suipeal ay3 ysnoayy ,S1uapn3s Jo Juswdolanap ay3 uoddns 0y
co_mmm_\_w._a:._g .\mucw_o:um paJtayies s1oey pue seapl ay (s)3x23 J03uaW se sada1d Juswndie 1oys asn
Sinsesw 1ey3 suonsanb uo paseq uopeue|dxa Jo JusW
o -n8ie ue yay3id dojanap 03} .
3U3pUadap 3X23) T'L 1Y UM 3¢ p|noys sasAjeuy ET S
(Sunrum yuawngie) T°L'M : |euonew.ou|
€0 jo puz syjuawngie uo sndo4 | €0 |euonew.oyu|/ainyelal] €-z:@4njesd] | €0
(2291d Sunum ‘suonsanb juapuadap
|euonewIojul 419y} dojan 191 0} puodsal pue
-9p 0} PaPaAU DUBPIAS 51%3} PApUSI® pue ‘SIX9) PIpPUIIXS pue
Y3 yum ways apinoad pue SUIpeas 3U1 USNoJ 1oys Suipeal Jaye pue )
uoIsuayaJduwiod sjuapnis uoys hom uip Uy Y SuLInp ‘AUB1SISUOD JJewyouaq Jayienb Joy
aunseaw jey; suonsanb paJayies s1oe) pue seapl ay3 JIM JSNU SJUBPMIS uonesedasd ul Sunum |jeuonew.oyul Susp
Juapuadap x21) T4 uo paseq uoneue|dxs 40 JUSW -Nn3s Jo Juawdojanap ay3 poddns 03 (5)1xa1
(Bugum -n3Je ue Jayys dojanap 0} ‘8undauuod JojuaW se s2231d [euoleWIOLUI 1I0YS 3SM
o usNlIM 3q p|noys sasAjeuy pue Suiuonsanb ‘3ul -
|euonewuoul) Z'£’M ; Z-T :|euoniew.oyu|
20 jo puz ure|dxa '3 wJoyul Uo Sn2o4 | ZD o aJnjeJal]/[euonewioju| €-z:@unjesdy] | ¢o
: : ‘3uizijensia ‘Sundipaud ’ i .
e A '9-g spJepueis | 1x2) AJojeue|dxa/aAnewIO)Ul JO se yans ‘saidalents
RIS :mc.u Qo_m.:.,mv Suipeay ul pauljano | juawngie |euy e jo uoya|dwod SuipeaJs uopedidde
p— w.ucmv;w =i SUETETEWSEIEMNNT 3Y3 p4emo} pjing Aay3 se 1un *SIX9} PAPUIIXD pue 11341 O 92U3PIAS MOYS
yam Wayy apiacsd pue 1B 9Y3} 103} pUB | U0 ISEI| I JO SauIALRde Sulum | 1oys jo Suipeas ay3 ySnoayy 0} SIX3} PapuaIXa pue “yJewyouagq
uoISUBYRIdWOD SIUBPNIS S90UdIadxX3 pauiSew! 3Y3 ulyum sapenb yoea uj paJay3es s1oey pue seapl ay} 1oys o 3uipeas Bulnp | ayienb Joy uonesedsad ur Sugm uswnsie
o.SmmmE ey mcosmm:c J0 |eaJ ASAu0 1ey) | passasse Ajaanew.so) pue jysney | uo paseq uoneue|dxs Jo Jusaw Ajpuaisisuod pue Ajiep ,S1uapn3s Jo awdojaasp ayi 1oddns 03
JuspUadap 1Y) T JeaA e sanpelieu | 3q pINoys 6-/ Spiepuess Sum -n3.e ue Jay1e dojanap 0} 9}JM ISNW SIUBPNIS | (s)1x3 Jojusw se saa31d Juswngie 1oys asn
(Sunum yuawngie) T°L'M OM1 15€3] 1€ M Buisodwod usaym $221nos USBHM 34 pinoys sashjeuy Sulpueisiapun Z-T :|euonewJsoju|
TO jo puz saoualadxa Aaauo) wo.} a8pajmouy a1es8a3u| syjuawngie uo sndo4 | IO Aanuod 13 dojanag | [euonew.oju|/2in1eIa] €-z:@injesdy] | IO
«IUDWISSISSY-aUd 40 YSe
9UBWLIOLMR] 6'L'M ‘T°L1Y
A09 A09

1PNpoid USRI
VAL
6'€-T°L'M
1S]UBWISSASSY

Jeah e sannesep g

0T ‘9-€'L'M
unLW danelIeN

(6L'm 10
‘TLM T'L'W 03 pausije s1on
-poad usanIm Ul paJUBPIAS SY)
J314enb Jad saded yoseasay 1

(€-T°L178S° L'V’ L'M)
(6LM BT L'14/7¥)
JedA sad sasAjeuy 9-p

(T°£189/1y)
(6°2'M)
Sunum

aupnoy Ajieg

0T-6'9-¥ ‘T-T'L'M
SIX3] Inoqy Sunim

(1e2A e BunjeIRIT T B
|euonew.iogu] Z 15e3] 1Y)
Japenb sad
SIX3L papua1xl -1

131ienb sad
SIX3L Hoys S-€

(s24ua8 pa1sa83ns 9as)

oT" L 14/1d
sxa) xajdwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apino guiuue|d Adeiall] SdD) apedn YIudnas

ago Public Schools




sapinp Suluue|d

Page 43

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

"101s1p 9y Ag papinoad aq [|Im asayL 4

"uol}eNn|eAd Jaydea) Joj YImoJS JuUspNis INSeaw 0] Pasn 3 OS[e [|IM SYSe) 2duew0ad asay] 4

9-v'L1S T'L1S 9-v'L1 9'L1S ‘€ T'L €-TL1S ‘6-TL 1Y/ 1Y TL14/1d
sSuipuy oday SUOISSNISIP 3PNpU0) Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeUY 9JUBPING 311D

Ja1enp yae3 ui Suniipn pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewoul Jo3uoj| Jo (Aejd 1o [9A0U e Se yons) aunjesall| JO SHJoMm Yi8ual-||n} ‘PIPUDIX :SIX3L papuaIxXl

Sunjeads

ysnouys se ||am se Sunlum Ul sasAjeue J1ay) Juasald pue s1xa) ay) WOJ) 9DUIPIAS MEIP 0} SIUBPNIS MO||e P|NOM Jey] (Saydaads Jo ‘sajpiJe ‘Asiaod se yons) saiuald ajdunw Jo S1xa) JOYS :SIX3L M0YS
SJUNOJJE DIWOUO0I IO [BIIUYID] DYLUBIIS ‘|eI1I0ISIY pue ‘wsijeutnol (siio

-waw ‘saiydesdolq ‘ainjelall| Jo 1e 1noge shesss ‘sadald uoluido ‘saydaads ‘sAessa |euosad Jo WIO) Y] Ul 1) [BUOLDUNY pue JuBWNSJe ‘Uonisodxs Jo sauuadgns :uoyoyuonN Aselalr/|euonewoju]
so1da pue spej|eq ‘S9po ‘S1oUU0S (ISIaN-93.)

‘leauA] ‘annesseu) swaod ‘sAejd 10e-njnw pue 10e-auo ‘sjaaou d1ydesd ‘eweup ‘aines ‘saipoded ‘sali083)|e ‘Uoldy d1SI|ead ‘UOLIY 9IUBIDS ‘SYIAW ‘Sa1I9ISAW ‘UO1DY |BILIOISIY ‘DINJUDAPE :BIN1eId]
:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) apinog suiuue|d Adesall] Sdd) 2peso YIuanas



*$1X91 PapURIXd pue “lJewyouaq Jayenb Joy
110ys jo Suipeas ay1 ysnoayy uonesedasd ul Sunum |euonew.oyul Syusp
paJayied syoey pue seapl ayy -Nn3s Jo Juawdojanap ay3 uoddns 03 (5)i1xa1
uo paseq uoneue|dxa JO JusW JojuswW se s3291d [euolBWIOUl LOYS IS
-n8ie ue yay3yd dojanap 0} -
wwmwﬂwwmmm,q.um.om_ kqu .v_m.mh usNIIM 3¢ p|noys sasAjeuy TSPl
419d 6'8'M 'T'8'Id |euonewoju]
0 jo puz ule|dxa )@ waojul uo snNdo4 | pO 24n3jeJal]/|euonew.ou| €-z:aunjesd11 | po
(291d Sunum ann .
-eyuawngue 119yl dojanap . JHewiypusqg
03 PapaaU IUBPIAG 33 SIX3) papuaixs pue Jayenb Joj uonesedasd ul Sunum uswngie
M Wwayy wu_>o.‘a pue 1oys jo Sulpeas ay3 ysnouys ,S3uapnis jo Juawdolanap ayi 1oddns 03
uorsuayaIdwod syuapnls paJayes s1oej pue seapl ay} (s)1x21 403U W Se s3d31d Juswingie 1ioys asn
SINSESW 18 mco sanb uo paseq uoneue|dxa JO JusW
ey _uA ! -n3Je ue Jays dojansp 01 .
3u3puadap 3X33) '8y usanIM 3¢ p|noys sasAjeuy & SR
(8unum 3uswnsie) T°g' W\ : qpinoy _ |euonew.oyu|
€0 jo pu3 sjuswnsie uosndo4 | €D |euonewIoju|/24n1elal] €-ziaimesan] | €0
(2291d Sunum
|euonew.oyul Jiayy dojan ‘suonsanb juspuadsp
-9p 0} PapPaaU IUIPIAD . 1x3) 01 puodsai pue )
9y1 yHMm way) apinoid pue ot 1o mwwmhwmwwncouwwhcm ‘S1X0} PAPUIIX3 puUE ydewyouaq Jayenb Joy
uoISUBYRIdWOD SIUBPNIS Hoys § p uiy U 1ioys Suipeas Jaye pue uonesedaid ul Sunum jeuonewIoul ,SIUIP
aunseaw 1ey) suonsanb paJayies s1oey pue seapl ay} SuLINp ‘Aj3USSISUOD -n3s Jo Juawdojanap ayy 1oddns 03 (s)1xa1
Juapuadap 1x91 ) T8y uo paseq uoneue|dxa Jo JuaW IIM JSNU SJUBPMIS Jojuaw se sadald [euonewsojul 14oys asn
(Sugm -n3ie ue yay3le dojanap 0} e
euonewoyu)) - ..\S UaNIIM 9q p|Noys sasAjeuy *3undsuu0d mco_NumﬁEB c.__.
Jeuot sl '8 pue Suiuonsanb ‘Sul |euot d
20 jo pu3 urejdxa 3 waoyul Uo sn2o4 | D 2ewuns Bupal ainjelally/|euonewoju| €-zauniesau] | ¢o
\m:_.N__m:mS .mc_.ﬂ.v_tmi
(9931d Buum aAg ‘9- spiepueis | ‘1x21 Alojeue|dxa/aAnewoul 4o se yans ‘saldares1s Sul
e [y g Suipeay ul pauljano | juawndie |euy e jo uona|dwod -peau jo uonedijdde
03 papaau w.uumv;_w w_h SUETETERSEIEMTNTY) 3Y31 p4emo} p|ing Asy3 se 1un 'SIX9) PapPUIIXS pue 11341 JO 92U3PIAS MOYS “Jiewyouagq
Y Wy wn_>e.a pue YeJd 3Y1 103|424 pue | dUO Ises| 1e Jo saniAnde Sunum | Joys jo Suipeal ayl ySnoayy 0} S3X3} PAPUIIXS PUB | aienb Joy uonesedasd ul Sunm juswnsie
co_mpm:m.a_con. .meuBm s9ouaLadxa pauldew 9y1 ulyum Japenb yaea ul | pasayles s1oe) pue seapl ayl 110ys Jo Suipeas Suunp ,S1uapn1s Jo wawdojanap ay3 1oddns 03
w.LmewE 1°q mco_umw:_u 40 |eal Aanuod jeyl | passasse >_m>_u.mFtom pue usmsmu uo peaseq cOBmcm_me J0 jusw >_u:w“_.m_mcou pue >__N_o Amfxwu Jojusw se wmuo_Q usawndie uoys asn
Juspuadap 1%a3) .H.w.._m_ Jeah e sannesseu | aq p|noys 6-£ spdepuels Sunlipn -n84e ue yayus dojansp 0y 9114M 1SNW SIUIPNIS =
(Sunum uawngie) T°g'M O3 35E3] 3E SILIM Buisodwod uaym s221nos USHHM 34 pinoys sashjeuy Bulpueisiapun |euonew.IOU|
TO jo puz s9oualadxe AsAuo) wo.y 98pajmouy a1e3a1u| syjuawnsgie uo sndo4 | IO Aanuod g dojana( | |euonewloyul/ainielar] €-zaJnesau] | 1O w
£IUBWISSISSY-aUd JOJ dSeL W
ddueWIOLRd 6'8'M ‘T'8'1Y 8
A09 Aog o
(68'm 10 (T°8°19/14) (1edA e 2unesmu 2 3 =
‘T°8'M ‘T'8'W 03 pausije son (€-1°8"1'85'8'7'8'M) (6'8'M) Jeuonewiioju] Z ises) ) a
-poad uanIM Ul PAJUBPIAS SY) (6°8'M BT'8°14/14) Sunum J3puenb sad Jauenb Jad mv.o
19Npoud UINM JedA e sanpesseN ¢ J334enb uad saded yoseasay 1 JedA sad sasAjeuy 9-p aunnoy Ajleg SIX9L papuadIX3 Z-T SIX9L 1OYS G-€ ©

(sa4uas paisa83ns 93s)

0T'8'14/14
s1x39) x3|dwo) Suipeay

T°8°Id
6'€E-T'8'M
+SJUBISSISSY

0T-6'0-¥ ‘- T'8'M
SIXa] Inoqy

0T-6'0-¥ ‘T-T°'8'M
19304d Yoieasay

0T ‘9-€'8'M
Sunum annesen

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apino 3uluue|d Adesan Sd) apeso Yysig




sapinp Suluue|d

1.0

CPS Literacy Content Framework

"101s1p 9y Ag papinoad aq [|Im asayL 4

"uol}eNn|eAd Jaydea) Joj YImoJS JuUspNis INSeaw 0] Pasn 3 OS[e [|IM SYSe) 2duew0ad asay] 4

9-7'8"1S 1'81S 9-7'81 9'8"1S ‘€-1'8"1 €-7'871S ‘6-T'814/1Y T'814/14
sSuipuy oday SUOISSNISIP 3PNpU0) Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeUY 9JUBPING 311D

Ja1enp yae3 ui Suniipn pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewoul Jo3uoj| Jo (Aejd 1o [9A0U e Se yons) aunjesall| JO SHJoMm Yi8ual-||n} ‘PIPUDIX :SIX3L papuaIxXl

Sunjeads

ysnouys se ||am se Sunlum Ul sasAjeue J1ay) Juasald pue s1xa) ay) WOJ) 9DUIPIAS MEIP 0} SIUBPNIS MO||e P|NOM Jey] (Saydaads Jo ‘sajpiJe ‘Asiaod se yons) saiuald ajdunw Jo S1xa) JOYS :SIX3L M0YS
S1UN0JJE JIWOU0I? JO [BIIUYID) DYLIUBIIS |ealI0IsIy pue ‘wsijeusnol ‘siiowaw ‘saiyd

-eJ301q ‘ainjelall] Jo 1e Inoge sAessa {sadald uoluido ‘saydaads ‘sAessa [euosad Jo WO) Y1 Ul 1X3) [eUOLDUNY pue JuBWN3Je ‘UolIsodXxa JO saIua3gns ayl apn|oul :uoydYuoN Asesalr/|euonewoju]
so1da pue spej|eq ‘S9po ‘S1oUU0S (ISIaN-93.)

‘leauA] ‘annesseu) swaod ‘sAejd 10e-njnw pue 10e-auo ‘sjaaou d1ydesd ‘eweup ‘aines ‘saipoded ‘sali083)|e ‘Uoldy d1SI|ead ‘UOLIY 9IUBIDS ‘SYIAW ‘Sa1I9ISAW ‘UO1DY |BILIOISIY ‘DINJUDAPE :BIN1eId]
:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) aping suiluue|d Adeall] sd) apeao yiysi3



*SIX9} PAPUIIXS pue “J4ewydudq
1oys jo Suipeas ay3 ysnoayy Jayenb Joy uopesedaud ul Sunim uswngie
paJayies syoey pue seapl ayy ,S1uapnis jo uawdojanap ayi 1oddns 03
L UBWSSISSY-150d uo paseq uoneue|dxa 4o JusW (s)1xa3 Jo3uaW Se sadald Juawnsie oys asn
-n8ie ue yay3la dojanap 03 -
10} %S| dUBWIOND Z-T :S1X9)
X o . UaNIIM 3q p|Noys sasAjeuy
6'0T-6'M ‘T'0T-6'14 |euopew.ojul
0 jo pu3 syjuawngie uo sndo4 | O 2Jn3eJall]/[euonewiou| €-z:Punesay] | vo
(@291d Sunum .
|euonew.Joyul J19y3 dojan ewyouaq saienb Joj
~3p 0} papaaU IUIPING . uonesedasd ul Sunum |euonew.oyul Syusp
9Y3 UM ways apinoid pue ous 10 mwwmwwmm%:wuwwnﬂ:m -n3s jo 3uawdojanap ay3 1oddns 03 (s)1xa}
uoISUSYIdLOD SIUIPNIS Hoys § p Yy Y1 JojusW se sa291d [euolBWIOUl OYS IS
paJayies syoey pue seapl ay
aJnseaw jey} suoysanb
uapuadap 1e1) T'0T-61Y uo paseq uopeue|dxa 4o JusW
! -n8ie ue yay3ld dojanap 03}
(Sunam Z-T :S1X9)
! ) UM 3¢ p|noys sasAjeuy
|euonewJoyul) 6'0T-6'M |euonew.IOU|
€0 jo puz ule|dxa '3 wJoyul UO SNJ204 | €D |euonew.oju|/24nyelal] €-z:@4njesd] | €0
(3231d Bunum ‘suonsanb juspuadap
juawnsie Jiay) dojanap 1x33 03 puodsal pue oW
0} PaPa3U SIUIPIAS 3 .
} pop PINS St 'S1X9} Papualxa pue PN PRI (P2 -youaq Japienb Joy uonesedaid Uy SupLm
Yam wayy apinoid pue Joys Suipeal Jaye pue
uoIsUBY2dWOd SjUSpNIs Hoys jo Sulpeal ay1 ysnoayy Hoys suipead Jaye p Juswnsie Jo wawdojaaap ay1 1oddns 01
ainseaw 1ey1 mcosmm:c paJay3es s1oey pue seap ayy dunp ‘AQUBISISUOD | (5)1x51 Jojuaw se sava1d JUSWNSIR 140Ys 3
AT uo paseq uoneue|dxa J0 JUSW 9UIM IsnW sjuspnmis
uapuadap 1x91) T'0T-6'1Y 3 d
(3ul -n8ue ue Jayya dojansp 0} 21 5101
3 . N UaNIIM 9q p|Noys sasAjeuy ‘8udauuod
-HimJusWin3ie) 6°0T-6'M pue uiuonsanb ‘Su leuonewloju
20 jo puz syjuawngie uo sndo4 | 2O “zueWwWNS ‘BuiLBUl 24n3jeJal]/|euonew.ou| €-z:@4njesdy] | ¢o
‘3uizijensia ‘Sundipaud
(@291d Sunum . X )
9-g spJepueis | 1xa) AJojeue|dxa/aAneWIO)Ul JO se yons ‘salgajesss Sul
juawnsue J1ay) dojanap
01 PAp3BU SIUBPIAS Y} Suipeay ul pauljano | juawngie |euy e jo uona|dwod -peau jo uonedijdde ylew
YHM way: mv_>o.E pue SUETETEWSEIENTNT) 3y3 p41emo} pjing Aay3 se Jun *SIX9} PAPUIIXS pue 1134} O 22U3PIAS MOYS -youaq Ja1ienb oy uoneledasd ur Sunum
co_mpmcmEEoQ .ﬂcm_uBm 1JJD 9Y3 10343 pue | SUO Ised| e JO SALIALRIE SULM | 1I0YS JO Sulpeal 3yl ysnoayx 03} SIX9} papusixs pue juawnsie jo yuawdo|anap ayy 1oddns 03
SInSeoW 18 mco sonb saoualIadxa pauiSew 9y3 ulyum Jayenb yoea uj | pasayies syoey pue seapl ayy Hoys 4o 3uipeas SulNp | (s)1xa3 Jojusw se sadaid Juswingie 1oys asn
— uxuuv K u. R J0 |eaJ ASAu0D 1ey) | passasse Ajaanew.o) pue jysney | uo paseq uoneue|dxs Jo Jusw Ajpuaisisuoo pue Ajiep
Bl pxe) 10T mﬁ.ﬁ 1eaA e saAneJIRU | 90 PINOYS G-/ SPJEpUBIS SUlIA -n8ie ue Jayya dojansp o} 9114M ISNW SIUIPNIS v
H ‘T
-JUMm Juawngie) T°0T-6'M 03 35€3] 18 1M Buisodwod usaym $221n0s VRIS B SER Suipueisiapun |euonew.ou|
TO jo puz saoualadxa Asauo) wo.y a8pajmouy a1e8a3u| syjuawngie uo sndo4 | IO Aanuod 13 dojanag | [euonewoju|/2in1eId] €-z:@anjesdy] | IO
*IUBWISSASSY-aud D)
10} %S| DUBWIO0ND W
6'0T-6'M ‘T°0T-61Y 5]
Aog Aog <°
(6°0T-6'M 40 ‘Z°0T-6'M (T°0T-6"14/14) (1eaA e aumesau ¢ 8 )
‘T°0T-6'M 01 pausije sponpoud (€-T°0T-6178 S°0T-6 ‘V'0T-6'M) (6°0T-6'M) leuonew.oju] g 1sed| 1y) N
USNLIM Ul PRJUSBPIAS SY) (6°0T-6'M 8 T°0T-6°14/1Y) Sunum J9penb sad 13yenb uad o
19NpoId USPLIM JedA e sanpesseN ¢ Jayenb Jad saded yaieasay 1T J9uenb sad sasAjeuy 9- aunpnoy Ajieg SIX3) papuaix3 -1 SIX3] MOYS S-€ w%

T'0T-6°14
6 ‘T°'0T-6'M
+SIUBISSASSY

(sa4uas paisa83ns a3s)
0T'0T-6'1¥/1¥
s1x3) xa|dwo) Suipeay

0T-6 ‘9Ot ‘¢-T°0T-6'M\
SIX3) 3hoqy Sunum

OT-T°0T-6'14/1Y ‘6-L°0T-6'M
13[04d Yoieasay

0T ‘9-€°0T-6'M
Sunum annesten

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apIn Suluue|d Adeiai] SdJ apelo YN




sapinp Suluue|d

Page 47

1.0

ISP 3Y3 Aq papinoad aq [im 353y 4

"uol}en|eAd Jaydea) Joj YImoJS Juspnis InNseaw 0} Pasn 3 OS|e [|IM S)Se} dduewopad asay] 4

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

JeaA d|Wapede 2y} SulINp “QUBA3[J 2JBYM ‘SIXa) 953U} 91eJ0dI0dUl PINOYS SJaYdea] |, @duedyiusis AJeiall| pue [BJ1I03SIY JO SJUSWNIOP 'S’ [BUIWSS dZAjeue,, sjuapnis 1eyl saeindus 6°0T-6'1Y PJIepuels;

€-C°0T-6"1S
9-7'0T-6"1S T°'0T-671S 9-7'0T-671 9'0T-6"1S ‘€-T°0T-6"1 ‘6-C°0T-6'14/14 T°0T-6'14/14
sSuipuy joday SUOISSNISIP 3PNpUO) Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeuy 9JUBPIND 311D

Ja1enp yae3 ui Suniip pue Suipeay 104

1un ay3 Jo snaoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewojul 4o3uoj| Jo (Aejd Jo [9A0U B Se Yons) aunjesall| JO SYJom Yi8ual-||n} ‘PIPUDIX :SIX3L papuaIxXl

Supjeads

ysnouys se ||am se Sunlum ul sasAjeue J1ay) Juasald pue s1xa) ay) WO 9DUIPIAS MEIP 0} SIUIPNIS MO||e p|NOM Jey) (Saydaads Jo ‘sajoiie ‘Asjaod se yons) saiuald ajdujnw Jo $1xa) JOYS :SIX3L M0YS
SIUNOJJE JIWIOUO0I IO |BIIUYID) DYLIUBIIS ‘|eI1I0ISIY pue ‘wsijeutnol (siio

-waw ‘saiydesdolq ‘ainjelall| Jo 1e Inoge shesss ‘sadald uoluido ‘saydaads ‘sAessa |euosad JO WIOJ Y] Ul 1) [BUOLOUNY pue JUBWNSJe ‘UonISodxe JO saJuadgns :uondYuoN Asesalr/|euonewoju]
so1da pue spej|eq ‘S9po ‘S}oUUO0S (ISIaN-93J)

‘leauA] ‘annesseu) swaod ‘sAejd 10e-njnw pue 10e-auo ‘sjaaou d1ydesd ‘eweup ‘aines ‘saipoJded ‘sali08a)|e ‘uoldy d1sI|ead ‘UoKIY 9JUBIDS ‘SYIAW ‘Sa1I9ISAW ‘UOLIY |BILIOISIY ‘DINJUDAPE :BUN1eIdN]
139} xa|dwod jo Suiyoea) ay3 apins 03 sauuas paisasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) aping suluue|d Adesall] Sd) @2pedo YiulN



D ELEIVEITETs
'S1X9) papuLIXe pue Jayenb Joy uonesedaud ul Suum Juswngie
1oys jo Suipeas ayy ydnoayy ,S31UapN3s Jo Juswdo|ansp sy 1oddns 03
paJayied syoey pue seapl ayi (s)1xa3 JojuawW se sadald Juawnsie Hoys asn
L IUBLISSISSY-150d uo paseq uopeue|dxa Jo Juaw
10} 3SB| 9oUBWIOMd -N8Je Ue 13313 dojansp 03 Z-T :S1X9)
: o . UM 3¢ p|noys sasAjeuy
6'0T-6M 'T'0T-6'1d |euonew.Ou|
0 jo pu3 syjuawngie uo sndo4 | pO aJnjesally/|euonew.ou| €-7:2unessu] | vo
( @291d Sunm
|euonew.Joyul Jiayl dojen
~ap 01 papaaU 2UBPIAG . Jewyouaq Jayenb Joy
343 Ypm wiay apinold pue SIX9} papusixa pue uonesedaid ul Sunum [euonewsojul ,Syuap
uoIsuayaIdwod Sjuapnis Hoys jo Buipeal ay1 ysnouyy -ns Jo Juswdo|ansp ay3 oddns 01 (S)1xa)
3inseall 1243 suonsanb paJayies syoey pue seapl ay} JOojuSW Se s3231d [BuolBWIOUl HOYS IS
Juapuadap 1Xe3) T'0T-6'1Y uo paseq uoneue|dxa J0 JusaW
(»e3 -n3ie ue yayye dojanap 0} 2T o
|euonew.ojul) 6'0T-6’M URTEN €1 [ S Bl |euonew.IOu|
€0 jo puz ulejdxa '3 wJoyul UO SNJ204 | €D |euonew.Ioju|/ain1eal] ¢€-z:admesa1] | €0
(a021d Bunum ‘suonsanb juspuadap
juawnsie Jiay) dojanap wa.y 01 puodsaJ pue
o“uﬂw,vhwﬂumw“wﬂw%wﬁ *S1X9] PIPUIXD pue ﬁwﬁ papuaixa pue SJeWYURqG JaLienb
:o_mgwswanU .\S:m_o_.;m Hoys jo Sulpeas ay3 ysnoay} Hoys c__.‘:u“\wL Jaye pue J04 uopesedaud ul Sunlum [euOBEWIOUI
Snsesw 1y suoasanb paJayies syoey pue seapl ayy dunp ‘Apuaisisuod ,S1uapnis Jo uswdojaAap ay3 poddns 03
Juapuadap 1xa3) H.o.H.m._m_ uo paseq uoyeue|dxa 40 JuawW O3M ISNW SIUSPNIS | (5)1xa) Jojuaw se sa2a1d Juawndie 1oys asn
-n3Je ue yayye dojanap 03} . -
(8ur Sundauuod Z-T :51%a)
M UBWNSIe) 6°0T-6'WM usHLM 3G pinoys sashjeuy pue Sujuonsanb ‘Sul |euonew.Io|
20 jo puz sjuawnsgie uo sndo4 0 -ziewwns ‘Suliaul 2injeJanl/|euonewloyu| €-g:2Jnjesdy | ¢o
(9001 SuBLM ‘Buizijensia ‘Sundipaud
IR :w;.p ao__u\.,mv '9-g spJepueis | 1xa) AJojeue|dxa/aA1EWIO)UI JO se yons ‘sal8ajesss Sul
01 papasu m.vu:wusw oy Suipeay ul pauljano | juswndie |euy e jo uona|dwod -peau jo uonedijdde “yJewyduaq Jayenb
yIM way) w_o_>o.._a pue syuawid|d Asesay| jo a3 psemo} pjing Asyy se yun 'S3X3} papusixe pue J19Y3 JO 32U3PIAS MOYS | o) uonesedasd ul Sunium uswnsgie,syuspnis
:o_mam;m._aEOu .\ﬂcw_uspw 144D 3Y3 103434 pUB | SUO ISed| e JO SAIALRIE UM | JI0YS JO Sulpeal 3yl ysnoays 0} S1X9} papuaixs pue 10 1uawdojanap ay1 1oddns 03 (s)1xe1
Sunsesw 1eu suopsanb saoualIadxa pauidew| 3y} Ulyum Japenb yoea ul | pasayies syoey pue seapl ayy 1oys jo Suipeas Sunp Jojuawi se sadaid Juswingie 1oys asn
Juspuadap @3 H.o.ﬂ-m.._m_ JO |eaJ ASAu0D 1ey) | passasse Ajaanew.o) pue jysne) | uo paseq uoneue|dxs Jo Jusaw Ajpuaisisuod pue Ajiep
(3ur JeaA e saAeIIBU | 9Q PINOYS -/ SPJepuUB)S SUlMIA -n8ie ue Jayya dojanap 0} 9114M ISNW SIUIPNIS TTspaL
-JUMm uawngie) T°0T-6'M OM3 15€3] 1€ 2IM Suisodwod usym s221nos USBHUM 34 pInoys sashjeuy Suipueisispun |euonew.IOu|
TO jo puz s9ouaadxa AsAuo) wo.j a8pajmouy a1e48a3u| syjuawngie uo sndo4 | IO ASAu0d %3 dojanaQ | |euonew.oju]/2in1e4a] €-z:@inesd)] | IO
£1UDWISSASSY-aud D)
10} %SB| OUBWIO0ND W
6'0T-61Y4 ‘T°0T-61Y 5]
Aog Aoq e
(6°-0T-6"M 10 ‘Z°0T-6'M\ (T°0T-6"14/14) (1eah e aumesaan z 3 )
‘T°0T-6'W 03 pausije syonpoud (€-T°0T-6"178 S°0T-6 ‘v'0T-6'M) (6°0T-6'M\) leuonewloju| g 1sea) 1y) N
US1ILIM Ul PRJUBPIAS SY) (6°0T-6'M 8 T°0T-6°14/1Y) Sunum Jayenb sad J9penb aad o
19NpoId UBNLIM Jeal e sanneneN g 19)enb Jad Jaded yoseasay T Ja1enb sad sasAjeuy 9- aunnoy Ajleq SIX3L papuaIx3 ¢-T SIX3L MOYS G-€ w%

T°0T-6'Id (s24ua8 paisadsns a9s)
6 ‘T°'0T-6'M 0T ‘9-€'0T-6'M OT-T°0T-6°14/1Y ‘6-L°0T-6'M 0T-6 ‘Ot ‘¢-T'0T-6'M 0T°0T-6'14/14
1S]UBWISSASSY Sunum annessenN 109f04d Yyoieasay SIX31 1noqy Surm s1x3) xa|dwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apino Sujuue|d Adeiall] Sd) apeldo yual




sapinp Suluue|d

1.0

ISP 33 Aq papinoad aq [im 353yl 4

"uol}eNn|eAd Jayoea) Joj YimoJS Juspnis INseaw 0} Pasn 3 OS|e [|IM SYSe) 2duewopad asay] 4

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o

1eaA ojWapedE By} SuLINp ‘JUBAS|3J BI3YM ‘SIXa} 353U} d3eJodiodul pjnoys siaydes| ,dduedyiusis AJesai| pue [B31403SIY JO SIUBWNJ0P 'S’ [BUIWSS dzAjeue, sjuapnis eyl sale|ndus 6°0T-6'IY piepuels;

€-C°0T-6"1S
9-7'0T-6"1S T°'0T-671S 9-7'0T-671 9'0T-6"1S ‘€-T°0T-6"1 ‘6-C°0T-6'14/14 T°0T-6'14/14
sSuipuy oday SUOISSNISIP 3PNpU0) Aieingeson Ajdde 13 Apnis Jewwess Ajdde pue Apmis judlU0d dzAjeUY 9JUBPING 311D

Ja1enp yae3 ui Suniipn pue Suipeay 104

1un ay3 Jo sndoy ay3 uo Suipuadap ‘(AydesSolq Jo Jlowaw e se yans) 1xa3 [euonewoul Jo3uoj| Jo (Aejd 1o [9A0U e Se yons) aunjesall| JO SHJoMm Yi8ual-||n} ‘PIPUDIX :SIX3L papuaIxXl

Sunjeads

ysnouys se ||am se Sunlum Ul sasAjeue J1ay) Juasald pue s1xa) ay) WOJ) 9DUIPIAS MEIP 0} SIUBPNIS MO||e P|NOM Jey] (Saydaads Jo ‘sajpiJe ‘Asiaod se yons) saiuald ajdunw Jo S1xa) JOYS :SIX3L M0YS
SJUNOJJE DIWOUO0I IO [BIIUYID] DYLUBIIS ‘|eI1I0ISIY pue ‘wsijeutnol (siio

-waw ‘saiydesdolq ‘ainjelall| Jo 1e 1noge shesss ‘sadald uoluido ‘saydaads ‘sAessa |euosad Jo WIO) Y] Ul 1) [BUOLDUNY pue JuBWNSJe ‘Uonisodxs Jo sauuadgns :uoyoyuonN Aselalr/|euonewoju]
so1da pue spej|eq ‘S9po ‘S1oUU0S (ISIaN-93.)

‘leauA] ‘annesseu) swaod ‘sAejd 10e-njnw pue 10e-auo ‘sjaaou d1ydesd ‘eweup ‘aines ‘saipoded ‘sali083)|e ‘Uoldy d1SI|ead ‘UOLIY 9IUBIDS ‘SYIAW ‘Sa1I9ISAW ‘UO1DY |BILIOISIY ‘DINJUDAPE :BIN1eId]
:3x@) xa|dwod jo Suiyoeal ay3 apins 03 saiuas paysasdsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) aping Suiuueld Adesall] Sdd 2peso yiual



% JUBWISSISSY-ald

'S1X39) PapUIIX3 pue
1oys jo Suipeas ay3 ysnoayy
paJayies s1oey pue seapl sy

uo paseq uoneue|dxa 40 JusaW
-n3Je ue Jayua dojanap 03

“jdewyduaq Jayienb oy

uopnesedaud ul Sunum uswngie susapnils
J0 Juswdojanap ay3 1oddns 03 (s)1xe1
Jojusw se sadald Juawndie 1oys asn

104 3{Se| OUBWIOND -T :SIX3
.t_ ._. PR ’ . d USRIUIM 34 p|noys sasAjeuy [
6°CT-TTM 'TCT-TT'Id |Jeuolew.O4u|
0 jo puz sjuawn8ie uo sndo4 | O aJnjesay/|euonewopu| | €-g :aunieldul | o
(@291d Sunum jJewydusq Jaienb uoj uon
|euolEWIOUL JIBY} o_.o_m>mm 0} ERED [FRpUEre [ -suonsanb | -Biedaid ul SunLm [euorewIOjULSIUSPNIS
_omvmm.c oucm_u_rm. 243 Ypm way) Hoys jo 3uipeas ay3 ysnoays Juapuadap ey | 40 usWdo[aASP ay3 1oddns 03 (5)1xa3 10}
sapinoud pue uoisuayaiduwiod paJayied syoe} pue seapl sy} 01 puodsal pue -UdW se $9231d [euOLBWIOJUI 1I0YS IS
,S1USPNIS SUNSeaW 1ey) suonsanb e nmmmmp cormcm_QMw LCRUCY ‘S1X2) PAPUIXD
uapuadap 1xe1 ) T'ZT-TT'1Y c.h %;cw b;“_w MM_M, >m wcs Pue 3oys Buipea - :s13L
(Sunrum [euonewdoyul) Z'ZT-TT'M it q pInoy |BuY \>\_mtm pue uLnp |Jeuonew.oju|
€0 jo pu3 ure|dxa )3 wojul Uo SNJo4 | €D _uﬂwwmmmwmwmnusm |euolleWIOU|/2N1eId)T | €-7 :24njeuddi] | €D
*S1X2] PapUaIXd pue .
(9231d Sunum Juawngdie Jiayy Jioys Jo mc_ﬁmmm w_wt ;m:%t: “BuprauLoD pue tord 3 v_LmE;u:mM Jayenb Joy
dojanap 01 papasu 22U3PIAS Y} q : Sujuonsanb ‘Suizu uopjesedald ul sujlim juswinsie syuspnis
yum way apinod pue uoisuayaid PalaU1es $198} PUE SEap! 341 —ewwNS ‘SuiLiaul 40 awdolanap ayy poddns 03 (s)i1xa)
“woo mucw_os.um ainseaw ﬂmf suon uo paseq uoneue|dxa Jo JuswW ‘Suizijensia \m.c:bi Jojuaw se sa23ld Juawnsie 1oys asn
-sanb juapuadap 133 ) T'ZT-TT 1Y i c.Mmﬂ_LmB:M sthw moW_MMMWcS -a4d se yans ‘saig 71 spxalL
(8unum Juswnsie) T'ZT-TTM o) ey ey RUM 3G PINOYs seshjeuy -a1e.35 BUIpeal JO |euonewWIO|
‘9-g spJepueis | -eue|dxa/aAnewolul JO ALY uonesidde Jiauy 40 )
o pu sjuawngie uo sndo jeo| 194140 | aunjesayr/jeuonewsopu -7 19Jnjeldyl
cojopua Suipeay ui pauljino | -uswnsie jeuy e Jo uonajdwod ¥ 4 (4 25U9PIAG MOYS 0} Jesan/jeuon Jul| e el | 7o
(2231d Sunum uswngie 1y} sjuswWa|e Asesal| Jo 3y pJemo) pjing Asya se 3un SER [PREIERE) U2 S1X3} PapUSIXS pue “dewyouag Japienb Joj
dojanap 01 papasu 32UIPIAS BY) 1Je40 9U1 199|49. pUE | BUO ISE3) 3B 4O SarIABoe Sunum | HOYs Jo Suipeal ay) y3noiyy 110ys Jo Suipeas | uonesedasd ul Bugum uswingie suspnis
ynm way) apiroid pue co_mpw:ma S9dUaLIadxd paulsew! 3y uiyam Japenb yoea uy | PRJ3Y3e3 s3oB) pue seap! ay3 Supnp Ajjua1sisuod 40 3uswdojansp ay3 Hoddns 03 (s)1xe1
- ﬂ:mv:wm SR Hmf suon 10 |eau AaAUOD Jey) | Passasse Ajaanewo) pue jySney | UO paseq uojeue|dxa 4o Jusw pue Ajiep a1um J10jUBW Se sa9a1d JUSWNSIe 1J0Ys 3s(
-sanb juspuadap %81 )T°ZT-TT 1Y o.“,”un” m\%w_“_mc A PINOLS 6L SPAEPLELS BLALM C.MMH,\,:M Lmﬁ_“_w Qmm_w% wcou 1SN SIUIPMS T-T SIXaL
(Sunum Juswngie) T°ZT-TTM 11583] 1€ 1M Suisodwod uaym sa21nos ’ q pinoy I Buipueisispun |jeuonew.oju|
TO j0 pu3 saoualadxa AsAuo) woJj a8pajmous| ajegayu| sjuawnsie uo snoo4 | TO | ASAuOD g dojaAaQ | [euonewIOUl/a2in1eId)T | €- :24njesddli] | TO
«IUBWISSASSY-24d
104 3jse] dduew
-ioyiad 6°ZT-TTM ‘T'ZT-TT'IY
A0g A09g

19npoid UM
TC¢T-IT'IH

6 ‘CTCZI-ITTM

1SJUIWISSOSSY

JedA sad sanpesseN ¢

0T ‘9-€°CI-TT'M
Sunum annesen

(6°2T-TT'M 10 ‘TCT-TT'M
‘“T°ZT-TT'M 03 pausije spnpoud
USNILIM Ul PRJUBPIAS SY)
a9penb Jad saded yaueasay 1

(1)
TZT-TT'14/1Y ‘6-L°CT-TT'M
123f04d Yoieasay

(E-T°ZT-IT 1B STT-TTMY'ZT-TT'WM)

(6°ZT-TT'M 8 T'ZT-TT"14/ 1Y)
JaMenb Jad sasAjeuy 9-¢

(TZT-TT14/74)
(6°ZT-1T'M)
Sunum
aupnoy Ajieg

0T-6 ‘9-v ‘T-T¢T-TT'M
SIX3] INoqy Sunm

(1edA e aumesau 2 8
|euonew.oju] g 15e3| Iv)
Jayenb Jad
SIX3L papuaIxXy -1

Jayienb sad
SIX3L MoYs S-€

(s94ua8 paisadsns a9s)
0T°ZT-IT' /1
s1x3) xa|dwo) Suipeay

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

9pino Suiuueld Adeiall] SdD apeldo Yiuangd|3




sapinp Suluue|d

1.0

*3011s1p 9y3 Aq papinoad aq

asayl 4

CPS Literacy Content Framework

‘uollen|eAa Jayoeal 4oy YimoJs Juapnis a1nseaw 0} Pasn 3 OS|e [|IM S)se} duew.opad asay] 4

"JeaA d|Wapese 3y} SulINp ‘JUBA3[J DIBYM ‘SIXa} 9S3Y} 91e40dI0dUl PINOYS SI3Yded] |, ’SIX} ‘SN [BUIWAS Ul SUIUOSEaJ BY) 91EN|EAS pPUE d)E3UI|3P, SIUBPNIS JeY) saleindus §'ZT-TTIY pJepuels,

€-CTCT-TTS
9-¥'CI-TT1S TCI-TT1S 9V CT-1171 9'CT-TT1S ‘E-T°ZT-1T1 6-C°CT-TT'1Y/ 1 TCI-TT'14/7Y
sSuipuy poday SUOISSNISIP 39NpuU0) Asejngedon Aidde )3 Apmis Jsewwess Aidde pue Apmis 1udu0d azAjeuy 20UdPING M)

Jauenp yoe3 ui Sunii pue Suipeay Jo4

1un ay1 Jo sndoy ay3 uo Sulpuadap ‘(AydesSolq Jo Jiowsw e se yans) 1xa) [euonewojul J93uoj| Jo (Aejd 1o [9A0U e se ydons) ainjesall| JO SHJOM Y13Uud|-||n) ‘PIPUSIX :SIX3L papuaIxl

Supjeads

ySnouys se ||am se Sunjlum ul sasAjeue 419yl Juasald pue S1xa) 9Y3 WOJS SDUSPIAS MEIP 0} SIUIPNIS MO||e P|NOM Jey) (Saydaads Jo ‘sajoue ‘Asyaod se yoans) saiuss ajdunw Jo $Ixa) JOYS :SIXSL MOoYS
S]UNOJJE JIWOU0IS JO [BIIUYID) DYLIUSIIS ‘|BI1I0ISIY PUB {SIXD) [BUOLIEPUNOY *S'N ‘Wisijeulnol {sujo

-wawi ‘saiydeudolq ‘anieuall| Jo 1e 1noge sAessa ‘sada1d uoluido ‘saydaads ‘sAessa |euosiad Jo WO Y1 Ul 1X3] [euondUN) pue JusWwngie ‘uonisodxs Jo saJuadgns :uoydyuoN Aselayry/|euonewlojul

so1da pue spej|eq ‘S3UU0s (9s4aA-9344 ‘@Aneueu) swaod ‘sAeld ‘sjaaou d1ydess ‘ewelp ‘aunes ‘ssipoued ‘Uonoy d1SI|ESI ‘UOLDIY SUBIDS ‘SYIAW ‘S31I9ISAW ‘UOLIDY [BILIOISIY ‘DINJUSAPE :24Njedd)l]
133} Xxa|dwod jo Suiyoea) ay3 aping 03 saiuasd pajsadsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(panunuod) apino suluue|d Adesall] Sd) 2pedo Yiuaag|j



'SIX3} PapUIXd pue “SJJewyouaq Janenb oy
Hoys jo Suipeal ayy ysnoayy uonesedasd ul Supm usWNSie suspnis
patayies s1oe) pue sespl sy} 40 Juswdo|anap ay3 1oddns 03 (s)1x1
JUBWISSasSY-aid uo paseq uoyeue|dxa 40 Juaw Jojuaw se s3331d Jusawngie Loys asn
o * -n3Je ue Jayua dojanap 03 —
1 %SE| 90UBWIOHd Z-T :S1xa1
et TTAR (T T uanlIM 3q p|noys sasAjeuy
6°CT-TT'M TCI-TT'IY jeuonewoju]
0 jo pu3 syjuawnsgie uosndo4 | O aJnjesay]/[euonewIOU| | €-7 :2dnjesdd] | pO
“JJewyduaq Jaenb Joj uon
(9921d Bunum [euonewoUl J1BY} SPXE3 papuae pue ‘suopsanb | ~B/edaud ur Bunum jeuonewiojul sjuspnis
Qo_w>ov.o.a vmvmmr wucmu:.a.wf Hoys jo Sulpeal ay1 ysnouyy juspuadap 3xey | $0 3usWdojanap 3y3 Hoddns 03 (5)3x33 103
yam wayy apiroid pue co_mnwcwa paJayies s1oey pue seapl ay} 01 puodsal pue -uaw se sa231d [eUOLIBWIOLU] }UOYS 3SN
W02 ,S3UBPN3S 3INSe3W ey} Suoy uo paseq uoneue|dxs Jo Jusw ‘S1X91 PapUIXd
-sanb juapuadap 1xe3) T'ZT-TT'IY C.Mmpﬂhw a;“w mm_w% wce e e MM_EE T-Tis10L
(Sunm |euonewdoyul) Z'ZT-TTM H qpinoy |euv s‘_wtm [P BT Jeuonewuoju|
€0 jo puj ure|dxa )3 wojul UO SNJ04 | €D _uﬂwwmhmwmw_wmm |[euonewWIOjUl/auN1eIR)T] | -7 :2unesdd] | €D
(29221d Sunlum Jusawnsgie 1y} oUs 16 Wﬂuwwwwmwmﬁcwuw”hcm “3u199UU0D pue “ewyouaq Jayienb oy
dojanop 03 papasU 92UBPIAG 343 Hoys J p Yy Yyl eSS B uopesedasd ul Sunum uswingie susapnis
yum wayi apiroad pue uoisuayaid pa1ay3e3 s198) pue seap! 3y —ewwNS ‘SuiLIajul 40 JudwdojaAap 3y 1oddns 0} (s)1xa)
-W0d ,S1UdPNIS dINSeaW ey} suoy U paseq uogeuejdxs Jo Jusw ‘Buizijensia ‘m.c_.ﬁ_m Jojuaw se s3231d Jusawingie Joys asn
-sanb juspuadap 1xa1 ) T'ZT-TT" 1Y ) p :.Mmﬂ_‘_m\,hhw Lms“_w MOm_mwM\»mMcou -24d se yons ‘sa18 T-T :SIXaL
(8unLm uswnsie) T'ZT-TTM ey ER e HUM 3G pINOYs seshjeuy -a1e135 BUIpeal Jo [euonewo|
195¢iSPAERUBISHESEU B[ OX9/9AREWIOJUIEI0IoAL B] uoyedi|dde u1sys jo :
o pu syuawnsgie uo sndo. hesy| 1943140 | aunjessyry/jeuonewlogu -Z :24mesdyl
2ojopua Suipeay ul pauljzno | -uswndie [euy e jo uona|dwod ¥ 4 (4 25U3PIAS MOYS 0] 1eLou/jevo ) e | 2o
(9991d SunuM JuswINgie Jiay) syuswi|3 Asetay o 3y psemoy pjing Aayy se yun NG [RRLRE) [DUIE $1X9) PapUBIX3 puE “JJewyduaq Jayienb oy
dojoAsp 03 papasu 22U3PIAS B4} 1eud Yy} 103434 pue | duo 1sed| 1e Jo samiande Sunum | Hoys jo SuipeaJ ayy ysnoiyy 1oys Jo Suipeas | uopesedasd ul Bunm uswingie suapnis
y1m way) apiroid pue :o_mnwswLa sauslIadxd paulSew 3U3 UlYNM Japienb yoea Ul | PRJ3Y1e3 s1oe) pue seapl 3y} Supnp Aj3ua1sisuod 30 Juswdo|anap ay3 1oddns 03 (s)3xa}
-:._8 ﬂ:mv:.um ESEENY Hmf suon 10 |eas AoAu0d jeyy | passasse Ajaanewloy pue ysne) | UO paseq uoieue|dxs Jo Jusw pue Ajiep ayam JojuaW se sa291d Jusawnsie 1oys asn
-sanb uapuadap e} )T ZT-TT1Y o.“”w>m”mmm\w_uw._”_mc 9q p|Noys 6-/ spiepueis SulIp C.MM“_U”_M \_w:w,_w an.w_w%wcou I1snw syuapnis 7T ps1xa)
(Sunm uswndie) T°ZT-TTM 115E3] 18 S1LM Suisodwod uaym sa21nos : q pinoy euv Buipueisispun |euopewuoju|
TO jo pu3 sa0ualadxa AsAuo) wouy 98pajmous| a1e8anu| sjuswndie uosndo4 | TO | AsAuo) g dojanaq | |euonewlojul/aunieda] | -z :unessi] | TO
RIET
-SS9SSY/-.d 10} )Se| 2oUBWI0d
6'CT-TTM ‘TCI-TT'IY
Aog A09
(6°2T-TT'M 10 ‘T°ZT-TT'M (TeT-TT18/14) (1eahA e 2umesay ¢ B
‘T°ZT-TT'M 03 pausije spnpoud | (e-T°ZT-TT18S ZT-TTM Y ZT-TTM) (6zT-1T'M) leuonew.oju| Z 3sed) 1)
US1LIM Ul P2USPIAS SY) (6'2T-TT'M BT'ZT-TT'14/1d) Sunum J3penb Jad Jauenb Jad
19NpoId USRLIM JeaA sad sannesseN z | J491ienb sad saded yoseasay T 19)enb Jad sasAjeuy 9-p aunnoy Ajleg SIX3) papuaix3 -1 SIX3L MOYS G-€

(s24ua8 paisadsns a9s)

OT"ZT-TT'14/1Y
s3x3) xa|dwo) Suipeay

TCT-IT'1H
6 ‘ETTT-TTM
1SJUBISSASSY

(1)
T-IT°14/74 ‘6-L°2T-TT'M
129l04d Yoieasay

0T-6°9-V ‘C-TC¢T-TT'M
SIX3) 3hoqy Sunum

0T ‘9-€°CT-TT'M
Suum annesen

Jomawel4 JuUaluo) JIYVd Yyl uodn }ing

apino 3ujuue|d Adeid] SdJ apesD yy|ami




sapinp Suluue|d

"1014351p @Y1 Aq papinoad aq

asay 4
‘uollen|eAd Jayoea} 4oy YiModS JuapNn1s aNseaw 03 pasn 3 OS|e ||IM SySe} 9dUBW.I044ad 3say ] 4

Jeah djwapeose ay} Sulnp ‘JUBAS[aJ 2JaYM ‘SIXa) 3SaY} 91e10dI0dUl PINOYS SIaYded] , SIX3) 'S’ [BUIWSS Ul SUlUOSEDJ BY) DIBN|EAD PUE 3)E3UIDp, SIUBPNIS 1Byl saleindus 8'¢T-TTIY pJepuels;

€-CCT-IT1S
9-¥'C¢T-1T71S TCI-TT1S 9-7'CT-1T71 9'CT-TT1S ‘€ T'CT-TT1 ‘6-TTT-TT' 14/ 1Y TCI-TT14/7d
sSuipuy oday SUOISSNISIP 1Npuo) Asejngedon Aidde i3 Apmis Jewwess Ajdde pue Apmis Judju0d 9zAjleuy 9JUBPIND 33D

Ja1enp yae3 ui Suniip pue Suipeay 104

Jun 3y} Jo snaoy ay3 uo Suipuadap ‘(Aydes3olq Jo Jjowaw e se yans) 1xa3 |[euonew.oul 4a8uo| 4o (Aejd Jo [9A0U e Se Yyons) aunjesall| JO SHJOM Y13uad|-||n} ‘PIPUIXD :SIXSL papuaIxX3

Sunpjeads

y3nouya se ||am se Sunlum ul sasAjeue Jiayl Juasald pue S1xa) 8y WOJ) 9IUSPIAS MEIP O} SIUBPNIS MO||e P|NOM Jey) (saydaads Jo ‘sajaie ‘Adlaod se yons) sa4uald ajdu|nw JO SIXa) 1U0YS :SIX3L 10YS
SJUNOJJE DIWIOUOI JO |BIIUYID) DY[UBIIS ‘|BI1I0ISIY PUB {S1X3) [eUOLIBPUNO) *S'N ‘Wisi|eunol ‘siio

-waw ‘saiydesdolq ‘ainjelall| 410 1e Inoge sAesss ‘sadald uoluido ‘saydaads ‘sAessa |euosiad JO WO BY] Ul 1X3) [RUOLDUNY pue JuBWNSIe ‘Uolisodxe Jo saJuadgns :uonoyuoN Alesairy/jeuoyew.iopu)
so1da pue spej|eq ‘s3ouuos (9s1an-aa4) ‘@nnesteu) swaod ‘sAejd ‘sjpaou d1ydeld ‘eweup ‘aunes ‘saiposed ‘Uoldy d1SI|EAS ‘UOLIY 2IUBIDS ‘SYIAW ‘Sa1I9ISAW ‘UOLDY |BILIO)SIY ‘DINJUDADPE i24Nnjeldll]

:3x3) xa|dwod jo Suiyoea) ayy apins 03 sasuas paysadsng

)}4oMmawel4 JuUaU0) JJYVd 3Yyi uodn 3jing

(peanunuod) aping suiluue|d Adeall] Sd) apedo yy|omi

Page 53

1.0

=<
3
£
@©
S
L
-
f=
(]
-
c
o
o
>
o
@©
-
(]
=
-
[7d
o
o



Page 54 Chicago Public Schools



Toolsets

The toolsets in the following pages provide examples of
year-long curriculum maps, unit plans and performance
assessments for every grade. The examples can be
adjusted by a grade level team for use in their own
classrooms or simply referenced as they develop their
own unit plans. Included in this document are the
Toolsets for 1%, 6" and 11* grade as samples. All other
grade-level toolsets are available on our Knowledge
Management site: https://ocs.cps.k12.il.us/sites/IKMC.

CPS Literacy Content Framework_Version 1.0 Page 55



"uoLlen|eAd Jayoeal Joj YIMoJS JUspnis inNseaw 0} Pasn 3 OS|e [|IM S3Se} duewopad asay] 4

"1UIsIp 9y Aq papinoid 3q ||Im 9sayL ¢

(3onpoud Sunum aanesseu) € T\
(3x21 @Y1 Inoge suonsanb Jamsue pue yse) T'T 1Y
1IUBWISSASSY dJewyouag TO 0 pul

l0

Y'TISET M TT 1Y ‘T'T 1Y :passassy spiepuels
Atewlid ‘onnedleu Sunium pue ainjelal| Suipeas uo sndo4
1UBWSSasse dduew.oylad pajeald-iayoea]

Z3uun 10

t'T Aduanj4

€'T saluoyd

Z'T SsauaJemy |ediSojouoyd
T°T s3d2ouo) Juld

SIIPIS |euoepunoy

3-D S|9A97 ||2uUuld pue seluno4 Jo aguel
Y1 ulyum Ajpuspuadapul s3xa1 Suipeau 9q pINOM [aA3] appJb uo Suipeal suspnis
s1xa] juapuadapuy

swiel||IM etdA Ag sayzon A 1of aipy) v
sSMmaJ) pleuoq Aq 1nazioys

99zel ele|\ Aq J21500) 43]j0Y YL

pnojy peay Joj si1xal Aresayrq uo siseydw3

$s19y30 Ag peals aq ued uspLIM an, Adyy
1EYM JBU} DINS SYBW SISYIM Op MOH

¢Suiueaw
ASAU0) 01 A|9A11D3YD 911UM SI9HIM OP MOH

¢Jaupied e yum syooq
1noge ¥|e} siapead 1eyy shkem ay3 a.e 3ey

épueisiapun Asy) peas aney
ASy3 18YyM 1BY] DINSUD SI9PEAI OP MOH

Zuun 1O uun 1O
¥'T Aduany4
€'T saluoyd
T'T ssaualemy |edidojouoyd
1T $3d30u03 Julid ¢ WOO0USSE|d JNO Ul SI911UM pue Siapeal
SlIis |euojepunoy
JO AjlunWwiwod e Se 3JoM 9M Op MOH
3-g S|9A97 ||uuld pue seauno4 Jo asuels
e é8uluesw
7'17S 3ay1 ulyum Ajppuspuadapul s1xa1 Sulpeas aq p|nOM [aA3] 3pp.Jb uo 3ulpeas syuspnis

ETM LTI ST Y T T 1Y (passassy spaepuels Atewlid
‘anpeleu Sunlum pue aunjesay| Suipeal uo sndo4
JUSWISSasSe 2duew.oyad pajeald-1aydes|

T Hun 1O

14 IUBLUSSASSY-3d 10} dSel
90UBWIOLA 8 T'M PUe T°'T'1Y :(A0g9) JeaA ay3 jo Suluuidag

SJUIWISSOSSY 2Juewlo4iod

s1x3] juapuadapuy

s1eay| yoer edz3 Aq JIby) s,43313d

uosuyor ejp8uy Aq aa.y Jo aup

uosuyor eja8uy Aq ssadsiym 1ybiN s,onysor
pnoj|y peay 10} s3xa) Asesan uo siseydwy

T3uUN 10

Sunm pue Suipeas jeuoniewsojul pue Alesall] usamiaq duejeg

Sunm 1oddns 01 s1x3) B s1x3) x3jdwo) Suipeay

ASAU0D 01 A|2A1DBYD DHIM SID1IM OP MOH

;peas an,Aay3 1eym puelsiapun
1,uop A3Y3 uaym op siapeas op 1eym

ipueisiapun Aay peas aney
A3U3 1BYM 1B} DINSUD SIapEas Op MOH

T3uUN 10

suolsany |enuass3y

10

dey wnjnaiiIN) apeun is.i4

age 56




s}as|ool

"101s1p 9y Ag papinoad aq [|Im asayL 4

"uol}eNn|eAd Jaydea) Joj YImoJS JuUspNis INSeaw 0} Pasn 3 OS[e [|IM S)Se) 2duewIopad asay] 4

S
-
t'T Aduan|4
€'T sdluoyd
1 mmmcmﬁﬁwurmwwwwwmmu“ ¢ulea| 03 aw djay aney | suonsanb =
(Suntum [euonewdoyul) Z TM SIS _m:onmvcz.ou_ 3y3 1noge Sujjel pue upjuiyl ued MoH S
(3x21 @y3 Inoge suonsanb Jamsue puedse) T'T |Y y v {SULLIM UMO AW SN b
1}Jewyouag zo 4o pul 0-3 S|9A7 ||uuld pue seyuno4 jo s8uel oido e 1no nm m‘__.w © Ues c;mu \sof €
0 Y3 ulyum Ajppuspuadapul s3xa3 Suipeas ag p|nom [aA3] appab uo Suipeas syuapnis 1doy eanoq Hi0 eS| H _...rra
sIX3) Juapuadapu) $1%X) =
TS Sulssnq Jayuus( Aq s6ng ‘sbng ‘sbng |euoew.oul Ue S| SIY3 SN |31 1xa1 e ul nn..
TTMIOTIY ST T'T 1Y :passassy spiepuels Alewld mum__m\s ce.mv_ Aq $21G0g OWILY PlIM s|eusis Jo $a4n3ea} 1By SIXa} JOYI0 Woly €
’ : : JUSJBH4IP SY0O0( [BUOLIBWIOJU] Je MOH S
S1X9) [euoew.oul Sunlum pue Suipeal uo sndo4 20e||BA\ UBJRY AQ SdIys 2apds pup s13y20Y O
JUSWISSaSSE dduewIoIad pajeald-iaydes] pnojy peay 40y s1xa] |euonew.ou] uo siseydwy ¢SIXd} WO UIed| | UBD MOH ey
®©
v3un 0 7 3un zo 7 3un zo ..nM
i
(7
¥'T Aduani4 @.
€'T sdluoyd
Z'T ssauaJemy |ediSojouoyd
m_H__vﬁ_MﬂMMMNMW“ﬂ_MM_ éules| 01 aw djay aAey | suonsanb
. i 9y3 3noge Suiyj|el pue upuiyl ued moH
D-3 S|9AJ7 [|SuUUld pue seluno4 jo agued .
Y31 ulyum Ajppuspuadapul s3xa3 Suipeas aq p|nom [aA3] appJb uo Suipeas syuapniS é8uaum Aul ysnouys s1auio
swo) Japuadapul 01 21do} e Jo uoluido Aw ssaudxs | ued moH
Ajsouay wir Aq sbo.4 1no el
TS g MU_% mmo__zﬁ >nmhcmww\uw\\ |euoLIBWIOJUI UE S| SIY} SN ||9) 3X3) B Ul
TTMISTIY TT 1Y T'T 1Y :passassy spiepuels Adewld Joyoeyy pny ynpg Aq ysiors s|eusis 4o $a4n3eay 1eY\ ¢ SIXa} JaY10 Woly
suojuido Sunlum pue sixa} |euolewlojul Suipeas uo sndo4 DIV Aq sasuas ani4 AN USI3HIP $400q [EUOHELLIOJU! 318 MOH
JUSWISSaSSE 9dueWI0LIad paleald-Iaydes| pnojy peay 10} S1x31 |euonew.oju] uo siseydwy $51X9) WOJJ UJed| | ued MoH
€3un 2o €3un 2o €3un 2o [4o)

ulIm pue Sujpeas [euonewsojul pue Aleid}l| UaIMIdq duejeg

SIIBWISSISSY SIUBLUIOL] Suni 1oddng 03 sixal B s1x3] xajdwo) Suipeay

suoysany |euass]

dey wnjnaiiIN) apeun is.i4




1014351 9Y3 Aq papinoad aq

asayl 4

"uo}eNn|eAd Jayoea) Joj YimoJS Juspnis INseaw 0} Pasn 3 OS|e [|IM SYSe) 2duewWI0ad asay] 4

*219 ‘UOISIABJ ‘uondY d1si|ead ‘sajey Adiey ‘s3uos ‘Auzsod uo suun yoea Ajdidxe |jim Asyl usym pue seaA Jiayi Jo 2ouanbas syl 1n0ge SUOISIIBP eW pINoYs s1aydes],

(3onpoud Sunum uojuido) T'TM

(1x®1 8y1 1noge suonsanb Jomsue pue yse) T°T 1y
Plewydusg €0 4o pu3

10

TTM'ST

1S ‘8T 1Y “U'T 1¥/14 ‘T°T 14/1Y :passassy spiepuels Atewlid

suojuido Sunum
puE SIX33 [BUOLIBWIOLUI pUE 2JNn}eJd}| Sulpeal uo sndo4
JUBWISSasSe dduew.o)lad pajeald-iayoea]

9 3uN €0

t'T Aduanj4

€T saluoyd

Z'T ssauasemy |ediSojouoyd
T°T sidaouo) g

S|IiS [euonepunoy

|-D S|2A37 ||uuld pue sejuno4 Jo aguel
Y1 ulyum Ajpuspuadapul s3xa1 Sulpeau 9q pINOM [aA3] appJb uo Suipeal sjuspnis
s1xa] juapuadapu

(dse'asmouq/ieAms/saniAnoe/wod onse|oydsiaydesl//:dny)
(/840 qnjoyooqmaydedsmmm//:dny)

(JeuonewuJojul) ueluosyyws Aq yoog yanis AN

(24n3e4331]) uoling 937 eluIdaiA Ag mous big ayi pup Aoy
(waod) ppoy el Ag ,s3oNuL JSISUO|A,

(300q 24n321d ssajpiom) smai) pjeuoq Aq yon.y

pnojy peay 4o} s1xa] A1ea)i] pue |euoljew.oju] Jo duejeg

93uN €0

£$3000 1noge suojuido
J19Y3 ssaudxa Aj9AL9YD SI91UM Op MOH

Xl e
ul sulod J19y3 poddns sioyine op MoH

¢21d0} SWes 2y} uo uonewoyul
Juasa.d $1x3) JUDJYIP OP MOH

ipuelsiapun Aay peas aney
A3U3 1BYM 1B} DINSUD SI9pEaI Op MOH

93uN €0

1€ TM
‘STIS LT TY ‘€T T ‘T T Y :pIssassy splepuels Alewlid

aALEeJIRU UM pUB BINjelal| Suipeas uo sndo4
JUBWISSASSe aoueWIORd palesld-Iaydes|

S HUN €0

SJUIWISSOSSY 2Juewlo4iod

¥'T Aduany4

€T saluoyd

Z'T ssauasemy |ediSojouoyd
T°T sidaouo) g

S|IiS [euonepunoy

|-D S|2A97 ||duuld pue seluno4 jo aguel
ay1 ulyum Ajpuspuadapul s3xa1 Suipeal 9q pINOM [aA3] appJb uo Suipeal sjuspnis
s1xa] juapuadapuy

uewpoy uuy Ate|\ Aq puali4 1sag AN
As|die] eiseiseuy eyseieN Aq JIbH A ano7 |
s11209 YiaqueN Ag saoys asoy |

pnojy peay 10} s3xa) Asesai

SHuN €0

M pue SulpeaJ jeuonlewsojul pue Aiesall] usamiaq duejeg

Sunm 1oddns 01 s1x3) B s1x3) x3jdwo) Suipeay

¢Suiuesw
ASAU0D 01 A|9A1D3YD SUIM SID1IIM OP MOH

;peas an,Aay3 1eym puelsiapun
1,uop A3Y3 uaym op siapeas op 1eym

ipueisiapun Aay peas aney
A3U3 1BYM 1B} DINSUD SIapEas Op MOH

S3uN €0

suolsany |enuass3y

€0

o £iend
dey wnjnaiiIN) apeun is.i4

age 58




s}as|ool

"1011s1p 9y Ag papinoad aq [|Im 3saYL 4
‘uoL1EN|BAS J3DES] J0) YIMOJIS JUSPNIS 24NSEIW 0} PAsN 3q OS[e ||IM $Se] 2duewopiad asay] 4

95004 sjuapnis s1aafoud Sunum ayy uo Suipuadasp Ajdde Aew spaepuels Jay1Q,

+xIUBWSS3SSY-150d 404 “T'M PUB T'T T4 :(A03) 4834 3y JO pu3
ans
TTMIETIY ST ‘T'T'IY 1passassy spiepuels Alewiid

{S3X9} |RUOLIBWIOJUI SUBIIM pue Sulpeas uo snJo4
1UBWSSasse dduew.olad paleald-iayoea)

8 1un ¥O

t'T Aduanj4

€T saluoyd

Z'T ssauaJemy |ediSojouoyd
T°T sidaouo) g

SIS jeuolepunog

M-I S|9A97 ||]2Uuld pue seluno4 Jo asued

Y1 ulyum Ajpuspuadapul s3xa1 Sulpeal 9q pINOM [aA3] appJb uo Suipeal suspnis
s1xa] juapuadapul

suoqq1o |le9 Aq yoog urydwing ay |

suoqqio |1e9 Aq jupjd of paas woi4

e|Ing 13qoY 3pA|D Aq 3ubid b S 2341 v
pnojy peay 104 SIX3] |euoleWIOU|

8 uun ¥o

¢o1do} e 1noge a8pajmou| pjing o}
3000 SUO UBY)} 3J0W SN SI9PEdJ UBD MOH

£SIX3) uonoyuou ul
uanm Ajdijdxa si leym puoAaq Sulueaw
9)ew 01 ash sIapeal op $31891eJ1s 1eyYM

$SIX2) UoldYuoU pead siapeal op AYm
¢SIX9) WOJ) ulea| | ued MOH

8 uun ¥o

ELTMTIMTT

MISTTIS ‘TT1Y/14 ‘TT14/1Y :passassy splepueis Alewlld
s309foud Sunnlum juapuadapul

pue SIX33 [BUOLIBWIOJUI pUB 2N}eJa}| Sulpeal uo snio4
JUBWISSasSe duewW.0}iad pajeald Jayoea|

L3un ¥O

SJUIWISSOSSY 2Juewlo4iod

t'T Aduany4

€T saluoyd

Z'T ssauasemy |ediSojouoyd

1°T s3d2ou0) uld

SIIPIS jeuoepunoy

-1 S|9A37 [|duuld pue seuno4 jo aguel

Y1 ulyum Ajpuspuadapul s3xa1 Sulpeal aq p|NoMm [aA3] appJb uo Suipeal suspnis
sIx3] Juapuadapuy

supjdoH nauuag 937 Aq Abojoyiuy swaod siiods :Abg buiuado
(Jeuonewuoyul) suoqqlo |1eg Aq y00g 432205 AN

(24n3e49317) uopuo ueyreuor Aq 42220s sAp|d ABBO.IH

pnojy peay 10} S1X3] |euolew.oju] pue Aielal Jo aduejeg

L3un ¥O

Sunm pue Suipeas jeuoniewsojul pue Alesall] usamiaq duejeg

Sunm 1oddns 01 s1x3) B s1x3)1 x3jdwo) Suipeay

¢8unum Aw oy aouaipne pue asodund
91 3UIWISIBP | OP MOY pue Uaymm

¢21d0} dWes ay} uo uonewoyul
Juasa.d $1xa) JUJYIP Op MOH

ipueisiapun Ay peas aney
A3U3 1BYM 1B} INSUD SI9pEeas Op MOH

L3un ¥O

suolsany |enuass3y

i4¢}

dey wnjnaiiIN) apeun is.i4

CPS Literacy Content Framework



First Grade Unit One

Readers Build Good Habits Through Meeting the Characters in Our Books

Unit Name: Readers Build Good Habits Through Meeting the Characters in Our Books

Unit Description: These units are designed to introduce students to the structures, procedures/routines, and
tasks of drawing upon what they already know about reading and writing, to set the foundation for their new
learning community. The mini-lessons within the first weeks of school are dedicated to making reading and
writing a priority, getting students excited about learning, supporting social learning with partnerships, and
being transparent about students’ readiness for “real” reading/writing. Though embedded in elements of story
and personal narrative, this introductory unit is aimed at building enduring habits of good reading and writing,
including work as speakers and listeners.

Length: 20 days

Enduring Students will understand that:

Understandings ®m  Asreaders and writers, we establish routines and habits that stay with us for our entire life.

®m  Asreaders and writers we work hard to figure out words and write so that others can read our
writing.
®m  Asreaders, we read, talk, and write about characters and events in books to get to know them

and make meaning of the world around us.

®m  As writers, we talk and write about the people and events in our lives to make meaning of the
world around us.

Essential ®  How do readers ensure that what they have read they understand?
Questions ®  What do readers do when they don’t understand what they’ve read?
= How do writers write effectively to convey meaning?

®  How do we work as a community of readers and writers in our classroom?

Common Core Primary Standards Assessed

Standards RL.1.1 Ask and answer questions about key details in a text

Primary RL.1.3 Describe characters, settings, and major events in a story, using key details.
(assessed) RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.
Secondary

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, include
(addressed) some details regarding what happened, use temporal words to signal event order, and provide some

sense of closure.

SL.1.4 Describe people, places, things and events with relevant details, expressing ideas and feelings
clearly.

Secondary Standards Addressed
RL.1.1, RL.1.4, RL.1.5, RL.1.10, RFS.1.1, RFS.1.2, RFS.1.3, RFS.1.4, W.1.5,SL.1.1, SL.1.2, SL.1.1, SL.1.2
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Skills Reading, Speaking and Listening

®m  Search for and use information from words and pictures in the text to solve words and gain
meaning.
B Summarizing
e Retell events in order
®m  Predicting
e Confirm and disconfirm
®m  |nferring
e Infer character feelings through character’s words and actions
®  Analyzing
e Notice characteristics of narratives
m  Critiquing
e  Express opinions about the characters and the story
®  Word Solving
e Use multiple sources of information to solve unknown words (language, meaning, and
visual)
e Notice, search for, remember and discuss information that is important to understanding

Writing, Speaking and Listening

(%)
e
[}
4
3
-

®m  Understanding & Writing in the Narrative Genre
e Understand how to craft personal narratives from mentor texts

e Tell stories from your own lives through writing
e Look back, think about a memory, and share thoughts and feelings about it
e Tell/write stories as “small moments” (brief, memorable experience)
e Tell/write events in the order that they occurred
e Use dialogue to add meaning to the story
m  Writing Process
e  Write for specific purposes
e Choose paper to match the purpose for writing and/or genre
e Choose topics to draw and write about, listing words and/or drawings to remember
e Generate and expand your ideas through talk
e Tell, then retell your stories in chronological order
e Use storytelling to rehearse the language for your writing
e Become aware of the audience for your writing
e Include important information that you’re audience will want, and need to know
= Craft
e  Write ideas in a logical sequence
e Use endings that are interesting
e Introduce ideas and follow with supportive details and examples
e Use word choice to create interesting descriptions and dialogue
®  Conventions
e Use conventional symbols to write words
e Say words by breaking them into syllables to spell them
e  Attempt unknown words through sound analysis
e Say words slowly to hear sounds and write letters that represent them
e Use resources to check spelling (word walls)
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Content ®  Habits toward lifelong and avid reading and writing
®  The structure of a story and personal narrative

m  Relevant reading and writing academic vocabulary such as characters, setting, events, and
details

Assessments Diagnostic

(D) Diagnostic Task 1:

®m  Students will read the story independently or in small group with support dependent on
ability. After reading the story, students will use key details and the illustrations from the story
to describe two characters from the story through oral or written expression.

(F) Formative

(S) Summative
®m  Students will use key details and the illustrations from the story to describe one setting
through oral or written expression.

m  Students will use key details and the illustrations from the story to describe one event through
oral or written expression.

®m  Students will be given an opportunity to ask any questions that they may still have about the
text that they are still wondering about.

Description of Task 2:
®m  Students will write a personal narrative using labels and words to describe a personal event.
Formative
1. Reader’s Notebooks
2. Post-it jots
3. Reading and writing conference notes
4. Small group anecdotal records
5. Discussion
6. Writing workshop drafts
Summative
Task 1:
®m  Students will read the story independently or in small group with support dependent on

ability. After reading the story, students will use key details and the illustrations from the story
to describe two characters from the story through oral or written expression.

®m  Students will use key details and the illustrations from the story to describe one setting
through oral or written expression.

®m  Students will use key details and the illustrations from the story to describe one event through
oral or written expression.

®m  Students will be given an opportunity to ask any questions that they may still have about the
text that they are still wondering about.

Description of Task 2:

Students will write a personal narrative using labels and words to describe a personal event.
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Texts/Resources | Texts

Joshua’s Night Whispers by Angela Johnson

One of Three by Angela Johnson

Peter’s Chair by Ezra Jack Keats

A Chair for My Mother by Vera Williams

Kitchen Dance by Maurie J. Manning

A Special Day by Ann Sibley (for end of unit performance assessment)

Professional Texts

“RWP Narrative Writing Continuum” (www.readingandwritingproject.com)
Launching the Writing Workshop by Lucy Calkins

Small Moments: Personal Narrative Writing by Lucy Calkins

The Continuum of Literacy Learning by Gay Su Pinnell & Irene C. Fountas
Growing Readers Units of Study in the Primary Classroom by Kathy Collins
A Quick Guide to Making Your Teaching Stick by Shanna Schwartz

A Quick Guide to Reaching Struggling Writers by M. Colleen Cruz

Resources
Leveled texts
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Reading Workshop anchor charts
Writing Workshop anchor charts
Writing Workshop rubrics
Writing Workshop folders
Classroom Word Wall

Instructional This unit is taught within a Workshop model, through structured mini-lessons that fall under a larger
Context Balanced Literacy Framework. Workshop is predictably structured from day-to-day, with only unit
topics changing between/within quarters: students receive daily explicit instruction, read/write
independently for a sustained stretch of time, and engage in individual conferences to teach to, and
assess at their just-right level, and reconvene as a group to share their work on that day.

Each mini-lesson focuses on a specific reading/writing skillthat students can draw upon repeatedly
throughout the unit, and throughout the their lives as readers and writers. During independent work
time, students may receive small group instruction (Guided Reading/Writing) to address their specific
needs; additional Balanced Literacy components--such as Read Aloud, Shared Reading, Interactive/
Shared Writing, and Word Study--can be implemented to address the comprehensive development of
reading and writing. For example, during a Reading Workshop unit that is comprehension-based, word-
solving strategies may be the focus of teaching during Shared Reading or Interactive Writing.

To accommodate this framework, leveled texts are an essential classroom resource to support students
with building the required volume of, and endurance for, independent reading.

These instructional contexts support the wide array of learners that are present in a typical 1st grade
classroom, is responsive teaching framed in assessment (formal & informal), and establish conditions
for learning by taking small steps toward meaningful reading and writing.

CPS Literacy Content Framework_Version 1.0 Page 63



Learning
Activities

Reading Workshop (I do. We do. You do.)

*Practices which students will be applying within, around,
and about texts will be modeled by the teacher using
previously read aloud mentor texts.

Week 1

Teaching points to support building a community of readers
and building good reading habits

®m  Engage readers in Reading Workshop by examining
how it looks, sounds, and feels; and by modeling
and actively engaging students in identifying the
what, when, and why around the components and
structures of Reading Workshop (i.e., mini-lesson,
independent reading/conferring, share). Discuss that
it is a time to practice what they’re learning about
reading and enjoy books/grow as readers through
the three Workshop Parts. Clarify the expectations
for readers’and teacher by explicitly stating roles
and expectations (see Instructional Context above).
Direct students to respectful, quiet independent
reading time. (RL.1.10)

®m  Engage readers in establishing good reading
habits by activating their minds before reading;
encourage them to be strong readers by modeling
and actively engaging students in looking at the
book cover, reading the title, thinking about what
the book will be about, and taking a picture walk
while questioning who is in the story and what’s
happening. Show students where they can find
books in the classroom library and highlight some
simple characteristics that distinguish fiction and
nonfiction books. Introduce students to their
reading partners and how they can utilize them
when reading gets tough and/or to share a laugh
when their books are funny. (RL.1.1, 1.5, 1.7, 1.10;
SL.1.4) (start of Anchor Chart, R-1)

*Tip — Remind students that last year they may have sat with
their partner, shoulder to shoulder, sharing one book, helping
each other when there was a tricky word, or laughing when
there was a funny part. They can do that this year too, if they
want.

®m  Engage readers in building good reading habits by
setting goals, reading for long periods of time and
keeping focus to build stamina, by modeling and
actively engaging students in deciding how many
books or minutes they’ll read at school and home,

Strategies for Varied Learning Profiles

Since most ELL students at this
grade level depend heavily
on context and have minimal
receptive vocabulary, they
understand key words mainly
and indicate comprehension
physically by pointing,
drawing, using gestures, etc.
Manuel and Lian will be able
to locate, label, match, show,
classify, or even categorize
with the appropriate support.

During instruction, engage
Manuel and Lian in meaningful
interactions and incorporate
as possible cultures and
references to diverse students
and their communities. This
strategy will trigger ELLs’ prior
knowledge and validate their
cultures, as well as make
learning interesting and
meaningful.

As possible, create semantic
webs, cluster vocabularies,
graphs, charts, maps,
timelines, or diagrams to help
ELLs construct meaning and
evaluate their understanding.

Incorporate the ELL student’s

home language and culture as
much as possible, so they will

engage in a more meaningful

way.

Chicago Public Schools




Learning
Activities

and using their books from their Independent Reading Book
Boxes. Model how to take all of the books out, read them
one at time, put them back into the box, and do it all over
again to reread. Explain that if they get distracted, they can
go back a paragraph/page or two and reread to refresh their
memories about what’s going on in the story. (RL.1.1, 1.10)

*Tip — Make an anchor chart titled, Different Ways We Can
Reread. (start of Anchor Chart, R-2)

®m  Engage readers in reading partnerships by modeling
and actively engaging them in sharing books,
reading books together, and echo reading. (RL.1.10;
RFS.1.1-3; SL.1.1) (add to Anchor Chart, R-2)

Week 2

Teaching points to support the thinking work readers do
when they read and write about text

®  Model and practice methods of engagement by
making predictions prior to reading; examining
text features, such as the cover and the words and
pictures on the first page, and by skimming the text
as a whole; and visualizing mental images of text,.
(RL.1.7,1.10)

®  Model and engage students in self-monitoring
to ensure understanding by prompting them to
confirm or revise their initial impressions of a text.
Also model stopping to make sense of strange or
confusing parts of a text,such as words they don’t
know, or unfamiliar images , . Model using Post-its to
mark spots for discussion with their reading partner.
(RL.1.7,1.10; RFS.1.1, 1.3-4; SL.1.1-2; L 1.1)

®m  Engage readers in supporting and getting support
from their reading partners to avoid missing
anything in their books by modeling and actively
engaging students in making choices of how they
will share their reading; thinking with and talking
from the chart (R-2); and retelling their books,
asking if the words read look right, sound right. and
make sense. (RL.1.3, 1.7, 1.10; RFS.1.1, 1.3-4; SL.1.1,
1.4; L.1.1) (Anchor Chart, R-3)

Strategies for Varied Learning Profiles

During the introduction of an
activity or the directions of
the assessment, try to act out
some of the difficult concepts.

The instructor should be
explicit in reminding Sarah to
read text in small chunks and
use mental imagery to support
understanding of the text.
Model this strategy for Sarah
and allow opportunities for
practice.

Engage Manuel and Lian in
frequent dialogue journals.
This will help them expand
their vocabulary and build
meaning in a more intimate
and confortable environment.

Allow Manuel and Lian for
extra time to complete

tasks and the use of picture
dictionaries, even during
assessments and evaluations.

Allow Manuel and Lian to
complete their tasks, by
showing mastery through
alternative performance
assessments such as drawings,
playing roles, or retelling.

Encourage Sarah to use

the classroom resources to
connect words with pictures in
order to begin to cement the
associations. Model how and
when to use these resources.
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Learning
Activities

Engage readers in thinking about who their book
addresses by modeling and actively engaging
students in asking themselves “Who does my book
tell a story about?”, and answering the question by
quickly skimming the front cover and pages. (RL.1.1,
1.7, 1.10; RFS.1.1, 1.3-4) (start Anchor Chart, R-4)

Engage readers in using their Reader’s Notebooks to
respond to their thinking when reading, by modeling
and actively engaging students in drawing or writing
who the featured character in their books are, and
drawing and/or listing some of the things they
noticed about them. (RL.1.1, 1.3, 1.7, 1.10; RFS.1.1-
2; W.1.5; L.1.2)

Week 3 - 4

Teaching points to support readers in the work of noticing
important parts, using key ideas and details, talking and
writing about texts

Engage readers in identifying what the setting isin a
story, by asking themselves, “When/where does the
story take place,” and then discussing this with their
reading partners. (RL1.1, 1.3, 1.7, 1.10; RFS 1.3-4; SL
1.1,1.2,1.4;L1.1) (add to Anchor Chart, R-4)

Engage readers in using their Reader’s Notebooks to
respond to their thinking when reading, by modeling
and actively engaging students in describing the
setting (when and where the story took place)
through drawing and/or writing. (RL 1.1, 1.3, 1.7,
1.10; RFS 1.1-2; W 1.5; L 1.2)

Engage readers in identifying the major events in
their books so well, that they can retell them to their
partner across their fingers by modeling this process
using first, next, then, after that, and last. (RL 1.1,
1.3,1.7,1.10; RFS 1.3-4;SL 1.1,1.2,1.4; L 1.1) (add
to Anchor Chart, R-4)

Engage readers in using their Reader’s Notebooks
to respond to their thinking about reading through
drawing or writing, by modeling and actively
engaging students in describing the major events
from the story in sequential order (first, next, then,
after that, and last) through drawing and/or writing.
(RL1.1,1.3,1.4,1.7,1.10; RFS 1.1-2; W 1.5; L 1.2)

*Tip — May want to demonstrate how to draw a chart or a
graphic organizer in the Reader’s Notebooks to help organize
thoughts and the message students are attempting to convey,.
At this stage words, word phrases, lists, pictures, and charts

are all acceptable forms of responding in their notebooks.

Strategies for Varied Learning Profiles

®m  Allow Sarah to make use of
simple graphic organizers that
give visual cues to sequence
events. Model stopping at the
sentence or paragraph level
to capture understanding and
determine if the text read
contributes to an outline of
major events.

®  Ensure Sarah understands and
engages in discussions around
the activity of the characters
by offering visual cues. Allow
use of digitized versions of
texts in which Sarah can
highlight details relative
to characters in a certain
color and follow said color
throughout the narrative.
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Learning
Activities

Engage readers to prepare for partnership
discussions by noticing what characters do and say,
to predict what might happen next — analyzing for
a pattern to help support their predictions. (RL 1.1,
1.3,1.4,1.7,1.10; RFS1.3-4;SL1.1,1.2,1.4; L 1.1)
(add to Anchor Chart, R-4)

Engage readers in using their Reader’s Notebooks to
respond to their thinking when reading by modeling
and actively engaging them in constructing a T-chart
to record the things the character did or said on

one side; on the other side of the chart, record their
predictions of what might happen next. (RL 1.1, 1.3,
1.4,1.7,1.10; RFS 1.1-2; W 1.5; L 1.2)

Engage readers in inferring how a character feels by
modeling and actively engaging them in observing
the things the character does and says (key details)
through questions such as, “What are some of the
things the character does in the story?”, “What is
something the character said in the story?,” and
“How does the character feel in that part of the
story?”, and to then discuss with their reading
partners. (RL.1.1, 1.3, 1.4, 1.7, 1.10; RFS.1.3-4; SL
1.1,1.2,1.4; L.1.1) (add to Anchor Chart, R-4)

Engage readers in remembering what their
characters do and say and inferring how the
character was feeling by modeling and actively
engaging students in using Post-its, partner
discussions, or their Reader’s Notebooks to record
their observations about what they learned about
the character when reading . (RL.1.1, 1.3, 1.4, 1.7,
1.10; W.1.5; RFS.1.1-4; SL.1.1, 1.2, 1.4; L.1.1-2)

Engage readers to respond to their reading by
modeling and actively engaging students in
constructing a T-chart to record what the character
did on one side, leading to their inference of how
the character felt on the other side. (RL.1.1, 1.3, 1.4,
1.7,1.10; W.1.5; RFS.1.1, 1.3-4; L.1.1-2)

Engage readers in using their Post-its and Reader’s
Notebooks to respond to the use of characterization
in their reading by modeling and actively engaging
students in selecting two characters in the story;
drawing a picture of them; and writing key details
about the characters, the setting, and one event
from the story. (RL.1.1, 1.3, 1.4, 1.7, 1.10; W.1.5;
RFS.1.1, 1.3-4; L.1.1-2)

Administer the Unit 1, Quarter 1 Performance
Assessment.

Strategies for Varied Learning Profiles

m  Allow use of digitized versions
of texts in which Sarah can
highlight details relative to
characters throughout the
narrative

®m  Provide focus questions before
the writing activity begins so
Manuel and Lian will use them
for guidance

®  Engage Manuel and Lian in
writing activities related to
people or things they care or
know about.
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Learning Writing Workshop (I do. We do. You do.) Strategies for Varied Learning Profiles
Activities *Teacher should utilize previously read aloud mentor texts
to highlight an element of a writer’s craft specific to the

lesson, teaching point, or need of the student.

Week 1

Teaching points to support building a community of writers
and building good writing habits

®  Engage writers in creating true stories by modeling
and actively engaging students in thinking of
something that they do, getting a picture in their
minds, drawing the story of what they did on paper,
and then writing that story. (W.1.3) (Anchor Chart,

W-1)
B Ensure Sarah has access to
®  Engage writers in working on their writing for the picture dictionaries in the
duration of writing workshop by modeling and event she needs to jump start
actively engaging students in adding more to the her writing. Model its use.

picture or to the words, and by sometimes getting
a new piece of paper and starting a new story.
(W.1.3, 1.5) (Anchor Chart, W-2)

*Tip - Encourage writers to keep their pieces safe by modeling
and actively engaging them in placing finished and unfinished
pieces in opposite sides of their Writing Folders.

®m  Engage writers in not wasting time to look for a pen/
pencil, paper, or writing folder when they get a good
idea for a story by identifying where and modeling
how students keep writing tools in a special place.
(W.1.3)

®m  Engage writers in how they begin with an idea for a
story and then put that idea on paper by modeling
and actively engaging them in mentally visualizing
something that happened, remembering all the
parts of the story, and representing it pictorially.
(W.1.3)

*Tip — Encourage writers to think of more details to add to
their story by modeling and actively engaging them in putting
their pens/pencils under what they have on the page and tell
the story that goes with their paper, after they have put the
story of what they did on the paper.

®  Engage writers in not giving up because they don’t
think they know how to draw something, by modeling
and actively engaging students in closing their eyes
and thinking about what they want to draw looks like,
and drawing it the best they can. (W 1.3)
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Learning Week 2 Strategies for Varied Learning Profiles

Activities Teaching points to support learning write - writing as best
they can and talking about their stories

®  Engage writers in composing with pictures and
words by modeling and actively engaging students
in writing labels beside their pictures and/or writing
sentences at the bottom of the page. (W.1.3; RFS.
1.1,1.2)

®m  Engage writers in writing unknown words by
modeling and actively engaging students in
stretching the word like a rubber band; saying it
slowly and repeatedly, listening for the first sound
they hear; putting the letter (or a mark) on paper;
and listening for the next sound, to do the same
through the whole word. (W.1.3; RFS.1.1, 1.2)

*Tip — Encourage students to identify sounds by modeling
and actively engaging them in using their Alphabet Picture
Chart in their Writing Folders.
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®m  Engage writers in planning their stories out loud
to each other by modeling and actively engaging
students in practicing telling their stories to their
writing partners and listening closely to every word
they say to write their exact words. (W.1.3; RFS.1.1,
1.2)

*Tip — Encourage students to make sure their writing matches
what they’ve said by modeling and actively engaging them in
rereading their writing.

®m  Engage writers in using what they know from
working with their reading partners to help them
with their writing partners by modeling and actively
engaging students in sharing their booklets just like
they share their books; telling the story using big
and beautiful language; and reading all that they
have written, touching the words as they read them.
(W.1.3; RFS.1.1, 1.3, 1.4; SL.1.4; L.1.1-2) (Anchor
Chart, W-3)

®m  Engage writers in adding dialogue to our stories
by modeling and actively engaging students in
rereading their pieces, thinking back to the moment
they are writing about, and thinking of the actual
words that someone said (or might have said), to
then go back into their stories and add in those
exact words. (W.1.3, 1.5; RFS.1.1-4; L.1.1-2)
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Learning ®  Engage writers in using the word wall when they Strategies for Varied Learning Profiles

Activities are writing a word they do not know how to spell by ®  Model this conversation for
modeling and actively engaging students in looking Sarah and allow her time and
for the word(s) on the wall, saying the letters to space to practice. Allow use
remind themselves and , and then writing it down of an organizer with visual
on their page. (W. 1.3; RFS.1.1, 1.3, 1.4; L 1.2) cues that can capture meeting

Week 3 outcomes.

Teaching points to support writers as they use the writing
process to make their writing say exactly what they want it
to say

®m  Engage writers in revising their writing to ensure
clarity and coherenced by modeling and actively
engaging students in reading through their writing
like they have never read it before and asking
themselves questions such as “Does this make
sense?” and “Is this clear?” If it doesn’t, prompt
them to revise their writing. (W.1.3, 1.5; RFS.1.1, 1.3,
1.4; L.1.1-2) (start of Anchor Chart, W-4)

B Engage writers in writing their stories with more
detail by modeling and actively engaging students
in telling more about every step as the story moves
forward. Students should ask themselves “What is
the very next thing that happened?”’ and write it -
doing this again and again as they write their stories
from beginning to end. (W.1.3, 1.5; RFS.1.1, 1.2;
L.1.1-2)

®m  Engage writers in composing an ending for their
story that is relevant to what they narrate and stays
close-in the moment by modeling and actively
engaging students in remembering back to the very
next thing that happened, and also saying what they
thought or felt during the moment. (W.1.3, 1.5;
RFS.1.1,1.2; L.1.1-2)

®m  Engage writers in meeting with their writing
partners to have accountable conversations about
their work by saying things like, “Let me show you
what | did in my writing,” “This is what | did today,”
or “Listen to my story.” Partners can respond by
saying, “I like the part...” or “I like how you...”
(W.1.3,1.5; RFS.1.1, 1.3, 1.4; SL.1.2; L. 1.1) (start of
Anchor Chart, W-5)
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Learning Week 4 Strategies for Varied Learning Profiles
Activities
Teaching points to support writers as they prepare to
publish

®m  Engage writers in picking one piece to revise through
the addition of any feelings and emotions that they
may have left out by modeling and actively engaging
students in choosing a piece; adding details about
people, places, and objects; giving details about the
setting; fixing up any confusing parts; and writing
more in the parts of their stories that are important.
(W.1.3,1.5; RFS.1.1, 1.2; L.1.1-2) (add to Anchor
Chart, W-4)

®  Engage writers in working with their writing partners
to realize things that have been left out in their
stories, by modeling and actively engaging students
in having their partners read aloud a bit of their
stories, act out what that bit says (not what they
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wished it said), and then read the next bit, acting it
out as well. Partners will listen and watch, possibly

responding, “No, you need this!” Writing partners
they can say back, “You should say that in the story.”
(W.1.3,1.5; RFS.1.1-4; SL.1.1, 1.4; L.1.1-2) (add to
Anchor Chart, W-5)

®m  Engage writers in rewriting the most important page
in their stories by modeling and actively engaging
them in selecting the most important page and
taking smaller and smaller steps through the events
and thoughts on that page. (W.1.3, 1.5; RFS.1.1, 1.2;
L.1.1-2) (add to Anchor Chart, W-4)

®m  Engage writers in the awareness of their audience
and how to make their stories readable so they can
learn about their lives by modeling and actively
engaging students in rereading their stories, and
checking to see if they are using word wall words
correctly to get their stories ready for publishing.
(W.1.3, 1.5; RFS.1.1-1.4; L.1.1-2) (add to Anchor
Chart, W-4)

®m  Engage writers in a celebration by immersing them
in a simple moment for reflection on their hard
work they did to launch their year of writing. (W.1.3;
RFS.1.1,1.3-4;SL.1.1; L 1.1)
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Anchor Charts | Reading Workshop

®m  R-1: Different Ways to Read with My Reading Partner
e Sit shoulder to shoulder, sharing one book
e Help with tricky words

e laugh at funny parts

m  R-2: Different Ways We Can Reread
e Inour best storyteller voice
e To find something we didn’t notice or think about the first time

e To focus more on what’s happening in the pictures

= R-3: Different Ways to Share Our Books and About Our Books

e Take turns reading one partner’s book, talk about it, and then read the other partners
book and talk about it.

e Echo read, repeating what our partners read and making it sound smooth.

e Read the pages of the book together making it sound smooth

e Retell our books

e Asking each other, “Does that sound right?” “Does that look right?” “Does that make
sense?”

®  R-4: Ways Good Readers Get To Know Their Books Real Well

(independently and with their reading partners)

e Ask, “Does the book tell a story about someone?”

e Ask, “When and where does the story take place?

e Retell the major events across our fingers using; first, next, then, after that, and last

e Ask, “Is there a pattern in what the character does or says?” “What might happen next?”

e Ask, “What are some things the character does in the story?” “What are some things the
character said in the story?” “How does the character feel in this part of the story?”

Writing Workshop

®  W-1: To Write a True Story
1. We think
2. We draw

3. We write

® W-2: “When you're done, you’ve just begun!”

Add more to the picture
Add more to the words

Start a new piece
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Anchor Charts | Reading Workshop

®  W-3: When Reading With Our Writing Partners We Can . ..
e Read by telling the story using big and beautiful language

e Read everything we have written touching the words as we read

®  W-4:| Can Revise My Writing By . . .

e Rereading and asking myself

- “Does this make sense?”

“Is it clear?”

e Adding feelings and emotions
e Adding details about people, places, objects and setting
e  Fixing up any confusing parts
e Writing more in extra important parts — “Smaller Steps”

e  Checking all word wall words
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m  W-5: Writing Partner Discussion Starters

e “Let me show you what | did in my writing.”
e  “Thisis what | did today.”

e  “Listen to my story.”

e  “This is what I’'m working on.”

e “llike the part...”

e “llike how you...”

e “It makes me feel...”

e “It reminds me of...”

e “You should say that in your story.”
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First Grade Assessment

Standards:

®  RL.1.1- Ask and answer questions about key details in a text.
®  RL.1.3 - Describe characters, settings and major events in a story, using key details.
®  RL.1.7 - Use illustrations and details in a story to describe its characters, setting, or events.

®  W.1.3 - Write narratives in which they recount two or more appropriately sequenced events, include some details
regarding what happened, use temporal words to signal event order and provide some sense of closure.

®  Sl.1.4 - Describe people, places, things and events with relevant details, expressing ideas and feelings clearly.

Literacy Texts:

®m A Special Day by Anne Sibley

Description of Task 1:

Students will read the story independently or in a small group with support dependent on ability. After reading the story,
students will use key details and the illustrations from the story to describe its elements either orally or through writing.
Additionally they will ask their own questions about the text as well as answer questions about the text posed to them by
the teacher.

Description of Task 2:

Students will write a personal narrative using labels and words to describe a personal event and will then describe the
details from their story orally to the teacher.

General Directions for Administering Assessment:

Teacher

The test involves 2 separate tasks given on 2 separate days, and the teacher will orally explain the student directions (as

seen below) to the students as well as provide the directions through visual cues. The teacher may repeat the directions
as many times as necessary. The student (or teacher for those who need more support) must read the story prior to task
one.

In task one, the teacher should be meeting with students individually to confer with them to gather information about
whether they can ask questions (wonderings) about the text. Students may convey their questions orally, through writing
or through pictures. The teacher should also be observing all other students to gather anecdotal notes and support them
as needed.

In task two, teacher will tell students to independently write a personal narrative recounting an event from their lives.
Directions may be given to students as a whole class, in small groups, or one-on-one as determined by the teacher. The
teacher will then confer individually with each student and the student will explain the details they wrote.

The teacher will ensure understanding of both tasks by modeling expectations, using visual supports, and checking for
understanding. The teacher may also present the story in digital format or through audiobooks to ensure that all
students have access to text in multiple formats.
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First Grade Assessment

Student Directions

For task 1:

e When teacher meets with each student in a one-on-one conference, teacher will say, “When finished reading the
story, A Special Day by Anne Sibley, I'm going to ask you to tell me some of the important details from the story.
Then, you'll describe in writing or orally details about two characters from the story. Do your best to include key
details from the story.” Teacher allows student time to finish this first directive before giving them the next.

e Teacher will say, “Next, describe details of at least one of the settings and an event from the story. Do your best to

include key details from the story.”
For task 2

e Teacher will say, “Using what you learned yesterday from how the author Ann Sibley wrote about an event, and
what you’ve learned about writing about true events in your lives throughout this unit, write a personal story
about a special time in your life. Remember to include more than one event in your story. Do your best to write
and draw key details of the events.”

(%)
e
[}
4
3
-

e The teacher will confer with all students so students can explain the details they wrote or drew.

Considerations for students with disabilities:
Sarah struggles with auditory processing of information. Sarah’s accommodations include:
e  Provide visual cues to aid in her understanding of the text.

e Allow Sarah to demonstrate an understanding of A Special Day by illustrating key details and either utilizing a
picture dictionary to confirm word choices or explaining key details surrounding characters, setting and events
orally.

e Sarah should be allowed to express her personal narrative pictorially and either use a picture dictionary to confirm
word choices or confer with the instructor to orally explain her visual images and the connections to Ann Sibley’s
description of an event.

Considerations for English Language Learners:

Manuel and Lian are new comers with no English proficiency and are not receiving bilingual supports (parent choice).
Support strategies for Manuel and Lian include:

e  Visual support (pictures or realia) and auditory support (CD or teacher reading out loud).

e Individual support, to match icons and symbols to words, or phrases, to identify concepts about print and text
features.

¢ Include the high-frequency vocabulary and key concepts studied during instruction.

e  Provide them with opportunities to draw in response to the prompt and to produce icons, symbols, words, or
phrases to convey short messages.

e  Offer them to retell the story orally.

e Actit out or write it in their own language so their teacher may assess their knowledge of narrative writing.
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Sixth Grade Unit One

Unit Name: Exploring Culture and Identity through Text and Images

Unit Description: Students will read a novel that highlights the relationship between culture and identity.
Students will also read and respond to several shorter informational texts on the same topic. By the end of the
unit, students will have read a variety of literature and informational texts, and they will reference those texts
to communicate their understanding of how culture influences identity through the creation of a photo essay.

Length: 5 Weeks

Enduring m  Readers determine important ideas in texts and use those ideas to develop a summary
Understandings of the text

®m  Readers use textual evidence to draw conclusions

®m  Writers use certain organizational structures, specific word choice, and a variety of evidence
when explaining a topic in an essay

Essential ®  How do our cultural experiences influence who we are?

Questions ®  How do authors convey meaning through words and/or images?

Common Core | Primary Standards Assessed

Standards RI.6.1: Cite textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text.
Primary
Secondary RI.6.7: Integrate information presented in different media or formats (e.g., visually, quantitatively) as
well as in words to develop a coherent understanding of a topic or issue.
W.6.2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.
Secondary Standards Addressed
RL.6.2; RL.6.9; RI.6.2; RI.6.3; RI.6.10; W.6.4; W.6.5; W.6.7; W.6.8;W.6.9 ;W.6.10;SL.6.1; SL.6.4; L6.1; L6.2
Skills Reading, Writing, and Citing Textual Evidence

®  |iteral and inferential comprehension

= Summarizing

= Drawing conclusions from textual and/or visual evidence

®  Making connections across a variety of texts (short, extended, online, etc.)

= Applying the qualities of informative/explanatory writing
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Content Building Knowledge through Texts

®m  Elements of culture include language, religion, clothing, customs, etc.
®  |dentity is shaped by internal and external components

®m  Details in a text work together to convey an overall meaning

®  Purpose and function of informative/explanatory texts

m  Relevant academic language includes culture, stereotype, custom, photo essay, and relevant

textual evidence

Assessments Diagnostic (Pre-Assessment)

1. Students will complete a Quickwrite that explains their definition of the word “culture” and

(D) Diagnostic
that describes their understanding of how culture and identity are related.

(F) Formative 2. After examining the Junior Scholastic cover from February 28™, 2011, students will answer
the question, “What does the picture and the accompanying text tell you?” Students should

(S) Summative
provide rationale and text evidence for their interpretation.

Formative Assessments

(%)
e
[}
4
3
-

Guided Reading and Guided Writing anecdotal notes, “Structured Notes” for literature circle meetings
(this can be determined by teacher and is reflective of students’ needs), reflections after each literature
circle meeting, summaries of select portions of extended text, exit slips, discussions, and expository

writing samples in response to short, informational texts.

Summative Performance Assessment

Students will construct a photo essay, with written explanation, that communicates how culture
influences personal identity by citing evidence from a text read during the unit (see Performance
Assessment description for more detail).

Texts/Resources | Reading Short Text (nonfiction within grade-band complexity)
®m  “Evolution of a Point Guard” (Jeremy Lin), The New York Times, February 24, 2012

® “I've Got Your Number,” an editorial from The New York Times by Robe Imbriano (published in
Read All About It by Jim Trelease)

®  “Hip-Hop at the Museum?” from “Toolkit Texts” selected by Stephanie Harvey & Anne Goudvis

®m  “Marriage-- or Else” by Rod Nordland & Alissa J. Rubin, Junior Scholastic, February 28, 2011

Reading Extended Text (fiction and literary nonfiction) for Literature Circles)
®  The Circuit by Francisco Jimenez (autobiography)
®m  The Breadwinner by Deborah Ellis (historical fiction)
m  Seedfolks by Paul Fleischman (realistic fiction)
®m  Holes by Louis Sachar (realistic fiction)
Mentor text for writing: “Negotiating Asian-American Identity through Portraiture” from PBS

Newshour, (http://www.pbs.org/newshour/art/blog/2011/10/negotiating-asian-american-identity-
through-portraiture.html)
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Learning
Activities

Hook—Develop Conceptual Understanding through Related
Text and Vocabulary

®m  Teacher shows image of Jeremy Lin when he was at
Harvard. Students respond to Quickwrite prompt;
teacher facilitates discussion of culture, identity, and
stereotypes (SL6.1).

®m  Students read about Jeremy Lin in “The Evolution
of a Point Guard” from the NY Times (Feb. 24,
2012) and in small groups, discuss the relationship
between Lin’s cultural identity and basketball.
(R16.3).

Preparing Students to Read

®m  Students work in small groups to generate a list of
elements that contribute to identity (food they eat,
religious beliefs, traditions, celebrations, holidays,
music they listen to, how students spend their free
time, etc.).

®m  Teacher guides students to create a graphic
organizer with characteristics of CULTURE and
IDENTITY; students write about their initial
understanding of the relationship between culture
and identity.

®  Teacher introduces the main focus of the unit,
including Enduring Understandings and Essential
Questions.

®m  Teacher introduces how students will select
images/pictures throughout the unit for the final
assessment.

Minilessons/Activities for Close Reading

m  Teacher determines a schedule to meet with specific
Literature Circles weekly.

®  Throughout the unit, teacher uses short texts to
model:

e Close reading through think-alouds
e Summarizing the text (RI16.2)

e Practicing with Question and Answer
Relationship Strategy (QAR) in order to reinforce
literal and inferential comprehension (R16.1)

e Analyzing visual and print texts for the
relationship between culture and identity

e Note-taking that connects back to Essential
Questions (routine writing)

Strategies for Varied Learning Profiles

Working in small groups is
ideal for Sandra to practice the
listening and speaking skills
needed to develop academic
language in the context of
learning critical concepts.

The use of graphic organizers
will help Sandra chunk

pieces of content knowledge
and information she can
manipulate in the new
language or in between
languages (use of cognates
for example). Sandra will have
reasons to use language for
real purposes.

Classroom discourse and the
use of visual aids such as
photos allows Sandra to use
academic language to engage
in learning activities which
builds content and language
knowledge in a natural
context.

George’s participation in
group dialogue is key in that
he is able to gather auditory
information and respond in
kind. The instructor should
allow for George to maintain
an oral transcript of the
conversation and resulting list
of elements.
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Teacher meets daily with Guided Reading groups to
teach specific reading strategies and skills students
will need to comprehend the texts for this unit.

Conduct Discussions, Write Routinely, and Report Findings
through Literature Circles

Teacher provides brief “booktalk” of each extended
text and use student choice as a factor when
determining groups. (RL6.10)

Pre-reading Activity: Students look at the cover of
their literature circle text and examine the elements
of the culture presented. Students write and share
their ideas. (SL6.2, W6.9)

Teacher explains procedures for participating

in literature circle meetings. Teacher can use
“fishbow!” strategy to demonstrate how small
groups conduct discussions around texts. (SL6.1)

Teacher models how to take notes while reading a
text. As they’re reading the text, students practice
close reading (and other strategies learned during
mini-lessons) to search for and record elements that
are a part of the main character’s culture.

Students meet 2-3 times per week in their
Literature Circles and use their notes to anchor their
discussions. Students write reflections following
each group meeting. (SL6.1, W6.9)

Using the Essential Questions as a guide, students
write summaries of select portions of the literature
circle text. (RL6.2)

Students share the content from their literature
circle text with the whole class, so that all students
are familiar with the diverse texts (5L6.4)

Minilessons/Activities for Teaching Writing to Develop and
Convey Understanding, Cite Evidence, and to Study and
Apply Language Conventions

Teacher reviews guidelines and rubric for
Performance Assessment: construct a photo essay,
with written commentary, to complete the following
directive: Describe how culture influences personal
identity, referring to the texts you’ve read during
this unit as evidence for your response.

Strategies for Varied Learning Profiles

One way to facilitate Sandra’s
selection of a book is to ask
her to connect something in
the book to her own life. If ELLs
see themselves in the theme
or characters of the book they
will be more inclined to engage
in discussions about the text
they read.

Sandra will further develop her
listening and speaking skills of
the English language by sharing
information taken from the
text and by listening to peers
share their own information.

In instances where it is
necessary to access visual
representations of texts,
George should be supported
with auditory supports and the
connections to the elements
of culture should be made
explicit. George should be
provided with the textbook in
an alternative print format as
well. George can take notes on
a braillewriter.
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®  Students will be introduced to informative/ Strategies for Varied Learning Profiles
explanatory writing by first being immersed in this
mode of writing. Teacher will read aloud selections
from Negotiating Asian-American Identity through
Portraiture. Students will be guided through process
of reading like a writer, noticing the qualities of the
writing. (W6.2, L6.1, L6.2)

m  Students will be given collections of student
magazines and trade books (Junior Scholastic,
National Geographic Explorers, various high interest
trade books). Students will be asked to choose one
and look through the magazine or book for a topic
that interests them. Students will be directed to use
the text features to make predictions of what the
text will be about. Teacher will use this experience
to launch into a discussion of the purpose of
informative/explanatory texts. Specifically, teacher
will emphasize how authors use images and text to
convey important ideas to readers. (R16.5, W6.2,
RI6.7)

®m  Teacher will return to the shorter informational
texts, as well as images (such as photos), to
model how to construct the different parts of an
informative/explanatory piece, including how to
introduce a topic, how to organize the parts of the
essay, how to use textual evidence to support the
essay, what other types of evidence should be used
as support, how to use transitions, etc. (W6.2, R16.7)

m  Students will use select informational texts, as
well as images that they’ve gathered, to practice
composing each part of the informative/explanatory
essay. (W6.6)

®m  Students will spend time gathering evidence for the
Performance Assessment. This includes using their
Writer’s Notebook to list specific evidence from
their Literature Circle text that can be used for their
photo essay. Students will also record evidence from
the short informational texts that were read in class.
(RI6.1, W6.2, W6.8)

®m  Students will be engaged in the writing process,
including brainstorming, gathering evidence,
drafting, revising, and editing. (W6.5, W6.7)

®m  Teacher will confer with students through
independent or guided writing conferences. (W6.4,
W6.5, L6.1, L6.2)
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Sixth Grade Assessment

Standards:
®  RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from
the text.

®  RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in
words to develop a coherent understanding of a topic or issue.

®  \W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of relevant content.

Texts:

B Various texts from the unit (See unit plan for texts)

Description of Task

(%)
e
[}
4
3
-

Students will construct a photo essay, with written commentary, to complete the following directive: Describe how
culture influences personal identity, referring to the texts you’ve read during this unit as evidence for your response.

General Directions for Administering Assessment:

Teacher:

Students will be allowed three 40 minute reading and/or writing blocks to outline, draft, revise and complete their final
product. Students must all write their commentary, but may orally present the final product if they choose. More or less
time can be afforded according to teacher discretion. The teacher may also present the texts in digital format or through
audiobooks to ensure that all students have access.

Only the final product will be evaluated as part of this assessment (as indicated by the standards above). Place the
student directions on the board for all students to read and then read them aloud to the students. Take time to answer
clarifying questions posed by the students.

Student Directions:

We've learned a lot over the last few weeks. Now it is time you synthesize what you’ve learned about culture and its
influence on identity. You have three 40-minute sessions to develop a photo essay that describes how culture influences
identity. You must use text evidence from the novel you read and from at least one of the informational photo essays you
read during the last few weeks in order to support your description. To communicate your ideas visually and through
writing, you can gather pictures from Google searches, the photo essays, and pictures you take on your own.

Considerations for students with disabilities:
George has a visual impairment. George’s accommodations include:

e In constructing his essay, he may utilize a Braille writer to convey (verbal) vignettes or short phrases/sayings that
make evident the connection between culture and personal identity.

Considerations for English Language Learners:
Sandra is a level 2 in her English Language Proficiency. Support strategies for Sandra include:

e Using labels to explain each photo with a short phrase in English including domain-specific words found in the
texts from the unit.

e One on one reading support session where she and the teacher will review the main ideas of the texts.

e Access to a list of the domain-specific vocabulary words both in her language and in English.

CPS Literacy Content Framework_Version 1.0 Page 89




*92UIPIND
1x91 Aq payoddns
aJe yaiym ordoy
uowuwo?d ay3
1noge suoisnjpuod
a|dunw spiemoy
p|ing syewJoy
eIpawW SnolJeA
uaaMiaq

suosiiedwo) D

*21d0} UOWIWOD 33 IN0ge
"32UBPIAS [BNIX3)

1UeAd|3J yum payioddns
10U S| Inq Ju3saud S|

suoisn|puod |ea130| SpJemol pling S1ew.o)
eIP3W SNOLIEA U99MIS( SuosLiedwo) O

LSIXd1,, 9Y3 Ul S|Ie19p "Juasaud

pue seapl ulew ay3 saiesgayul sishjeuy ]

21do1 uowwod 3y}

1N0oge uoIsN|Puod |e21807 | 10U SI Uoisnjauod [e21507 O

*anss| Jo 21doy

e jo Suipueisiapun
1uaJayod e dojanap
03} SPJOM Ul SE ||]9M
se (AjloApeinuenb
‘Ajlensia *8°9)
S1ewJoy Jo

BIpaW JUdIaHIp

ul pajuasaud
uopewJojul
91e4391u|

L'9°1Y

“IX91 9y} Wouy
UMEBIP S9JUJ34UI
se [|]om se Ajpndxa
sAes 1xa1 ay3
1eYyMm JO sisAjeue
ue syoddns jey;
s9|dwexa |elanas
sapinoud pue
aAIsuayaidwod
S| papinoid
30U3pIAG [enIXaL ]

‘puohaq sa208

pue euaid ,Suna’dn,
3y} || SaA3IYIE JU3PNIS

DI [CEER). €]

131 3yl
WoJ) UMBIP S9JUDJB4UI SE
[19M se Ajpd1jdxa sAes 1xa1

ay11eym Jo sishjeue ayl
J0 uoddns Suouis apinoad
10U S90p pue pazi|esauasd

"1X91 9Y1 WOJJ UMBIP SIIUIIJUI SE ||[9M
se Ajpo1dxa sAes 1xa1 ay3 3eym Jo sishjeue
140ddns 03 papinoad S| 92UBPIAS [BNIXSL D

‘sisAjeue ay3 ui papinoad
10U S| 2UBPIAS [eMIX3L ]

S| 9JU9PIAL |BeNIXa) D

*} 03 850)2 SI Inq ‘31 M0J3aq Ipf si pun
‘mojaq ela3d , Sunaa, 9y} 4o e pLIALID , BULa3N, 3Y3 fo |[b
Pa1Si| B1191143 3Y3 JO |[€ SIABIYIE JUBPNIS  SASIYIE J0U S0P HIOM JUSPNIS  N3IYID 10U SIOP }IOM JUIPNIS

ONIL3IIN ONIdO13N3Ia DNIDY3NIT

“IX91 9y} Wouy
UMEBJP S0UJ3}UI

se [|]om se Ajpndxa
sAes 1xa1 ay3

1eYM JO SIsAjeue
1Joddns 03 92uapInd
[en1xa1 a11)

9l

QYVAaNvis

JUBWISSASSY 40} [00] Suli0dS pein YIXIs

(8]
wv
°
e

>
a

o

o

©

o




s}as|ool

‘(Y21m 30UpPI0I2D
ul ‘snyi ‘yriofaoouay
'3°1) sdiysuone|as
paosuenu pue
paieonsiydos
103|J24 pasn
suopisueil 7]

*24N10NJ31S

|euoneziuedio suo
uey) aJow 3uisn

padojanap sioidop D

‘pes|

Sujjadwod e yum

Japeas ooy,
uondnpou| ]

‘puohaq sa208

‘pajuasaid

uopeue|dxa JO UOLBWJIOLU] DY} WO}
SMO||04 pue sassalppe Ajjuauyns
uoL}I3S JO JUBWIELS ulpn|puU0)

“1X33 @Y1 1noy8nouy3 paulejujew
pue paysi|qeisa si 9jA1s |ewlod
21d0o3 ay3 uie|dxa

JO 1n0Qge WJojul 0] pasn aJe Aiejngedon
ayldads-uiewop pue agendue| as129.4d

*s3d22u0d pue seapl Suowe sdiysuone|al

SuiAjiue|d 03 91eludoadde aae suonisues)

‘so|dwexa pue uonewJlojul Jaylo Jo
‘suonelonb ‘sjieap 91240U0d ‘suoniuyap
‘s1oe) JUBA3[2J yUm padojanap si dido]

'9|qedljdde uaym sainieay 1xa} pue
2JNn30NJ3s 1%} Jea|d e Suisn uoyew.oyul
pue ‘s3dasuod ‘seapl jo uoneziuesio

Jea)d e sapinoad pue pasnpodiul st didog ]

‘pa1uasasd uonew.ojul

9y3 ssaJppe Ajpuapyns

10U S30p UORIS JO
uswWaels duipnjpuo) O

‘paulejulew jou g
paysigeisa si 9jA1s |ewJo O

“1X31 ay1 1noySnoay3
Ajaua3sisuooul pasn s
AJejngedon oyioads-uiewop

pue aden3ue| as129.1d _H_ UBWIEIS

's1d2du0d pue Sulpnjauod e aney jou sa0(Q O

seapl uowe diysuone|al paysiqelsa

9y} 03 9jendoidde 10U s1 3]A1S w04 D
AJ3Ua3sISuod J0U aJe Inq

pasn aue suonisuell ] AXe3 ayl Ul pasnjou st

Aseingedon oypads-uiewop
‘'suopeionb

pue a3engdue| as123.1d O
pue s|ie1ap ‘suoniuyap

‘1284 JUBPLYNSUI Aq *s1da2u0d pue seapi

109uu0d Ajorelidoadde

padojanap Ajasooj si aido) O
lou op suonisuell ]

‘seapl Jo uoneziuedio

Jea|d e apinoid Jou saop ‘padojanap jou st didoL O

1nqg paanpoJiui st 21dog O ‘paonpo.Jiul ou si a1dog O

*} 03 3s0|d sI Inq ‘31 M0Jaq ipf S| pup

*JU9IU0D
1UeAd|aJ JO sisAjeue
pue ‘uoneziuedio
‘uonas|as

ay1 y3noays
uopew.Jojul pue
‘s3daou0d ‘seapl
Asnuod pue s1doy

e dujwexa 0}

s1x9) AJojeue|dxa
/annewIoUl 911U
CTIOM

Page 91

=
L
f=
=
"
o
V_
=<
P
o
3
(]
£
@©
S
L
-
f=
[
-
f=
(o}
O
>
o
@©
-
[
=
-
("
o
O

pue euaid ,Suna’dn,
3y} || SaA3IYIE JU3PNIS

‘mojaq elad , Sunaa, dY3 4o e pLIALID , BULa3N, 3Y3 fo |[b
Pa1Si| B1191143 3Y3 JO |[€ SIABIYIE JUBPNIS  SASIYIE J0U S0P HIOM JUSPNIS  IN3IYID 10U SIOP }IOM JUIPNIS

DI [CEER). €] ONIL3IIN ONIdO13N3Ia DNIDY3NIT QYVAaNvis

(panunuOod) JUBWISSASSY 10j |00] 3UlI0dS dpelD YixIs




"11s1p 9y Ag papinoad aq [|Im 9saYL 4
‘uoLeN|eAd JaY2ea] J0J YIMO0J3 JUSpNIS INSeaw 0} Pasn 9q OS|e ||IM S)Se] 9duewload asay]

dejy wnpnaLIND 3yl Ul pa3dajyas os|e s iy} ‘@ouay ‘4eah yoea aieadsayeys pue suswndoq [euolepunod
'S’ pead spuapnis ‘jooyas ysiy ul 3ey3 31s988ns spaepuels 93e1s 210 UOWIWOD dY] “dINIeIdHT |BIUO|0ISOd PuE ysiHig Ul Apnis JO 3sin0d e jo ajdwexa ue se dejy| wnjnalin) ajdwes siyi paieasd ap,

(9231d Sunum Juswngie Jiayy dojansp 01

papasu 92U3PIAS Y3 YUM Wyl apiroid pue uoisuayaidwod
,S1Uspnis aJnseaw 1ey) suonsanb juspuadap 1x91) T°ZT-TT 14
(Sunum uswnsie) T°ZT-TTM

1 JUSWISSSSSY yJewyouag 1O Jo pug

TCT-TTM

PCT-TTTTT-TT Y ‘T'CI-TT 1Y :passassy spepueis Alewlid
Sunum uawnsie ui sisAjeue AJesall| uo snao4

JUBWISSaSSe dduewWIoad pajeald-iaydes]

23un 10

ulweluag 493epn Agq ,uononpouaday |edlueyaaln Jo 38y Y3 Ul MY JO YIOM YL,
s1eaA "g'M Aq Aszaod pa1osjes

yuomspop\ welf|ip Ag swaod pajds|as

A9|1ays ayssAg Adiad Aq punoqun snaylawo.id

ye|g wel||Ip Aq 2aualiadx3 pue aouadsouu) Jo sbuos

uapny ‘H’/M Ag swaod pa1dalas

(A1es2y1) pue [euonew.ojul) S3Xa) 10YS

nay23g |anwes Aq 10po9 Jof buniop
IXdL papuaixy

Zuun 10

¢IENPIAIpUl Byl
28ua||eyd Ayuiapow saop MoH

Zuun 10

6CT-TTM ‘T'CT-TTM ZCT-TT N ‘T'CT-TT' 1Y

YO TTI-TT'IY ‘T'ZI-TT'IY :passassy spiepuels Aewlid
Juswngie uo snJo4

JUBWISSaSSe 9duewWIoad paleald-iaydes]

T3uN 10

1 4JUBWISSASSY-24d

10} (92UaPIAS YlIM 31X IN0ge Sullum pue 3uipead) dsel
S0UBWIOHSd 6'M PUB T'ZT-TT'IY :(AOE) Jed4A o Sujuuisag

SJUlWISSISSY 2duew.ojiad

uefnuewey )"y Aq ,}eJniod J|as,
(uosqio oI
pue ‘ySeueig yauua)y ‘@meH ueyig) Anbojijos ,2q 01 30u Jo 3q 0f,, 40 sd1|D SINON
aJeadsayeys wel|[IM Aq 19/wbH wouy s3di20x3
ubp\ Jo s1ybiy ay1 fo uonpip23g
auled sewoy| Aq uopy fo saybiy
2ouapuadapuy Jo uonpin[raqg
DID) bUbDI
JaupJen uyor Aq japuas9 wody s3dia0x3
|2yey uoying Jo AsueH snweas Aq uone|suesy Jjnmoag wody s3diaax3
(onewsauld ‘|eliolpa ‘|euonew.ogul ‘Alesall]) s1xaL Moys

2 MUN ‘TO Ul PapN[aUl S| 1X2} PaPUIIX3 Uy 'SIXd} Xa|dwod peal 03 Ay
-oeded ,S1uapnis pjing 03 JeaA dY3 JO 1UN ISl B3 JO) SIXD) 1I0YS PII[IS 9M 910N
T3un 10

11X31 |euoniew.ojul pue Aielall] uaamiaq duejeq
J31enb 1ad 1x9) PapuIXd T ‘SIX3} HOYS G-€

Sunim Hoddns 031 1xa)1 7@ s1x3) xajdwo) Suipeay

$4]9S 91BUUI UB dABY M OP
1o sn adeys sadualiadxa 4no oq

iplom
x3|dwod e ul J|3sJay Jo wiy
aUYap [BNPIAIPUI UB SIOP MOH

T3UN 1O

suonsanp |enuassy

Ajuiapo
pue wsijenpiaipuj

sydasuo) SulAjiun
10

sydaosuo)
SuiAjiun

de winjnouN) apelo Yiuana|l




s}as|ool

1.0

"11s1p 9y Ag papinoad aq [|Im 9saYyL 4
‘uoen|eAs Jaydea) Joj Yymous JuUspnis 24nNseal 0] Pash aq OS|e |[IM $)se} 9duewuoiad 9say]

dejy wnpnaLIND 3yl Ul pa3oajyas os|e s Siy3 ‘@ouay ‘4eah yoea aleadsayeys pue suswndoq [euolepunod
'S’ pead spuapnis ‘looyas ysiy ul 3ey3 31sa88ns spaepuels 1e1s 240 UOWWOD dY] “dINIeIDHT |BIUO|0ISOd PUE YsSiiig Ul Apnis o 3sin0d e jo ajdwexa ue se dejy| wnjnalun) ajdwes siyi paieatd ap,

(2231d Sunum usawns.ie u1ayy dojaAap 01 papasu

92UBPIAS Y1 YUM wayl apirosd pue uoisuayaidwod sjuap
-n3s ainseaw 1eyl suonsanb Juapuadap 1xa1 ) T°ZT-TT 1Y
(Sunum uswindie) T°ZT-TTM

4+1USWSSasSY jIewyduag ¢o Jo pu3

TCT-TIM

PTT-TTTTT-TTN ‘T ZT-TTIY  (passassy spiepuels Alewld
JuaWN3.e pue YdJeasal PapualIXa Uo SNd04

1UBWISSasSe ddueW.I0jIad paleald-Iaydes)

(3un Suoj-sa11enb) € UN 2D

SJUDWISSOSSY 2duew.04iod

sAyy uear Aq pas 0sspbips apip wouy s1dia0x3

91u0.4g anojiey) Aq aJA3 aupr wouy s3daax3

idesyes auelie|n Aq sijodasiad

sI|[IM [ned Aq 1oqp7 03 buiuipa] wody s3di20x3

J92ney) Aauyoan Aq sajpy Ainquajun) ay wody s3diaox3
(jeuonewiojul pue Asesayl|) sixaL 1oys

Aoy neypunuy Aq sburyy jjows fo poo ay
JJoOM eluIBaIA AQ umQ s,2uQ fo wooy v
PEL papuang

(21un Buoj-1a4enb) € NUN 2O

11%3) [euonEWIOjUI pUB AJRId}I| UBDIMI] due|eg
Japenb Jad 31x3) PapuIXd T ‘SIX3) MOYS G-€

Suna Hoddng 03 1x3) 1 sIxal xajdwo) Suipeay

$SWJOU |elnyynd pue

|e120s 1sujese §asiay Jo wiy
auyapaJ pue 4a3unod ‘03 W0y
-U0J [BNPIAIPUI UB SS0P MOH

(31un Buoj-1aienb) € nun 2¢O

suopsanp |euassy

(4opuas pue

‘sse|d ‘@aed) ainyn)
pue wsijenpiAlpu|
s1dasuo) SuiAjiun
[4o)

sydasuo)
SuiAjiun

de winjnouN) apelo Yiuana|l

CPS Literacy Content Framework



"101s1p 9y Ag papinodd aq [|Im asayL 4
'UoOLEN|BAD J9YJEea] JOJ YIMOJS JUSPNIS INSEIW 0} PASn 94 OS|e ||IM S)Se]} 9duew.oad 9say] 4

depy wnna1IND 8yl Ui paldafyal 0s|e Si siyl ‘@auay ‘eah yoea aieadsayeys pue susWnd0( [euolepuNno
'S’ pead s3uapnis ‘|ooyds ysiy ul 18yl 1sa88ns SpIepuels 9181 9100 UOWIWOD) Y| "24N3RISHT [BIUO|0IISOd PUE Ysiiig Ul Apnis JO 9sin0d e jo ajdwexa ue se dejy wnnawan) a|dwes siyi paiesatd ap,

(9291d Suum

juawnsie J1ay3 dojaAap 01 PAPa3U SDUBPIAS YY) YHM SIU3p
-n1s apinoad ||Im Jeyl suonsanb Juspuadap 1xa1) T'ZT-TTIY
(Sunum [euonewuojui/Aionsodxa) Z'ZT-TT'M

1 JUSWISSaSSY SJewyouag €0 Jo pug

8CI-TTM LTI

STTM‘SCT-TTM TCT-TTM ‘8 ZT-TTIH 'L ZT-TT' 14 '9°CT
STT 1Y “6°CT-TT 1Y ‘9°ZT-TT 1Y :PIssassy spiepuels Atewlid
24B3531 UO SNJ04

JUSWSSASSE dUBWIOMAd paleald-Iaydea]

(31un 8uoj-1a3ienb) § Aun €O

SJUDWISSISSY SIUBWLIONDJ

o3uoly|
em 13n3N Aq ,24n1e4a1l] uedlyy ul a8en3ue| Jo sonijod ay| :puiw ay3 Sulziuo|odaq,,
uoue4 zuel4 Aq Y103 3y Jo pay213.ip) 3y wouy s1disox3
102/eM Ya49Q Aq swaod paids|es
eyulAos ajop Aq swaod pa1dajes
9gaydy enuiy) Aq ,ssauying fo 1upaH s,peIuO) Ul WSIdeY eIy Jo 9Sew| uy,
pies paemp3 Aq wsipjualig wody s3diadx3
111y24nyD uoisuipn Ag saydeads awnuep paldd|as
(6T6T ul UsAI yd29ads) ,22Us|OIA-UON UO Iypueo,,
pieaury ealewer Aq uyor ajuuy wouy s3diax3
Moy asdAipaody wouy s3diaox3
(onewsud pue ‘leuonewJojul ‘Atesall]) SIXaL 1oys

eflquiaie8ueq 1sHs| Aq suoLipuo) snoniaN
993YdYy enulyd Aq pody jjo4 sbulys
peJuo) ydasor Aq ssauxyioqg Jo 1upaH

IX91 papuanxy

¥ 3un €0

13X3) |eUOnEWIOU] puE AJedll| uaamiaq duejeg
J914enb 4ad 1x31 papudIXd T (51X 1OYS G-€
Sunum Hoddng 01 1xa) 7@ s1x3) xajdwo) Suipeay

éhnuapt [enpiaipul 103)e
sonijod pue yamod op moH

(21un Buoj-se1uenb) ¥ NUN €D

suonsany [eruass3

(wsieraduwi

pue ‘wsl|eluo|od
Jamod) Jamod
pue wsienpialpu]
sidasuo) SuiAjiun
€0

sydasuo)
suiijiun

de winjnouN) apelo Yiuana|l




s}as|ool

1.0

“1013s1p Y1 Ag papinoad aq ||im 9sayL 4
‘uoen|eAd Jayoea} Joj YIMoJaS JUapNnIs aINSeaW 03 PISN g OS|e |[IM SYSe} douewopad asay] 4

dejy wnna1IND 2y} Ul pa1d3yas Os|e s SIY3 ‘9ouay ‘JeaA yoes aieadsayeys pue sJuswndo( [euolepunod
'S’N pead syuapnis ‘looyas ySiy ul 1ey3 1s988ns spaepuels 21e3S 240D UOWIWIOD dY] "S4NIEISHT [BIUO|02ISOd PUE YSLHIg Ul ApNIs JO 95in0d e jo ajdwexs ue se dejy wnjnalun) ajdwes siy) pajeasd ap,

CPS Literacy Content Framework

+*quEmmwmm<.umOn_
10} (22U3PIAS YUM 1xa) Inoge Sullum pue Sulpeal) ysel
90UBWLIOND] 6'W PUB T'ZT-TT IY¥ :(AO3) Jedp-40-pu3

(wsieqo|8 pue

(sAessa pa123|as) Aoy neypunay Aq aousnr auulul Jo piqabjy ayL
‘wsiuiapowisod

alpysny uewes Aq uaJpfiy) s,3ybiupipy wody sydiaox3y

(sAessa pa123|as) alpysny uew|es Aq spubjawoH Aipuibow| ‘Ws||e1uojod-3sod)

9ZT-TTM ‘€ TT-TTM L TT-TT' I {STT-TT 1Y ‘€ CT-TT 1Y L°TT (leuonew.oyul pue Aleisli|) sIxal 3oys Ajusapow-isod
STT Y STT-TT Y ‘€°CT-TT 1Y :passassy spiepuels Alewlid épliom pue wsienpialpu]
3AQELIEU [BIOPIBUE UO SNJ04 Yuws sipez Aq 41331 auYm x3|dwod e uj §3s13Y Jo wiy s1dasuo)

JUBWISSISSE 8ouBWIOMRd pPajeaII-Iaydes] IX9L papuaixy | SuySp [ENPIAIPUL U SSOP MOH SuiAjun

(311un 8uoj-se3uenb) g MuUN YO (31un 8uoj-4e34eNnb) G NUN YO (1un 8uoj-se3uenb) g Mun YO 0

11%3) [euonewIOjul puE AJeid}I| UBIMII] duejeg
Japenb 4ad 1x3) PapuIXd T {SIX3) MOYS G-€ s1dasuo)

SJUDWISSASSY dUBWI04IDd Sunam Moddng 03 1x3) 1@ s1xal xajdwo) Suipeay suonsany |enuass] SulAyun

de winjnouN) apelo Yiuana|l



Eleventh Grade Unit One

Unit Name: The Individual in a Complex World

Unit Description: By the end of the unit, students will have developed a deeper understanding of how writers
and thinkers conceptualize identity and the self.

Length: 4-5 Weeks

Enduring ®  |ndividuals make meaning of the world through a strong sense of self

Understandings ®  |ndividuals make choices based on their understanding of themselves

m  Readers summarize, synthesize, and evaluate a broad range of ideas and information
presented in texts

Essential ®  How does an individual define him/herself in a complex world?

Questions ® Do our experiences shape us or do we have an innate self?

Common Core | Primary: Standards Assessed

Standards W 11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

Primary

Secondary RL 11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly

as well as inferences drawn from the text, including determining where the text leaves matters
uncertain

RL 11-12.2 Determine two or more themes or central ideas of a text and analyze their development
over the course of a text, including how they interact and build on one another to produce a complex
account; provide and objective summary of the text

OR

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text, including determining where the text leaves matters
uncertain

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the
course of the text, including how they interact and build on one another to provide a complex analysis;
provide an objective summary of the text

Secondary: Standards Addressed
RI.11-12.9;RI.11-12.10; RL.11-12.10; RI.11-12.3; RL. 11-12.3; W.11-12.4; W.11-12.5; W.11-12.10;
SL.11-12.1
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Cognitive Skills | Reading, Writing, and Citing Textual Evidence

®m  literal and inferential comprehension

= Summarizing

®  Draw conclusions from textual and/or visual evidence

®  Apply the qualities of analytical and argumentative writing

Content Building Knowledge through Texts

®m  \Western conception of self

®m  Exploring the intersection of the self and the larger society
®m  Details in a text work together to convey an overall meaning

®  Understand the connection between a variety of genres and modalities (plays, novels, essays,
poems, movies, etc.)

Assessments Diagnostic (Pre-Assessment)

(D) Diagnostic 1. Students will read “Imaginary Homelands” by Salman Rushdie

(%)
e
[}
4
3
-

2. After reading the essay and participating in a teacher facilitated Socratic Seminar in which

(F) Formative students will begin to address the question “What factors shape who we are?” Students

(S) Summative should provide rationale for their interpretation.
Formative Assessments

m  Writing in response to reading and discussion
Summative Performance Assessment

(see attached)

Texts/Resources | Note: we selected short texts for the first unit of the year to build students’ capacity to read complex
texts. An extended text is included in Q1, Unit 2 (see grade 11 Curriculum Map).

Reading Short Text (literary, informational, and argumentative within grade band complexity)
®  “Imaginary Homelands” by Salman Rushdie
m  Excerpts from The Magna Carta
m  Excerpts from the Declaration of the Rights of Man
®m  Excerpts from Rights of Man by Thomas Paine
m  Excerpts from Declaration of Independence
m  Excerpts from Essay Concerning Human Understanding by John Locke
m  “Self-Portrait” by A.K. Ramanujan
®m  Excerpts from Beowulf (translation by Seamus Heaney)
®m  Excerpts from Grendel by John Gardner
m  Excerpts from Hamlet by William Shakespeare

®  Movie excerpts of Hamlet (1990, 1996, 2000)
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Learning
Activities

Preparing Students to Read

Read Rushdie’s introduction in the anthology
“Imaginary Homelands” that examines identity and
how individuals make sense of their experiences.

Response to reading: “According to Rushdie, what
factors shape who we are?”

Students will discuss how the author Rushdie talks
about individual identity and the metaphor of the
broken mirror and fragmentation.

Introduce main focus of the unit, including Enduring
Understandings and Essential Questions

Students will be directed to think about the essential
question and how the individual is framed in the
context of the readings that they will encounter.

Week 1—The Revolutionary Idea of the Self

Short Texts:

Introduction to Imaginary Homelands by Salman Rushdie
Essay Concerning Human Understanding by John Locke
Declaration of Independence

Teacher selected contemporary articles that reflect argument

writing

Minilessons/Activities for Close Reading

After reading the Rushdie’s essay and introducing
the unit, the teacher will select excerpts from Essay
on Human Understanding.

Teacher will preview key concepts and vocabulary
through Frayer Model.

Students will read and annotate, paying particular
attention to Locke’s claim about self and identity.

Conduct Discussions, and Report Findings through Group
Discussions

Teacher will lead discussion on the implications of
this concept on how we think about individualism,
the self, and personal identity: According to Rushdie,
do our experiences shape us, or do we have an
innate self?—after teacher led discussion, students
will fill out a graphic organizer in which students will
identify quotes/sections from the essay that support
either position.

Teacher will choose relevant excerpts from the
Declaration of Independence. Students will read and
annotate. In small groups, students will complete
graphic organizer.

Teacher will lead discussion on the emergence of
the political self—how does modern government
conceptualize the individual?

Strategies for Varied Learning Profiles

Allow Thomas to import text
into a digital format that
allows him to chunk text for
increased readability and
allow for frequent checks for
understanding.

Allow Thomas to capture
Rushdie’s interpretation of
individual identity in a format
that is easily accessible for the
upcoming learning activities.

Small and large group
discussion allows Lily to
practice her listening and
speaking skills.

The use of graphic organizers
and visual aids support Lily’s
understanding of key concepts.

Previewing key concepts and
vocabulary is key in grounding
Thomas in the text. Allow
him to capture key terms in a
reference document.

The instructor should set

the stage for independent
reading by explicitly stating
the purpose for reading and
allowing Thomas to, again,
chunk text into discrete
sections and organize notes
along the structure he creates.

During small group
discussions, strategically place
Lily in a mixed ability group so
that she receives support from
her peers.

During small group
discussions, ensure that
Thomas remains on task by
encouraging self-regulatory
behaviors and reinforcing the
time limitations attached to
the tasks.
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Learning
Activities

Minilessons/Activities for Teaching Writing to Develop and
Convey Understanding

®m  Students will be introduced to argument writing
by first being immersed in this mode of writing.
After initially reading the mentor text “Imaginary
Homelands” to reflect upon the content and
conceptual focus of the unit, the teacher will read
aloud relevant sections of “Imaginary Homelands.”
Students will be guided through the process of
“reading like a writer,” paying particular attention
to the rhetorical strategies the author makes within
this mode in order to introduce a claim, provide
supporting evidence, etc.

®m  Students will be given collections of contemporary
essays from magazines and newspapers that reflect
argumentative writing. Students will be directed
to identify the ways that the writer introduces,
supports, and builds upon an argument.

Week 2—Identity in conflict: Exploring Archetypes and
Fixed Identities

Beowulf translation by Seamus Heaney or Burton Raffel
(excerpts)
Grendel by John Gardner (excerpts)

Preparing Students to Read

m  Teacher will provide some background knowledge
on Anglo-Saxon culture and the historical context
of the poem and the emergence of archetypes in
literature.

®m  Students will listen to excerpts from Beowulf
downloaded from (http://www.wwnorton.com/
college/english/nael/noa/audio.htm)

Reading Short Complex Texts, Analyze Content Daily Routine
Writing About Texts, and Conduct Discussions

®m  Students will write in response to the question:
Is Beowulf a hero? followed by a large group
discussion on identity, heroism, and individualism.

®  |nsmall groups, students will be working on the
graphic organizer, pulling out direct quotes from
the text that will respond to the question: Do our
experiences shape us, or do we have an innate self?

®m  Students will read excerpts from Grendel and revisit
the question of hero/villain.

Strategies for Varied Learning Profiles

®  During large group discussions,
the instructor should employ
adequate wait time after
queries to allow Thomas to
digest queries and respond
appropriately.

®  |arge group discussion allows
Lily to practice her listening
and speaking skills.

m  Set a clear and explicit
purpose for the review
of contemporary articles.
Thomas should be allowed to
conduct a brief task analysis
and determine how much
time to devote to each aspect
of the activity. Time should
be built in for short, managed
breaks, or the activity can be
designed to allow Thomas to
shift among foci in a way that
maintains attention.

®  The instructor should explicitly
remind Thomas of the purpose
of the listening activity and
encourage note-taking as he
listens to the excerpts.

®  Chunk excerpts from Grendel
and allow for Thomas
to conduct checks for
understanding on the bigger
question of what defines a
hero/a villain.

m  Allow time for Lily to talk
through the differences
between the texts in her native
language in order to support
her thinking about the texts.
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Learning ®m  Response to Writing: How does this re-telling of Strategies for Varied Learning Profiles
Activities the Beowulf epic shift our understanding of what it
means to be a hero?

®m  Students will complete the graphic organizer to
articulate their understanding of identity and
experience after reading Grendel.

m  Teacher will facilitate a whole group discussion on
identity and heroism.

Written Analyses about Texts, Cite Evidence, and Study and
Apply Language Conventions

®m  Teacher will use a combination of shorter essays
to model how to construct different parts of an
argument/literary analysis piece, including how to
introduce a topic, establish a claim, organize various
parts of an essay, use specific rhetorical strategies,
andsupport a claim with textual evidence.

Week 3—Identity as Action: Moving Towards Ambiguity
Hamlet by William Shakespeare (excerpts)

Short Texts:

Movie clips of the “To be or not to be” soliloquy by Hamlet
(1990,1996,2000)

“Self-Portrait” by A.K. Ramanujan (poem)

Reading Extended Complex Texts

®m  Students view different movie adaptations of
Hamlet’s “To Be or Not to Be” soliloquy.

= |n small groups students will discuss the differences
in the three adaptations and how each version
reflect the director’s interpretation of Hamlet’s
identity.

®m  Students will read selected excerpts of Hamlet and " Ensure that Thomas maintains

discuss the following question: What is Hamlet’s appropriate attention during
struggle with who he is? How does he make sense the viewing of various movie
of action and inaction? How are action and identity adaptations by setting the
inter-related? stage for the discussion

®  Students will complete the graphic organizer in to follow that outlines the

response to the question: Do our experiences shape differences amongst said
us, or do we have an innate self? adaptations. Encourage note-

®  Students will also read “Self-Portrait” and discuss LIRS

the significance of the father-son relationship in
both the poem and Hamlet.
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Learning Written Analyses of Texts and Cite Evidence Strategies for Varied Learning Profiles

Activities

m  Reflective writing: how is Locke’s notion of identity
reflected in Hamlet? Students will construct a short
response in which they introduce a claim using a
rhetorical strategy that they have encountered in
the various essays they have read.

®  Thomas should be allowed the
time and opportunity to plan
for this task. Prior to drafting a
response, he should formally

Week 4—Performance Assessment

Written Analyses of Texts, Cite Evidence, and to Study and
Apply Language Structures

®  Teacher will introduce the Performance Assessments decide upon a rhetorical
to students. strategy based on exposure to

) ) ) ) the teacher selected essays,
®m  Students will use selected literary and informational . .
; h  to begi o th access his reference point in

texts from the unit to begin composing the essay. . .
& posing ¥ Locke’s concept of identity,

(7,]

m  Students will spend time gathering evidence as and create a shell of his writing ®
[7,]

well as utilize the evidence they have gathered with a corresponding timeline ©
throughout the unit captured in their graphic for completion. 2

organizer. (R.11-12.1, W.11-12. 1) O Uy el e e v

®m  Students will be engaged in the writing process, one-on-one reading support
including brainstorming, gathering evidence, where she will get assistance
drafting, revising, and editing. (W. 11-12.5) in identifying the main idea

®  Teacher will confer with students through of the text and how to use
independent or guided writing conferences. (W.11- context clues to determine
12.4, W.11-12.5, 1.11-12.1, L.11-12.2) meanings of words.
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Eleventh Grade Assessment

Standards:

m  RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text, including determining where the text leaves matters uncertain.

®  RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or
drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

OR
®  RI[.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text, including determining where the text leaves matters uncertain.

m R..11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or
events interact and develop over the course of the text.

® \W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

Texts:
B Various Texts from the unit (See unit plan for texts)
Description of Task
Description of Task 1:
Students will draw from the texts they’ve read during the unit as well as a John Locke quote to complete a diacritical
journal.
Description of Task 2:

Students will write an essay in which they analyze the extent to which Locke’s ideas about individuality are supported
and/or opposed by the texts read in the unit and fit with their own conception of individuality.

General Directions for Administering Assessment:

Teacher:

Hand out the student directions as seen below. Have students read the directions, and then read them aloud. Answer
any clarifying questions. Remind students they will be allowed two 40-minute class periods to complete task 1, which
requires response and annotation of the various texts in the unit. Students may use alternative formats for the text such
as iBooks or audio recordings if they choose. Students will have three 40 minute class periods to outline, draft, revise
and complete their final product. More or less time can be afforded according to teacher discretion. Students also have
the choice to use text-to-speech software to compose and may present their final product orally.
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Eleventh Grade Assessment

Student Directions:
According to the Essay on Human Understanding, John Locke believes the idea of individuality “reaches very little farther
than our experience.” In the excerpt we read, he states:

“All ideas come from sensation or reflection. Let us then suppose the mind to be, as we say, white paper, void of all
characters, without any ideas: — How comes it to be furnished?...To this | answer, in one word, from EXPERIENCE. In that,
all our knowledge is founded; and from that [knowledge] ultimately derives itself.”

Reflect upon Locke’s idea of individuality and complete a diacritical journal in which you paraphrase the meaning of the
Locke quote and identify several pieces of textual evidence from the unit texts (including Hamlet) and how they support
or oppose the central idea(s) of Locke. You have two 40-minute class periods to complete this task.

After you complete the diacritical journal, write an essay in which you analyze the extent to which Locke’s idea of
individuality is supported or opposed in the texts you have read, drawing upon the task you just completed. You may
orally present the ideas of your essay when you are finished if you so choose. You will have to select at least three texts
from the unit, one of which must be Hamlet, and supply the most relevant evidence from these texts to support a
position on the validity of Locke’s claim. In your conclusion you should discuss the extent to which the ideas of Locke and
the sources selected fit with your own conception of individuality. You have three 40-minute class periods to complete
this task.

(%)
e
[}
4
3
-

Considerations for students with disabilities:

Thomas presents with significant weaknesses in the areas of executive functioning and attending. These weaknesses
inhibit his ability to decode text accurately unless an allowance exists for the chunking of text followed by a brief check
for understanding. These weaknesses also impede Thomas’ ability to plan, strategize and organize resources relative to
the tasks. Thomas needs support in planning and re-reading with a purpose (identify textual evidence that supports or
opposes Locke’s ideas). Thomas’s accommodations include:

e Modeling the process for determining evidence versus non-evidence using portions of Hamlet as a model.

e Highlighting and integration of notes into digitally converted texts by using optical character recognition (OCR)
software.

e Time for Thomas to talk through how he will manage timelines to guarantee task completion.
e Small, managed work breaks or allow for changes in work focus as Thomas completes both tasks one and two.

e Allow Thomas to schedule tasks and think through only the resources critical to work completion by setting up
clear criteria for text selection.

e Allow for brief talk aloud surrounding Thomas'’s position on the validity of Locke’s claim.

e (Create a touchstone/reference point for Locke’s position to allow for quick access to central idea that guides
the work.
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Eleventh Grade Assessment
| Unitome

Considerations for English Language Learners:

Lily is an English Language Learner. According with her last ACCESS (Assessing Comprehension and Communication in
English State-to-State) test she is in Level 3 (Developing). Because of her English proficiency level, her teacher will

provide her with visual support (pictures) and auditory support (CD or teacher reading out loud). The following support
strategies for Lily include:

e Aone-on-one reading support session where she will get assistance in identifying the main ideas of the text
and how to use context clues to determine meaning of words.

e Alternative pathways for accessing key content include charts or texts written in her first language.
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Glossary

Explanation

Primary Standards

The primary standards will be directly assessed in the summative performance assessment.

Secondary Standards

The secondary standards support the achievement of the primary standards. It is helpful to
look across the CCSS strands—reading, writing, speaking, listening, and language—as a way
to determine secondary standards that will be part of the unit.

Enduring Understandings

From Wiggins & McTighe: “An understanding refers to transferable, big ideas having
enduring value beyond a specific topic; it is universal generalization.” What we want
students to understand and be able to use several years from now, after they have forgotten
the details.

Essential Questions

Wiggins & McTighe: “Essential questions are not answerable with finality in a brief
sentence; their aim is to stimulate thought, to provoke inquiry, and to spark more
questions. Essential questions do not yield a single straightforward answer.”

Cognitive Skills

The skills students must have in order to meet the standards

Content

The content of the unit is based on the disciplinary or topic-area concepts.

Summative Assessments

The “summary of student’s achievement in relation to...learning standards”
(Afflerbach, 2012).

Formative Assessments

The check for understanding mechanisms used throughout the unit to ensure each student
gets the instruction needed to be successful on the summative performance assessment

Text and Resources

The collection of short and extended texts aligned to the standards and content

Mentor Texts

Texts that provide a model for the kind of writing that students are expected to produce.
For example, if students are writing an informational text, a mentor text could be a feature
article from a magazine.

Learning Activities

A series of tasks that students will engage in over the course of the unit. The activities
are based on what students need to understand and be able to do for the performance
assessment and are aligned to your standards and essential questions.

Text complexity

A multidimensional measure of the ideas, concepts, language, and structures that
together make a text easier or more difficult for a student to read and understand. There
are three elements to consider when matching a text to a reader: the qualitative aspects
such as the language and knowledge demands; the quantitative aspects that measure
things like word and sentence length; and reader and text considerations like the student’s
motivation, content knowledge, reading ability, and purpose (Fisher, Q&A for National
Council of Teachers of English, 2012).
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Explanation

Short texts?

Selections would include short texts from across the curriculum of sufficient complexity for
close reading that would allow students to draw evidence from the texts and present their
analyses in writing as well as through speaking. In primary grades, one quarter emphasizes
the reading of myths and fables. In high school, U.S. historical documents are included.
Furthermore, there is a predictable pattern to focus on either American, British, or global
literature.

Extended Texts

These should be extended, full-length works of literature (such as a novel or a play) or
longer informational text, depending on the focus of the unit. In high school, it is suggested
that teachers incorporate a play by Shakespeare each year. In grades K-2, of course, the use
of “extended text” has been modified to be appropriate for younger readers.

Informational Text

In grades 3-5, informational text includes biographies and autobiographies; books about
history, social studies, science and the arts; technical texts, including directions, forms and
information displayed in graphs, charts or maps; and digital sources on a range of topics
written for a broad audience (nonfiction is adjusted accordingly for grades K-2). In grades
6-12, informational text includes the subgenres of exposition, argument and functional text
in the form of personal essays; speeches; opinion pieces; essays about art or literature;
biographies; memoirs; journalism; and historical, scientific, technical or economic accounts
(including digital sources) written for a broad audience.

Literary Text

In grades K-5, literary text includes adventure stories, folktales, legends, fables, fantasy,
realistic fiction and drama, with a special emphasis on myth, as well as nursery rhymes,
narrative poems, limericks and free verse. In grades 6-12, literary text includes adventure
stories, historical fiction, mysteries, myths, science fiction, realistic fiction, allegories,
parodies, satire, drama, graphic novels, one-act and multi-act plays, narrative poems, lyrical
poems, free-verse poems, sonnets, odes, ballads, and epics.

Routine Writing

Routine writing, such as short constructed-responses to text-dependent questions, builds
content knowledge and provides opportunities for reflection on a specific aspect of a text or
texts. This includes quick writes, logs, journals, dialectical notebooks, and many other types
of low-stakes writing.

Written Analyses

All analytic writing should put a premium on using evidence, as well as on crafting works
that display some logical integration and coherence. These responses can vary in length
based on the questions asked and task performed, from answering brief questions to
crafting longer responses, allowing teachers to assess students’ ability to paraphrase, infer
and ultimately integrate the ideas they have gleaned from what they have read. Over the
course of the year, analytic writing should include comparative analysis and compositions

that incorporate research. Informative and argument writing fall under this heading.

This definition, and the ones that follow, are taken directly from the PARCC Content Model Frameworks. We have added
additional explanation as needed.
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Explanation

Research project In each quarter for grades 3-12, students compose one extended project that uses research
to address a significant topic, problem or issue. For grades 3-5, this task should entail
integrating knowledge about a topic drawn from one or more texts from the quarter, taking
brief notes on sources, and sorting evidence into provided categories. For grades 6-8, this
task entails gathering and synthesizing relevant information from several additional literary
or informational texts in various media or formats on a particular topic or question drawn
from one or more texts from the quarter. Students are expected at this stage to assess

the credibility of each source, effectively and accurately quote or paraphrase sources,

and include basic bibliographic information in their research. In grades 9-12, students

are expected to assess the strengths and limitations of each source in terms of the task,
integrate the information gathered in a manner that maintains the flow of ideas, and avoid
overreliance on any one source. Students can present their findings in a variety of informal
and more formal argumentative or explanatory contexts, either in writing or orally.

Narrative writing In grades K-5, students are expected to write one or two narratives per quarter that reflect
real or imagined experiences or events. Narrative writing offers students opportunities

to express personal ideas and experiences; author literature; and deepen understandings
of literary concepts, structures and genres through purposeful imitation. It also provides
an additional opportunity for students to reflect on what they read through imaginative
writing. In grades 6-12, the close attention to detail required to craft an effective and
coherent narrative calls on a skill set similar to that being developed by other writing tasks,
and as students mature as writers, their skill with narrative techniques also advances their
analytic and explanatory prose.
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